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.ABSTRACT , , . . 

Based on concept? and approaches resulting from the 
development of a series of Native Amferican Career .'Education 
instructional unit's in a previous project, this project was designed 
to assist educational stafi^and Indian community members at four ' 
sit^s to- initiate deve^lopment of career education programs tSat. would 
use available resources and address their own students* needs. - 
Project activities included gathering information about^^^ach site and 
Identifying individuals who would work with the project: designilig, 
developing, and 'i mplement ing a training workshop in native "American 
career tjduoat^dn for educational staff and community members; and 
evaluating the workshop and trainees* sQbsequent implementation of 
career education activities. At the end of the project^ each site had' 
a core group of , people who nad been trained in native' American career 
education, and had made ^ome decisions ab»'ut the kinds of programs 
th*t would meet their needs. The degree to which implementation 
occurred, and the kinds\)f activities involve'd, Vfiried widely from 
site to^site, due prxm-arlly to organizational factors. One of the 
major results of the project was an increased understanding of t'he 
conditions which contribute to or inhibit the estaJxlishment of nativfe 
American career education programs. Two major products of the project 
are the staff/Community Training Workshop and Implementing Career 
Education "tor Native American Students: A Guide. (LRA) 
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J'itle^VI of thi Civil ftighti- Act of 1964 states: perlflir In tlie tJhi\«d 
States shall, on the ground of race, color, or national origin, be excluded 
from participati;on in, be denied the benefits, of, or be subjected to discrimi- 
nation under any program or activity receiviri Federal financial assistance." 
Title IX of the Education Amendments of 1S572, Public Law 92-318, stateS: '1*5 
person in the United States, shall, on the basis of seoc, be excluded from par- 
ticipation iji, be denied t^e benefits of, or be subjected to discrimination un 
der any education program or activity receiving Federal financial assistance." 
Therefore, career education projects supported under. Sections 402 apd 406 of 
the BducatAon Amendments of 1974, like every program or actixit^eceiving fi^ 
nancial assistfance from the U.S. Department of Health, Education, and Welfare,, 
must be operated in compliance with the?e laws. 
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Office of Education, U.S. Department of Health, Education, and Welfare'. How- ^ 
ever, points of view or opinions expressed do not 'necessarily represent pol- 
icies oi'. positions of the Office of Education. 
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ABSTRACT 

CAREER EDUCATIW PROGI^ PR^^ 

1. PROJECT NUMBER: 554AH80521 

2. GRAOT NUMBER: GOO 7802031 

5. NATURE OF REPORT: Final Performance Report 

4. PROJECT TITLE: Demonstration Project in Native American Career Educatio((i' 

5. REPORT PERIOD: July'l, 1978 - August 31, 1979 
' 6. PROJECT CATEGORY: Special Populations 

♦ 

7. PRINCIPAL INVESTIGATOR: Bela H. Banathy 
PROTECT COORDINATOR: Diana P. Studebaker 

8. dRANTEE ORGANIZATION: Far West Uboratory for Educational Research and 
Development, 1855 Folsom Street, San Francisco, CA 94103 ^ 

^ This Report describes the activities and findings of the Demonstration 

Project in Native American Career Education conducted by Far West Laboratory 

during 1978-79. The project worked with four sites representative of educational 

settings serving Native American students. These sites were: 

%• The Urban Setting The American Indian Education Project (American 
Indian Center and San Ft-anclsco Unified School District); 

• The Small -Town Setting — McDermitt Combined School, McDerraitt, 
» Nevada; and 

• The Boarding School Setting Sherman Indian High School (BLA), 
lUverside, California. 

Basing their work on concepts and approaches resultijig from the development 

of a series of Native American Career Education instructional units in a previous 

project, Far,' West Laboratory staff assisted educational staif and Indian ccm- 

immity members *at these four sites to initiate developroent of Career Education 

progra^ that would use available resources and address their owii^t\^«<\t8 ' needs. 
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Project staff incluied both Indians and non-Indians, and was guided by 
an Advisory Cc««»lttee of Indian Co«minity mewbers representing the demon- 
stration sites, 

*• • 

Project ^ttivities incjgded gathering infortnation about each site and 
identifying ■individuals who «,uld «r| with the projecf, designing.- developing, 
and iraplenKmting a training «orkshlp in Native A»«rican Career Ek:Aion for 
educational staff and community m«mbers; and evaluating the workshop and 
trainees' subsequent ii»plaiientation of Career Education activities. At the 
end of the project, each site had a core group of people who had.been trained 
in Native Anerican Career "Educat ion. and had ««de some decisions about the kinds 
of programs that would meet their needs. 

The degree to which iji^la„e„tation occi^ed. "and the kinds of acuities 
involved, varied widely from site to site, due primarily to organizational ■ 
factors. One of the major results of the project was an increased understanding 
of the conditions which contribute to or inhibit the establishment of Native 
American Career Education programs. 

« 

In addition to this Final Report, the pn)ject developed ti^ major pix,ducts 
which will become part of the Native. American Career Education program materials. 
^^"^^""^ Staff/ Cownunity Training Workshop , and hnplqnfenUng Career 
Mication for Nativ e American Students - A Gui de. THese materials are intended 
to enable personnel at schools. Indian centers or other org^izations serving 
Indian students to design an «>propriate Career iducation program, provide 

conmunity members involved, and 
inplement, maintain, and evaluate the program they Wve dev^lope^. These 
materials can also serve as model*^ for the development of Caroer Education 
programs targeted at other ethnic grot<5s. 
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SECTION I: RATIONALE 

/ 

A question which is often asked when Native American Career Education is ^ 
being discussed is why any special effort to deliver Career Educati(^ to 
American Indian students needs to be made, and what the special Career 
Education ijteeds of this population may be. 

In order to consider the results of the Demonstration Project in Native 
American Career Education in their appropriate context, one should begin by 
reviewing the problons which the project was intended to address, the foundation 
of previous efforts on which it was based, the goals which were selected, and 
the nature of the demonstration sites involved. 
A. The Need for Native American Career Education 

In the United States, education has traditionally been considered the key 
to social mobility and economic success. Although American Indians are certainly 
not the only minority to have difficulty achieving educational and ecr^nomic 
equality, this group has certainly been seeking it longer than any other, and 
has consistently sought help in mastering modem technology without necessarily 
wishing to sacrifice its cultural integrity.- *' 

As more and bore Indian students e?nter college, and as natural' resdurces 
are developed on Indian land, \ a foinidation for economic and political self^ 
detennination is being established. Yet Native American econcmiic -and educational 
levels still lag behind the national average. ' . " 

In^^r^ent years, many Indian tribes and communities have beccme aware of j 
the potential of Career Education to prepare their childf^en to take aWantage 
of the economic opportunities that now exist. The problem is to find approaches 
"to Career Education .which will enable young Indians to search for jobs realisti- 

V 



■ . / 

cally and to become aiid stay eirployed wlt^jout losing the^ix identity as members 

of the Indian eoniBunity. 

Indian leader Vine DeLoritf comnents on the situation as follows: 

Education is looked nxm as *a sure key to enployment in lucrative 
fields. Presently it is that key ... But employment opportunities 
are gradually shrinking as the ccnceins of society change from 
social problems to vast economic ventures. Already some jobs are 
far beyond the vast majority of Indian people because they involve 
not only education, but informal political or family alliances .... 
By the same token, notice must be taken of .the series of jobs which 
are specifically ^signed for Indians ... Many of these are in gov- , 
emment, and many more are going to be openin'g up in tribal programs 
and developments on or near reservations. Education must now be 
V interpreted in a total corammity sense, and a sense of connrunity 
responsibility siist be developed in educational programs^* 

It is thus apparent that a need exists for Career Education programs 

that will qualify Native American young people for available jobs, help them 

to take full advantage of specifically Indian economic opporturiiti3, and 

enable them to integrate their identities as workers and as menibers'of the 

♦ \ 

Indian coiminity. « * ^ 

The difficulties involved in meeting this need\are characteristic of the 
problems of Indian Education. Even today, the professional staffs of most school 
serving Indian students are largely non- Indian (in schools^ operated by the 
Bureau of Indian Aff^r^^ well as in State public schools). Corses in 
Indian culture are not part of teacher preparation, and even when schools areC^ 
willing to work witn the Indian comnunity, neither group has experien^re in"^ " 
establishing the communication and trust \^ich will make constructive coopera- 
tion possible. ' . j, 
B. Native American Career Education at Far West Laboratory 
In 1974, Far West Laboratory began developing a series of Career Education, 
curriculum units for Native Americaiv students at the Junior High School level . 



* Vine DeLoria, Jr. "The Indian Student apiid American Inconsistencies,'^ in» 
The School ing^of Native America , Washington D.C. : American Association of 
Colleges tor Teacher Education, 1978, pp. 20-22. ♦ • 

- ' 9 

f 



This work was based on a State of the Art Study which indicated that few 
Career Education programs had b»#n d«v#loped for Indian students, and no Otr^er 
Education curricula existed for this group at this educational -level. 
Findings of this project include4 the following: 

• although Native Americans are comnonly consi^red as a single ethnic 
group, in fact the different cultural areas Jnd tribes, are as different 
from each other as groups from different cpufitries iti Europe, and, 
therefore, any curriculum intended for theijfinust be adaptable; 

• ^ teacher training is needed to prepare the/teachers to use the 

approaches inherent in the units to develop Career Education 
activities specific to their cultural and geographical settings; ^ 

• the existence |^ a set of materials used by individual teachers is 
not sufficient^© inspire a coordinated Career Education program; 

• both School staffs and Indian community members lack skills in 
' working together to develop programs for Indian students. 

. Far West laboratory therefore determined to seek funding for a project •. 

that could explore ways of dealing with these problems. 

C. Project Goals 

In response to the 1978 Program Announcement of the Office of Career 
Edix:ation, Far West Laboratory proposed a project that would assist fouY 
de3TK)nstration sites to: - ^ 

.J V 

• implement selected NatiVe American Career Education units as part 
of their curricula; 

• design long-range plans for developing a comprehensive Career 
Education program; 

• develop core groups of school personnel trained in Native American 
Career "Education techniques and methods, and a functioning advisory 
comnittee of Indian parents and community members; and 

• establish a closer working relationship between the schools and 
local' Indian commit ies. 

Additional goals for this project included the development of training 
materials and an Iitiplementation Guide which would not only assist the demonstra- 
tion sites, but could bemused by other schools and communities after the project 
concluded; qind dissenjiiwtion' of the project's products and results. 

■ ' ■ ■ . ,j 



1^. The PenK)i>stration Sites 



Before the proj(^t began, four educational settings, representative of 
those in which Native American students are served, were selected for partici- 
pation. A knovMedge of the geographic, economic, socio -cultural, and organiza- 
tional characteristics of these sites is essential to an undferstanding of what 
took place, during the.project. The infoimation in these sumnaries -is derived 
from site survey^, interviews, reports, and. Newsletters collected from the - * 



site. 




1. The Urban Setting Francigto , California 

Largely due to the efforts of the Bureau of Indian Affairs to relocate 
-PamiU^a^JronTthe reservations to cities during the 1950 's, America's' 
urban areas have acquired large Indjian populations. In fact, California now 
has the largest Indian population of any state. San Francisco is the home of 
*■ one of the State's larger Indian conmunities, whose social focus is the 
^American Indian Center in the city's Mission District. 

Over five hundred Indian children attend San Francisco's public schools, 
but because of population dispersion and bussing, they ai^ scattered through- 
out the district, and consequently districts tend to lose sight of both the 
. chil^n's existence and needs. 

• For the past three years, the San Francisco Unified School Di;strict " 
(through its Office of School Inprovement) has cooperated with the Anerican^ 

fundedrby Title IV, Part A, from the Office of Indian Education (I«EW). This 
project provides Native Americai^tural consultants apd resources for 
schools and other^'programs , works to identify Indian students, and maintains 
a tutorial^ program. 

Ihe situation in San Fraiicisco is typical of many uiban Indian conmunities. 
Ihenployment is high and income is low. The cultm^ shock to^a reservation 
Indian emigrating to the city is. as great as If he/she had come from another 



^ country. Misuse of alcoliojl ami dnigs is common among the young people, ^xyi . 
the schQOl*drop-out rate is high, 'in the cfity, the Irtdisn studenV encounters • 
both the negative stereotyping of ^Indians iitqjlicit in many educational matetial-s. 
■ and a massive challenge to hj,s or her cultural identity resulting- from bein^ 
continually mistaken for a member of som^ othtfr ethnic group. 

In San Franqisco, thfe district has had^to deal with a succession of 
organizational and financial pjxjbiems. The level of activity of the Indian 
Center also varies, depending oh Wailable staff and coimtunity support. Although 
an the resources for a'' successful Career Education program in ;:he area exist, , 
acqui^'ing, coordinating and' focus ijig them presents a major ^chall^e. > 
2-. The Snail-Town Setting -- Northeyi Califorpia ^ - ^ 

A second environment with a significant and often i^or^ Indian population, 
both in California and in otlier states, i4 the small -town within a rural area. 
Hi*nboldt, Del Norte,- and SisHiyoij counties, in the northwestern comer of . 
Cafifomia, 'are typical .of this kind of setting. , ^ 

This Tri-County area includes a number of tiny to mediun-sized towns 
surrounded by forests, ranches, and farms. The region is currently experiencing 
an economic recession, and employment o|i>ortunities are lijnited both in number 
ajxi variety. 

Native Americans foim the largest^inority in the arej?i, and the attitude 
.of the surrounding population tends to be negative. Economically as well as^ 
socially, Indians ar^t the low end oi the scale. ^ 

The Native American population of the area is- concentrated in several 
small i^servations and conmunities near towns as well as in the towns them- 
selves. Most of the Indian children attend public schools, where they con- 
sistently have a higher drop-out rate and Jower academic and social scores 
than other students. 



' A number of Indian centers and tribUl and caiUlirtity centers- in the t^i- '>* 
"County area hav* organ ij!^^ the Tri- County flWian. Developiwnt Council / Jnc. 
irdlDC), ji Native American^ service agency which conducts a number pf projects 
and programs, including, CETA (Department of Labor), Title IV (Office of Indian 
Education) and Johnson O'MaUey programs. The Native American Career Education 
Ft^jecf worked primarily with the TCIDC office of Yrcka, Siskiyou County^ which 
is a sm^all town noat the Oregon bonier whose Indian pop>Ulation comes mainly^ 

. - • ■ i 

from Karuk and Shasta tribes. ^: ^ 

The Tri-Oounty Indian Development. tji^uncil wa^^^^^^ to conduct Career 

Education activities in its area during the 1978-79 school year, but although 
A has the sipport of the Indian communities, it was" just beginning to develop 
a working relationship with lo<^ schobl systems at that time. 

The lack of existing structures for schooVcomnunity cooperation presented 
one of the chief barriers t0;;^he developinent of Career Education programs. 
Additional problems included regional economic constraints and the distances ^ 
between populations and resources^ 

3. The Isolated Rural Setting McDennitt, Nevada 
^ The Paiute reservation and associated town at McDermitt, Nevada come the 
tlosest to the popular picture of the typical Indian environment of any of 
the sites involved in the project. McDermitt, Which consists of the school ^ 
and a few bars, motels and ga^ stations,^ is over an hour's drive from ,the ' 
nearest town, and four hours from the nearest city. What lies between. ^thejn is 
& barren country which supports a little farming, assorted mining operations, , 
and scattered herds of cattle. 

The reservation conmunity subsists on seme ranching and a variety of 
government allotments.'^ Although Indian children attend school with the chil- 



, dren of non-IVt^^^ ranch^jfs and farmeVs in the area, the two conrilmitii^s 
havt little- social contact. Uck of local einployiii^?ifS)pportuni ties' and ^. 
cultural pressures combine to discourage the Native American student's "^from /' 
seekijiK further trainiQ^^ifter high school, and adolescent alcoholism a^id suicide 
are significant problems, ^ 

The McD^rmilt djmbined Schdol serves approximately 250 students in grades 
K-12, of whom'about 601 are Native American. Only one member of the professional 
staff i^ Indian, although there are a number of Indian aides and support staff. 

'^r^^i^.l^'l^.i^. J^h^cat jon^^ ici£atjes^tQ_sfiaiL_.exten^ 
and dealing with student problems. 

In this se^ttiJig, the diief pf^blems affecting Oireer Education program 
development are, the separation between Indian and no^i-Indian communities, and ' 
the lack of ecomonic opportunities towards which to target a progr^. 

,4. The Boarding School Setting -- the Bureau of Indian Affairs Schools 
Tlie gl-eatest number of Indian boarding schools are operated by the 
bureau of Indian Affairs (BIA) .- The BIA school system is, nationally, equal 
(to that of many states in size. Its equivalent for school districts are the 
Area Offices. Iri the far west, the Phoenix Area Office administers the largest 
niM)er of boarding schools, and it suggested Sherman Indian High School an 
Riverside, California for participation in the project. 

Sherman servers some seven hundred students, all Indian, drawn chiefly 
from the southwest.' Most students come to Sherman from reservations so rural 
that they cannot attend public schools, or because they ar^ not happy with ' 
whatever schools are locally available. ^ ^ 

This school is considered to be a model facility, and is well -supplied 
with equipment and materials. In addition, it is located in a large town 
with many employment opportunities, and participates in several local work- 
experience programs. . ' 



Shenn^ emj^loys Indian aides, but has no Indian' teachers , and no 



regular contact with Indian peopleln.the inwedi^ afea* Thf Indian comnunity 
is re^resent^^d by theJ>hoenix Area School Board, which meets four tiihes a- year ^ 
at different schools operated by the Area Offi^. 

' This setting has access to an ideal mix of resources for a Career Education 
program. Problems lie in the area of comnunity participation and relevance 
to student's home environments. 

A map showing the loc|ation of the demonstration sites appears on the next 
page. Each of these ^ttirigs possesses certain resources and constraints, 
some of which are shared, and some of which lare unique to the setting. The ^ 
challenge facing the demonstration project was to find ways of helping all of* 
them begin development of culturally and socio -economially appropriate Native 
American Career Education programs. 
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• * ' ^. SPCTION II: THyB PROJl^ , \ 

■ ' . ■ ■ ■ ■ • / '* 

jy^ Demonstratiqn Ihpoject ii\ Native. Airtbrican Career^ B^ucat ion was cM^igned 
to atidres* the goals deseribted iiy'Part C of Section I. This pTX)jcct began in*^ 
Juie of 1978 and continued through the end of August, 1979. 

. This section will describe the implementation and^evaluaVion of the 
project's toivitiSs^in three parts: a discussion of the project's major 
activltiesi an analysis of the personnel and participants who are involved; 
and -a. history of the-pttj^ect^s tnpli^menta and evaluation at each site'. 
The results and conclusions to^ be drawn from our experiences are reported in 
Section III. ^ 

A. AccotnplisNnent of Project Activities (Process Objectives) 

Project Activities will be discussed by task areas (as defined in the 
original proposal). Accomplishment of these tasks constituted the project's 
process objectives. 

f 

■ Task Area 1. Management and Reporting 
1.1 Initiate Project . ' » 

.The project's first task was to recruit applicants and select the 
projec^t's Career Education Development Intern. This was done by preparing 
a job description and cover letter which were sent to nineteen Indian 
Centers, Native American Studies departments, or Indian educators, pri- 
marily in California. This recruiting effort resulted in a half dozen 
eligible applicants. After interviews and consideration of restmes, 
Wana L. Celestine was chosen for the position and beg«m work in September, 
1978. At the same time, the Project Coordinator woriced on initiating or 
following ip on contacts with personnel at each oi the demonstration sites. 



^•^ ^'orm Career liduca^ion Pro^rtan Development TeAms . ' •^ 

B^ause both school staffs and cqprnunit/ groi^scwere inactive dur^ 
the gunner, when the pjroject began, it wasVnbJ until the faj^l " semjstj^tji 
the project was able to We any progres^in recruiting people fibm the 
sites.\ At this tune it became clear that ncme of the sites had working 
groups of schopl.^d comnunity people who cOuld function as program ^ 
development temns; Project staff therefore concentrated on identifying 
primary staff liaison people at the schooTs; mid^fec^^^^^^ 
repfe^etotives to ^erve on the project's Advisory Conmittee. The com- 
pletion of \vei\this activity was delayed by local organizational p/ob- 
lems, and the, Advisory- Corinitt'ee was not (ponpletely constituted until the 
end of the year. These difficulties are described ^n detail in the dis- 
cussion of activities at each si^e in Part X of this Section. Members 
of the conmittee '^' listed in. Part B. ' ^ 

1. 3 Monitor Project Progress , 

^ 

IXiring the projei^t, the staf^ maintained comnunication with the de- 
monstration sites by letters and phone calls. In addition, each site 
was visited at least two times. 

1.4 Reix?rt to Funding Agency 

A^4iiterim report was submitted to the Office of Career Education in 

■ ^ '\ J 

February of IV^. The docunent you are now reading constitutes the pro- 
ject's Final^ Report. In addition, the Project Coordinator reported on 
the project at the Conference held^ the Office of Career Education in 
October, 1978 in Washington, D.C.., .and the ^)"roject was visited in May 
of 1979 by Ms. Esther Roney and Dr. Joseph Scherer of the Office of 
Career Education,- and in August by Ms. Nancy Keenan and Ms. Maria Marrero. 
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Task Area 2". Analysis and IteHgn 



2.1-2,1 Identify Needs. 

\ " ^ . ■ ' A . 

ftetore imj^lementation plahning or design- of ^the training material^ 
could be addressed, it was .necessary to collect information on ^s many, 
aspects of the demonstration sites as possible. This information included 
data on Career Education needs, available resources, and staff/community 
characteristics and needs atv each site. This was Accomplished by dis- 
cussion and. interviews with site personnel, observatioa during thfi . initial. . 
site visits, and use of a stWey form (these survey forms are included in 

% .Jim 

this Report as part of Appjljix A). The resulting information was used 
to develop an outline for tTieHraining workship which was then submitted 
to members of the Advisory Committee and school liaison personnel for • 
coitinent and suggestidns. * 

2.4 Plan for Implementation. n 

Planning for conducting the training workshops took place via meetings 
and other contacts with site personnel during the fall of 1978. Planning 
for implementation of Career Educatioi^activities resulted from the training 
workshop^ and took place at the workshops and after. Discussion. of op- 
tions for long-range program development took place primarily at the Re- 
gional Meetings held in May and June of 1979. 

2.5 Specify New Content 

Infonhation collected during the course of the spring semester, at the 
Regional Meetings, at meetings with members of the project Advisory Com- 
mittee and by analysis of ev«.ution data proyided input for specific 
revision of the training workshop, and for two of the instructional units, 
as well- as suggesting content to be covered in the Implemen^tion Guide. 
• Content for the Guide was. also deirived from a review of the literature of 
educational innovation. 



Task Area 3. Development/ Ifflplementat ion 

3.1 Train Persortf>el at I^c tnonst rat io n Sites . 

A protot)j5^ers ion of the training vforkshop was developed during the 

wmter of 1^7^-79. Project sV«fl* were also involved* in workiiitS with site 

personnel tb recruit trainees and to set up the workshops. Recruiting , 

activities included appearing at school staff and parent advisory conmittec 

/ 

meetings to talk about the project, sending letters introducing the 
project and inviting teachers to the workshop, and asking liaison personnel 
at the s^ites to talk to specific individuals who could be particularly 
valuable to the program. Arrangements were made with San Jose State 
University in California (via theif ^tension program) to offer graduate 
credit to those who completed the workshop and reported on their imple- • 
mentaition activities. 

Training 'workshops were conducted at each of the four demonstration 
sites during February and March of 1979, involving a total of fifty-six 
people. 

Informational pamphlets describing Native American Career Education 

in general and this project in particular were developed and sent to the 

- > 

sites for distribution to parents and ccnmunity members. 

3.2 Implen>ent Native American Career Education Unit s. 
Sets of the twelve Career Awareness, Orientation, and Exploration 

units were provided for. each site during the fall o^ 1978.* Hie units 
were introduced at the training workshops, and teachers were encouraged 
to use or adapt them. Because the project wished to help the sites 

4 

develop programs tailored to their individual resources and needs, use 



* These units are described in the program fli^r in Appendix D, 
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,of the Native Americmi Cnr^r Mucflt ion approach' was stresses} above use 
of specific units. As a result .parts of stttral uhdts were used at various 
si'tes. and one teadier adapted a unit to the elonentary level, rather than 
.using entire units as written. The rest of the teachers involved niade 
adaptations ^d developed their own activities. 
3,3 Develop an Implem entation Guide . 

Information and ideas for the Implementatfion Guide were collected 
thYfeughoijt the project, culminating in discussions at the Regional Meetings 
held in the late spring of 1979. In addlti«n, project staff reviewed 
materials on organizational change and educational innovation, and dis- 
cussed these questions with educators familiar Vi^ the problems of 
program development. Tliese activities resulted in tihe development of 
Implementing Career Education for Native Americjjr^tudents -- A Guide , 
in prototype form. 

Ta sk Area 4. Evaluation 

4-1-4.2 Develop Evaluation Criteria and Inytnments . 

A variety of evaluation instn«ient^!''were design^ and developed 
during -this project. Thesd are discussed in detail in Part C. of this 

- " f 

Section, and most of them Appear with data sunwaries in the Appendices. 

4.3 Collect Information on Implementation . 

Evaluation instruments were sent to personnel at th6 demonstration 
sites for administration. The amount of data actually collected varies 
from site to site, depending on the coimitment of the people involved 
and environmental factors which will be discussed in Part C. 

4.4 Try Out Workshop Materials . • . ^ 
As indicated in the discussion of Task 3.1, the prototype workshop 

was tried out at the four demonstration sites. Participants completed , 
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backKround questionnaires, a' content checklist which served as a 



pre- 
test, and^ workshop evalunion questionnaire af terwai^s . Data suirmaiyes . 
for these Instnments are included in App<?ndix B. \ 
^'^ g ^it Training Materials and Implerot^ta tion Guide for Review 

^^--^ r- * 

The results of the vorkshop try out were used to specify revisions 
in the Coordinator's Manual And the Participant's Handbook, After 
revision, these materials were submitted to reviewefTalong with the ' 
prototype Implementation Guide. ^Reviewers were ptovidJ with a che6klis< 
ami conment fonns, which appear in ^pendtx B. 
4.6 Convene Meeting' of Site Representatives , 

A meeting, of the Project's Advisory Coninittfifi^/^i^hco^ of 
representatives from each site, was held in San^ Francisco in March of 1979. 
At this meeting, the conlnittee reviwed the training workshop, suggested 
revisions in the Student Questionnaire, and requested thatf a Coranunity 
Questionnaire be developed. The group also discussed ii!9)leinentation and 
school/conmunity problertis. . Further interaction between project staff and 
ccmnittee members was accomplished on an individual basis via correspon-' 
denceiand meetings during site visits. '^:|ai product^ were sent to committee 
for review. " • 

4.7-4,8 Analyze Information and Reconrtend R evisions. 

' ' '11,1- 

^ Evaluation infonnation was analyzed by project staff as received 
during the project. Major periods for such activity were in the spring 
following the training workshops, in the summer after the ending of the 
school year, and at the end of the sianner when project products were ^ 
reviewed. 

9 Evaluation Dissemination. 



Assessment of the dissemination activities will noj^e possible until 
the subsequent year, as letters about the program and /rders, for its 
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^products ar^ received. . 

[ask Area S. Djssanihation 4 

- ^ ,. .-It - • ' 4. ^ 

5.1-^.2 Plan and Inylqnent Dissqnin^tion Events . 

The major dissemination activities conducted during the project 
were the Regional Dissewiniation meetings for each site.- These meetings 
were j(eld in San Franciscp, Eureka, California, and WinnemiK:ca, 
Nevada, in May, The project Coordinator reported on the project at the 

June meeting of the Phoepix Area School Board (Bureau of Indian Affairs) 
in Phoenix, Arizona. In addition, staff discussed the project at conferences 
sponsored by the Office of Career Education, and the Coordinator was a 
speaker on the Career Education panel at the Office. of Indian Education's 
conference in December. ^ * . 

5.3 Disseminate Project Information . ^ * 

Articles/on the project appeared in The Rural Connection , a newsletter 
for rural and small schools, And th^^ PEP newsletter sponsored by the 
Office of Career Education. In addition, articles are being submitted to 
a nunber of Injiian Education newsletters, which wi\l be listed in Part 
B of Section III of this Report. 



Project Personnel and Participgyits • 
.Individuals involved in the Native American Career Education Demonstration 
Project fall into four categories: project staff (and consultants); the Project 
Advisory Committee; educational staff ^nd members of the Indian conmunity at 
the demonstration sites; and students". Nunbers of students and teachers involved 
are tallied on the Participant Sumpty Sheet on p. 20. 
1. Project. Staff 

Staff members yibo worked on the project at Far West Laboratory included / 
the following: . - ^ ' : •' 
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^ > • Bel/n. Banathy Principal Investigator * 
; Diana P. Studebaker Project Coordinator 

• Diana L. Celestii^ (Alabama -Coushatta tribe) - Career Education 

Intern 

• Ruth Burshia (Laguna- Navajo tribe) CETA Intern 

• Joaquin Armendariz -- Evaluator 

In addition, the project drew on the expertise of Jacqueline Havonan 
and of St^N^eh mils and Cathy Aaron of the Enviroi^ntal' Education Deliver 
System project. 

The following people served as project consul tatnts, particularly in 
reviewing materials: • ^ 

• ^^"^^^^^y^d^Assistant Superintendent. Apache Junction School 

• Mary Alonzo (Pueblo) - Coordinator, Career Developnent Program, All 

Indian Pueblo Council, Albuquerque, N.M. . » 

' "^UoL^ri^izL: ^^-"^^-^\--^or, Af|ili.ted Indian Center, 

• i^n^'^ " ^^^^^ Coordinator, Hopi Health Professions 
Development Program, Oraibi, Arizona: ^ ' 

2. The Project Advisory Committee • * * 

- The project '8. Advisory Conmitee consisted of a member representing each- 
demonstration site>and a Chairperson. These were- ' 

.^^ . Office, Bureau of Indian Affairs, Sacramento, California. 

• ^^-qjj^^y W Cultural specialist, YreKa Indian Center, 

' ""^'t^^iltt'SL'lda: ^--l-^<^-^ ^fcDe^^itt Cabined school, 

• ^^^Sln/^^'P^L;: ^^^PJjr^^tant Area Director, Education, 

^ Phoenix Area Office, fiireau^ik^ Affairs, Phoenix, Arizona. 

• ^^""^^JlT^^f?^*^^ iPm&o) --Wloyment^cialist, American Indi^^n 

CETA Program, San Francisco, Califoftiia. 



/ 



16 



2;j 



\ ^' Educational Staff and TrKlian Co wnunity Monbers at the Demonstration 
Sites ^ - 

Thfi most crucial j^TRitipants in the project were the people at the 
demonstration sites whd were responsible for using materials and (training 
provided by the project staff. The literature on innovation makek it very clear 
thalt educational change depends not only on the availability of n^ practices 
and curricula, but on the^penness of educational personnel to new ideas, and 
their will ingnessi to spend exti-a time and effort to give the innovation a fair 
try. 

The degree to which this occurred in the Demons traticii project varied among 
th* sites, and ^1 be discussed in detail in Part C. ; however, it is appropriate 
to'mention the people who acted as liaisons between thelites and the project here. 

In addition to the conmunity representatives who served on the Advisory 
Committee, the following people had major responsibilities: 

• Jim Swinney fChickasaw) -- Field Coordinator, American Indian Educational 
- Project, Title IV, Part A, San Francisco Unified School 

District, San Francisco, CaliforTTia. 

• Mark Mellon (Hupa) Coordinator, Indian Career Education Program, 

Tri-County Indian Deyelopment Council, Inc., Eureka, California. 

• Felice Pace, Career Counselor, Indian Career Education Program, 

Tri-County Indian Development Council, Inc., Yreka, California. 

• Peggy L. Bowen Eighth Grade Teacher, McDermitt Combined School, 

McDermitt, Nevada. 

• Leon Franklin.*- Career Education Specialist, Humbojdt County, School 

District, Winnemucca, Nevada. 

• Joy Martin -- Academic Vice -Principal, Sheiroan Indian School, 

Riverside, California. 

Besides these people, a niinber of teachers, staff members at Indian centers, 

and other coimiunity members were involved to varying degrees, ranging from 

-preparing detailed reports on the Career Education they had developed to their " 
- " ) ^ - , 

classes,. to implementation of some ac|4.vities, to sijiple participation in the 



workshops and planning for in^nementaion in the fliture 

Ad«iti1)jial educators and coniminity people participa^ in thfe Regional 
biissonination Meetings describpd^ Section III of this Report.. f 



4. Students 
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The majority of the students involved in this project were Native American 
secondan' students; however, som students who vere yomger or not Indian were 
also included. Althou gh this project was Intended to prim arily uddress the _ 
. needs of Native Amricans, the fact that most schools serving If(di an s also have 
at least a few non- Indian students means that a viable program must be able fo 
include them as well. 



. \ 

5. The Participant Sumnary Sheet 

The goals of this project involved a three- fold attempt to implement Career 
Education activities for students, train staff and community members (and 
develop appropriate materials), and provide technical assistance in Career"^ 
J Education program development. Thus, various individuals and populations 
participated in the project in different ways and at different tijnes. 

The students counted 6n the form are those in classes or counseling 
groups whose instructors participated in the workshop and implemented sdme 
• career education activities. These figures were presided by personnel at the 
d^nst rat ion sites. 

The e^cational personnel, parents, and Jndian Center staff members who 

f 

are counted participated in all or parts of the training workshop and now form 
a pool of ^ple with some baHground in Career Education program development , 
at each site. 

The demohstration sites conpleted no systematic testing which would have 
enabled us to ascertain the nufrber of handicapped 6r gifted and talented child- 
ren involved. The figures for low- income students are derived b/ applyihg the 
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Natl<]nal percentage of Native Americas who are estiinated* to be "low- income'' 
families (701) to the tot«l. ' ^ ' , ' - -r-^ 



9 



■ % 




0 . 

* Michael Fuchs, "Socio -Demographic Characteristics of an Urbanized Native 
American population in the San Francisco Area", unpublished manuscript, 1977» 
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In this section, we will report on the findings of the evaluation 

V 

I 

of the project's change artd learning outcome objectives at each site. We 
will describe the extent to which these objectives were or were not achieved, 
and discuss the factors which contributed to or hindered success. This will 
be followed by an analysis of the evaluation of the materials developed by 
the project (product object!!i,ves) . 

The change objectives for each site which were presented in the pro- 
posal included the following: ' 

• Infusion th^ site will have infused Native American Career 

Education units into Its school curriculum; 

i 

• Planning -- the site will have designed a long-range Career 

Education program appropriate to the local geographical/ 
economic setting, ethnic mix, Jtnd expressed needs of the 
local -Indian conmunity; 

• Training -- the site will have a cpre group of school personnel 

who are able to apply methods ai\d techniques of Native 
American Career Education and share them with others; 

• Conmunity Participation -- the site will have an advisory 

comnittee of Indian parenfs and other conmunity members 
•who understand and contri1)Ute to the pipgram; 

• L^J^agg -■- the site will have established a working rWationship 

between the school, local Indian conmunity, and members of 
the surrounding business community. 

• • # 

The learning outcome objectives for students at each site proposed 
that as a result of using the NACE ma t e riiS^<"s1fedents would have: 



• Career Concepts -- familiarity with graining required, working 

conditions, and rationale for one or more career or career 
areas, depending on the uiit used; 

• Career Skills laiderstanding of and skills in working vith 
~ others, information gathering, bV organizing activities, 

depending on the unit usjed; 




Cultural Concepts -- ijnproved knowleclge of historical and con- 
tenporary Indian culture, and its relationship to careers; 
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• Conwunication Skills -- inproved conwunicatlon skills- 

/ ■ ' 

• Anproved self- concept* and bMief ii\ their own 
ability to successfully prepare for and begin a career. 

The product objectives which were to be addressed by project staff 
inclucjed the development of: \ ^ 

• Revised Uiits -- revised forms of individual Native American 

Career Education units used in the demonstration; 

• Training Materials workshop materials for use in staff 

training; 

• ^ientation Materials -- for use in preparing pa,rents and 

conwunity menfcers to participate in the program; 

• An ^ Inplementation Guide which schools can use to coordinate 

use of the instructional materials and develq) their own 
Career Education programs; 



• 



Descriptive Brochure to inform other schools about the 
program; and 



• A Final Report describing project activities and outcomes."^ 

In Section I of this Report we described the four sites which agreed 
to participate in the Native American Career Education Project: San Francisco 
American Indian Education Project; the Tri-County Indian Development Council's 
Indian Career gdncat ion^ject ; NfoDermitt Combined School; and Sherman Indian 

* 

High School. The following evaluation of the achievement of change objectives 
and learner outcomes for each site should be considered in the context of ,thll: 
discussion of the characteristics of each setting. A sumnary chart for the 
change objectives appears on p. 23. 

The urban setting -- San Francisco, California 

1. Change Objectives 

« 

a. Infusion . The major problem in inplementing d Career Education 
program specifically for Native American students in San Francisco, as in many 
urban areas, is collecting enough students together in one place so that one 
may feasibly address their needs. 
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San Francisco 


^4orthem California 


McDermitt 


Sherman (BIA) 


I. infusion of N^Cli 
units 

/\ 


3 units partially 
used in tutoring 
program 


activities from 3 uni,ts 
used in 1 class, 
concepts used in 
counseling situations 


- — t — ' — — — 

adaptation of 1 unit 
and original CE 
units implemented in 
8 classes, covering 
grades 4-12 


Some CE content 
infused at 
i^nlmal level 


i 2. long-range NAQi 
P rog ram 3e? 1 op - 
ment plan 


planninjj i§ year 
V to year due to 
funding. 79-80 
year plan in- 
corporates units 


site losr joaj or f igid i ng - 
for next year but will 
continue to pursue 
oppoV.tunities to im- 
plement CE in various ^ 
forms 


teacher-^develi^ed 
units and resource 
materials made into 
MACE file. Inter- 
ested teachers and 
counselers will work 
with district CE 
specialist to devel- 
op program 


T 

no piiths tirade 
beyond existing 
activlf if»s 


3. cok'e group of 
trained staff 

; ' • — ♦ 


Title ] 
and son 
trict t 


[V stpff 

»e dis- , 

:eachers f 

\ 


Tri) County staff 
^ifrom Eureka and Yreka 
Offices) and some 
teachers trairied 


majority of faculty 
trained, plus some 
support personnel 


13 teachers • 
trained, 
no adminis- 
trators ^ 


4. NACE advisory 
^ cx)nmttee 

♦ 


Title iV Parent 
Conmitte^sis ori- 
ented and will / 
double as MACE / 
advisors \^ , 


■ — — 

Meirbers of Parent 
/ Advisory Conmittee 
at Yreka trained 
and intdtested in 
continued partici- 
pation 


Indian counselor 
serves as liaison 
with Indian Ed. 
Cojrtnittee for CE 
program 


Avea School 
Board ij^riented, 
but has little 
contact with 
school 


■5. working rela- 
tionship bet- 
ween schoQl , 
Indian comm- 
unity business 


■ 

did not prove 
possible to 
involve schools, 
much less 
business 


some links with 
business via CETA, but 
coordinatioi\ is spotty, 
some progress in 
in interaction with 
locar students 


some inprovement 
in school comm- 
unity interaction, 
some interaction 
between School and 
vAiat business exists 
in area. 


school already 
had good work- " 
ejqperience 
pnSgram 

L' ' . 

* 
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llie project's original intention was to work With those San Francisco 
Schools with the largest* rtuifcers of Native American students (10-12 each in 
three Middle Schools anB 33 in one high school) to inplement Cancer Education 
activities either separately or in regular (multi-oaltural) classrooms. Tl,is 
involved negotiating an inplementation ^roach for each school 

During the suimer of 197S the district undeivent a n^ajor reorganization, 
and as a result only one of the principals who had been contacted the pre- 
vious spring was still in place. The Office of School Inprovement also wished 
to be involved as wel^ The Title IV staff held a series of meetings with 
district and building level personnel, exploring possibilities for i.^le^«ita- 
titn. Several teachers were interested in inplementing the units; howver» ■ 
in the spring, the district Announced that it would have to lay off 1,200 
of the city's teachers, and .the resulting hearings distracted even those 
teachers who had been interested from actually getting involved. 

Project and Title JV Staff therefore concluded that the only -setting 
in which Indian students could be effectively reached ms, t;he Title IV pro- ' 
ject's ranedial weekend tutoring program. Studei^ts are reconmended to this 
program by their schools, but attend voluntarily. The project's field coor- 
dinator reported that during the spring se«.ester the tutoring program worked 
with an average of 20 students ranging from grades 7-12. 

Tutoring staff who had attended the training workshop in^lemented 
activities from the units "Living^ with the Land," "Putting Your Money to 
Work," and "^e Community" as a means of motivating students to improve 
their science, math and coommicatien skills. This approach therefore in- 
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volwd the Infusion of basic skills with Career Education, rather^an the 
infusion of Career Education into subject classes. An outline of these 
activities appears below. 
I. Prtp«r«tion 



Pr^rt »tu»«»t« br dnwtng dlicaitfdft quittions fr«ii t««t»'{n 
\M\it* The Cd —nlty. Putting Your Moiwy to Work , and Uvini vlth > 
the Land . 

b. Planning 

IntrcKkic* by r»f«rring to dlscuision' of Basic U—it in The CowBurrity . 
identify what peopl* nMd to live, «hat will be needed on the trip, 
hem pwple uaed to mntt those needs, how students' fknilies meet 
theii now and hcM they will be )wt on the trip. What caiwrs are 
involved in Meeting those basic needs? 

Use Putt lii£ Your Mpnev to ^feijc as source of tctivities to give 
students practice In budgeting. Do calculations of what supplier 
will be needed for the trip and how much they will cost. Do 
cofparison shopping and purchase si;|)plie3. 

4 

Plan observatioi goals for trip—what can student;K-«qyct to learn 
and how? Fusibilities include natural cycles, iiliie^ffects on 
nature^ relationship of different uses of resources and energy ta 
environii»nt. 

11. Inplenantation 

a. While traveling, discuss training, job conditions, etc, for jobs 
encountered, 

b. At caa|>site, cca|)are traditional liidlan, urban» and campers* ways 
of neetinc needf , disppsing of wattes, etc. Draw or photograph 
sU>jects for environMntal study. Mke field notes% etc. with 
stated goal of reporting them later. 



Follow-up 




presentation on oM^iii^ trip for parents and copwunity 
at next PAC Meting. Illuatrate with drawings, 

b. Have debriefing /liscussion In which sane topics are covered as at 
pre-discuasion, 

1 

b. Planning . The American Indian Education Project been run- 
ning on Title IV funding on a year-to-year basis, which makes long-ran^e 
planning difficult. This year's proposal included Career Education as a 
goal,, and the project intends to develop the approach to inplementation to 
which began during the. spring of 1979. Both the Conmunity and the Title IV 
s^bi^are enthusiastic and ccmnitted to developing a Career Education Program. 



Coordination wi^h the Indian C«iter»s CETA program also offers opportunity 
for development. ^ 

c, Trainin j}. ,In order to recruit teachers for the training work- 
Shop, letters of invitation were sent to teachers at Mission High School, 
and. Horace Mann and Potrero Hill Middle Schools. Jhis letter described the 
workshop and indicated that college crtdit would be available. The staff 
of t!i\c American Indican' Education Project and staff meii4>ers from other pro- 
jects at the American Indian Center were also invited. 

The workshop was held it Far West laboratory in San Francisco on 
February 13-14. It was attended by two Indian parents; two enployment 
counselors at the Indian Center, one of whom was also the Parent Conmittees' 
representative to the project advisory conmittee;- the director of the Indian 
Center's Adult Education Program; the Field Coordinator and one tutor from 
the Title IV Project; and four Middle School teachers. This group included 
six Indians and four non- Indians. 

Workshop participants completed a preliminary attitudinal questionnaire, 
and a knowledge checklist, at the beginning of the workshop and an evaluation 
questionnaire afterwards. Smmaries of the responses appear with the copies 
of the instruments themselves in Appendix B. - 

As indicated in the discussion of inf^ion, the pvibliG-sdiool teachers 
who attended the wprkshop were not able to do any inplementation. However, 
the staff members from the Title IV project, witlv the help of the employ- 
Sen^counselor who was on the advisory coumittee, were eventually able to 
use parts of the units with their s1:udents. V\e 1)IACE project coordinator 
met with this group later in the spring to help them plan an adaptation of 
elements of the imits that would meet their needs. 



All three of the staff menbers who were actively involved in this 
project will be Kith the Indian Center during the 1979-80 school year, as 
well as most of the others who attended the workshop. The Field Coordinator 
has indicated a willingness to conduct the trainirig workshop fpr new staff 
memberis in the future. - * 

d. i ^mmmity Participation . Because of the limited number of 
Indian parents available to do comnittee work, the San Francisco Indian 
Community decided that the parent comnittee already establishet^^fbr the 
Titl^ IV project would advise on Career Education as well. NACE Project 
naff attended several of these parent committee meetings and spoke about 
the project. Cppies of the orientation brochure were, also distributed. 
After inplementation began, student enthusiasm was reported to parents and 
the advisory comnittee, and contributed to the decision to pursue Career 
Education next year. 

< 

e. Linkage . The American Indian Education Project is the priiiBry 
channel for con^ct between the piAlic school system and the' Indian commjnity. 
In their responses to questionnaires, .conimmity meirbers reported tl^at Indian 
parents had. little direct contact with teachers, and were not enthusiastic 
about the ability of the schools to meet their childrens^' needs. 

If the Title JV project is considered to be the educational setting, 
however, school/comrninity linkage has already been achieved since the project 
takes place in a conmwnity context (The Indian Center) uider comnunity control, 
and the staff are also Native Americans. Through enployment development 
programs run by the Indian center and other Indiaii organizations, the project 
has' a potential means of Access to business and industry. 
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2. Learn ing Outcome Objectives ' 
n^e unforeseen or unexpected organizational problems which delayed im- 
plementation also prevented any. formal evaluation of stuA^nt learning outcomes. 
Because only parts of the units were used, the written pre/posttest wa3 not ' 
appropriate. Title TV staff discussed activities with the students, pnd re- - 
ported in interviews thaV tl^ey were well re^^^ ^^^^^ 
of the activities seems to have b^en the creation of a positive attitude 
towards career education which is likely to be mf^re si^ificant next year thm 
it was during this project. " ' 

In sionary, it should be stated that although organizational constraints * 
.prevented significant implementation of Career Education actiyities, the es- 
sential work of identifying potential program resources and trailing kby 
personnel was accomplished, and the San Francisco Indian Comn^iity is now 
equipped to develop an effective program. - . 

The small town setting -.- Northern California . . 

1- Change Objectives * 

«• Myion. In\tehfern California, tbfe NACE project wprk^jd 
primarily with personnel at th<^ Tri-County Indian Development Counsel (TCIDC) 
office at the Indian Center in Yreka, with si^port froiii the main office in 
Eureka, California. Althou^ Native Americans are a larger and more visible 
minori^^y in Siskiyou County than in San Francisco, this project also had 
to deal with the problem of gaining access to students. 

At the time Far West Uboratoiy began writing with this site, the 
Indian co,m«,ity had been trying for some year^ to persu.de the local 
schools t* let them conduct programs for Native American students in the 
schools, without much success. 

The TCIDC Career Education project set out to^develop a Career Education 
program in Fort Jones, Happy Camp, Etna, and Yreka High Schools. Staff . 
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members met with principals and faculties during the fall, and it was decided 
Uiat as a beginning the most feasible approach to Career Education for the 
Native American students would be individual coutsel ling 'and workshops, with 
teacher participation on a voluntary basis. The school administrators wished 
the project to prove its usefulness before developing further. Another pro- 
lan was the^-fact that" many older fJative American students had learned to hide 
their ethnic background (as opposed to 7th graders who were quite open about it), 
making it difficult to identify and address them. The project became operational 
at Fort Jones and Happy Camp High Schools in October, at Etna in December, and ' 
in Yreka High School in May. and served a total of 73 students (including non- 
Indians). 

In addition to individual counselling, the project presented several 
short workshops in the four schools. An average of 26.3 students attended 
each one. The workshops were: 

4 

i 

• Careers in the U. S. " Forest 'Service; 

• How to get a Summer Job; 

•• Presentations on Karuk Indian culture; and 

• Minority Programs at the California State Universities 
at Eureka and Chico. 

t 

ihe Career Education staff members from both Eureka- and Yreka involved 
in this progi^m attended the NACE workshop (see Training) and reported that 
they found the concepts they had learned very useful and were able to inte- 
grate them into their work. 

In addition, the coordinator of the Johnson O'Malley Project at Yreka 
High School reported that she used elements from several of the units with 
the 16 students with whom she was working. 

Of the three classroom teachers who attended the workshop, one was a 
primary teacher who found the most usefulness in the inlbmiation on Native 
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American teaching iwjthods. The Homemaking teacher at Etna Union High add- 
ressed the following area»: 

Value Clarification - ideas from the units Putting It Ay' Together 
(activities 3-6) and Planning (activities 2-3). 
- Career Clusters - Activity 1 frora Putting It All Together and 
ittf^pnatlon fronr thr NACE CurrlCUlun GUide. ' 
Assessing Oie's Skills an d Abilities - ideas from the book. ' 

What Co^or is Yodr Parachute? 
This teacher also asked for copies of the other units. 
The Career Education teacher from Yreka High School also attended the 
workshop, and sets of the units were made available to the Happy Canp 
Johnson O'Malley Program and the Career Education office at the county 
schools. 

^' _PlaJ^ing . On #ie basis of the generally successful operation 
of the Career Educatiqp project during the 1978-79 school year, all four 
schools were interested in further development of the program in the future 
Among the recoinpedations of the coordinator of the project in Yreka was 
the following: » " ^ 

Career counseling during High School can b6 more effective 

ft 

if Career Awareness Training is conducted duriiig tlie Junior 
-> High Scliool years. To this end, a major effort to integrate 
Career Awareness into the Junior High School curriculum 
Should be undertaken.* , """^ 

Fjp rejiwrted that they were exploring ways of getting the NACE units 
into classrooms or arranging for special classes. The Yreka Center also 



*Felice Pace, "Indian Career Edupation Program Final Year-End Reijort 1978-79 
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wrote a proposal for a Shadowing Program* under the California State Career 
Education Incentive 4hpogram. 

f 

The coordinator of the project in ^ureka wrot<5 provisions for conduct- 
ing Native Amtrican Career Education classes using the units in schools in 
Humboldt couity into the TCIDC Title IV proposal for next year. The'^manager 
of the Tri-Coimty Indian Development Council imported. that his agency plans 
to develop a program which included the NACE units, teacher- developed activities 
counsel ing:,^reer Education classes; a work experience program, and adult 
education in Job Search Skills through Title IV, Johnson O'Nblley, and CETA 
funding. 

Training. Participants for the training workshop were recruited 
by TCIDC with the help of a letter of invitation from Far West L^ratory. 
The workshop was held at the Yreka ^Jndian Center oj\ February 1-2 for a total 
of 18 participants. 

These inclujled three classroom teachers (High School Social Studies, 
Homemaking, and Elementary); three TCIDC career counselors from the Eureka 
area and one from Yreka (including the project coordinators); six staff 
members from dther projects at the Indian Center, including two enployment 
specialists, the recreation director (who. was also the" coimtunity's parent 
representative* to the project), two cultural consultants, the coordinator 
, of the Rural Alcoholism Pro-am; the Director of the, Johnson O'Malley 
Program;, and three Indian parents who were members of the Centers Parent 
Advisory Comnlttee. This groi^ included thirteen Native Americans and five 
non-Indians. Simmaries of participant responses to the evaluation instru- 
ments appear in Appendix B. 



*Students,acconp«iy adults to thsir jobs» obsferve them for all or part of ' 
a working day, and report on v^at they have learned. 

* 
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f ConmaUty Participation. ,The involvement .of the Indian com- 
nwiity at Yreka in the project was The most ei/ensive and efftfetive of any 
of the sites. Not only were a majority of the workshop participant. Native 
Americans, but most of these were Karuks from the inmediatt SWa. TTiis 
means, that a significant group of c»nii^|^ty members are familiar with the^" 
content and techniques of Native American Career Education,- and future 
program development will take place within a conromlty context. 

e. Linkage. The relationships between-th'e Indian d)mnunity Cas^ 
represented by^ the Yreka Indian Center and TCID(/) and the local schools has 
improved considerably over the past ye&r. The participation of l^.teachers 
in the training workshop was seen as a significant step-in this direction/ 

Access to the business coimmity in the region is still primarily 
through TCIDC's CETA program, although the project was able"to involve some 
local people (particui^ly. Forest Service) in their mini -workshops. Esjab^ 
lishment of dependable relationships with both these groips will take time; * 
however, the Karuk Tribe (Which became federally recognized this year) is 

now very active in political and economic self-development. ^ 
2- Learner Outcome Objectives 

TCIDC staff were very unwilling tjfcdminister tests on evaluation instru-; 
ments which they felt would "tulii-off 'Itudents whom they were trying to re- ' 
cniit into the program. TTierefore, we live no information on the acconplish- * 
ment of this objective. Hiey did, however, prepare counselee evaluations 
on the basis of student interviews", a summary of which appears on the next 
page. ' , 



SiianBry - Ft. Jones, £tna, \iappy Canp Grade: 

Hi^ Schools . 

# of respondents - 31 out of 49 clients bcnooi:_^ 

(Yreka clients not Included ude to short operating 
time of program year.) 

I.C.E. PROGRAM - OXiNSELEE EVALUATION 

1. Do you think the counselling you received in the I.C.E. 
Progfam was helpful? 

13 Very helpful _1$ Somewhat JD_ Not "very 0 Definitely 

helpful helpful not helpful 

2. The two best things about the counselling I received 

VTftS • • • 

■ > 

22 Learning about different jobs 

Taking the Self Wrected Search (SDS) _A 

14 Rapping about the future 

2 Finding out about college ^ 

2 Talking about personal proble^ps 

2 Finding' out about vocational education 

5 Other- hayi^itteonfcone I can talk to /finding out what 

I'm goo^ at/getting info on ny fields of interest/ 

getting out of class 

3. Did you attend any workshops sponsored by I.C.E.? 

9 Yes 20 No 

Can you name the workshops you have at^tended? Careers 

in the Forest ServiceAtow to Get a Sunwisr Job 

Did you find the workshop (s) helpful? 

' ^ 

3 Very helpful _6__ Somewhat 0 Not very 0 Definitely , 

helpful helpful" not helpfiul 
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4. Mr .careoiigoal for this year was 



knows career goal - 20 



doesn't know career y)al . - ii ~~ ^ 



Did you meet your career goals for this year? 
_4_ Very well 10_Fairly well 12_Not really JLDefinitely 



not 



__0__ Learning about different jobs 
_8_ Talking about school 
- 3 Talking about the future 
_7_ Finding out about college 

Finding put about vocational training 
_9_ Talking about personal problems 
_L. __ SDS/looking ip stuff 

6. Do yju want to be part of the I.C.E. Program next year? 

Why? __J^s_j^J ^ : 2 maybe - 2 no answer - 4 

:il_changed ny career poa ls. I want to learn 

igorg about jobs. - I learn ed a lot. -It help pH 

"^e up ny mind about college. -It!s fun 

helpful. -Find out what I need to learn 

fo r_different careers. -Get out o f class. 

^ ■ . - - — ' - 

-Prepare for collej^e choi cest 




In suimary, the primary difficulty faced by the Tri-County pixjject 
seems to have been establishing a relationship with the schools that 
would allow them to use the NACE neterials. Considerable pix)gress in 
this direction was made during th^ year, however, and a sig|ificant 
nurber of Indian comnunity members were trained. 
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Th e Rural Sotting -- McDerndtt. Nevada 

1. Change Objectives 

. *• Infusion . McDemdtt was the only one of the sites with 
which Far West Uboratory had worked before, when they participated in the 
pilot testing of the NACE inits. The teacher who had served as pilot test 
coordinator at that time was stili at the school, and enthusiastic about 
serving as liaison with the project. Mliese factors had a significant effect 
on lihe project's acconplishinents at McDemdtt. 

Like the other schools, McDermitt had both resources and constraints 
with regd^ to the development of a Qireer Education program. Questionnaires 
coiT|)leted by school staff and conmunity meirbers indicated that constraints 
included hostility between Indians and non- Indians in the area, a limited 
economic environment (hoth in terms of enploymant opportuiities and career 
models), and physical and social isolation. Resources included school ad- 
ministration that supported the project, good comnunication among st^ff 
members and some lines of comnunication already existing with the Indian 
connMnity, as well as a general interest in learning about new approaches 
that might help Indian students. Staff were also motivated t^o participate 
by their need to meet a new State requirement for credits in multi -cultural 
education. 

Most of the teachers at McDermitt preferred to use their MACE trainjLng 
to develbp their own Career Education activities. Thesfe activities" are 
sumnarized below. 

Kindergarten - Commnvlty Career^ 

The teacher spent about 15 minutes a day on career awareness, drawing 
concepts from the MACE units, and took students on a "career tour" of 
McDermitt. ' 
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Second Grad e - Introduction to Qcciy|aHt^ns 
Fourth Grade - Cooperation 

This teacher adapted Activities 1-4 from the NACE unit "Cooperation" 

«^tii^^'^i"«' shortening them, and substituting oral or^isi^J 

?a on f^^n, S^T'J't ^f^' • ^'^^^^ ^^^^ in tJJ^'sinKi- 
he p stS^ntrfr^m*5sf? ^^T^^f^ students?: She chose this unit to 
better different ethnic groups understand each other 

Fifth Grade - Indian Literature ' ' 

This uiit consisted of eight activities, each of (Aich focii.<bd n* 
Indian examples of a different literary for™, and fewuredl'^raixjure 
or reading, writing, library work and discussion. I^e mlt's Sr^ 

objectives were: "ii^ts i^enerai 

^ 1. To learn cooperation 

>r 2. To learn the need for conmunication 

3. An understanding' of basic social 

functions and purposes 

4. A democratic participation in 

school affairs 

5. Develop skillful use of materials 

'6. Develop democratic and social skills 
7. Teach children to do critical thinking 
^ 8. Practice of democratic concepts 

9. Understanding of other individuals 
and groups • ♦ 

10. Teach insights into human values and 

relationships 

11. Enduring interest in human problems 

12. To provide each child with related 

e^qjerjlences 

13. To help each child become more self- ♦ i 

directive in solving. his/her own ? 
problems 

14. To help children become secure within 

themselves 

15. To provide an opportunity for the children 

to express themselves creatively 

16. To help develop children's interest 

m the world around them 
^ 17. To focus on Indian life 

18. To inprove a child's self-concepts 
x9. To provide a variety of activities 
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t-ifth Grade - So cial Studies and Career Awareness 

The same teacher also developed % ^cial Studies unit in which students 
form work groups ^o do a variety of projects in the areas of goods -pro- 
ducing industries, service o^ci|)ations , and personal understandings. 

The objectives for this unit are: 

1. Self bareness 
•2. Values 

•3. Self Worth : 

4. Help students to identify themselves, 
their abilities, interests, values*, 
and liabilities 

5. Maintain positive attitudes toward 
self, others and work 

6. Teach students ^at nx)st jobs require 
certain personal qualities as well 
as skills 

7. Investigate careers intensively 

8. Increase students understanding of . 
decision medcing in choosing career 

9. Help students uhderstand the 
worth of any job 

10. Learn capitols of states 

11. - Learn each statels contribution to the 

United States as a whole, pertaining 
to products of the state and job 
opportunities. V 

Sixth Grade - Popcorn for PI ay day ^-s_ _ 

This teacher used an annuail school money- raising etrent (selling pop- - 
com) as a vehicle for familiarizing students with t^d-handllng, 
clerking, accounting, sales, and store management occi^tions; and 
for letting tJ^em practice arithmetic operations in a practical setting. 

Seventh Grade - Basic Ec onomics 

At th^ workshop, this teacher told the group that he was violently opposed 
to the goals of the NACE program. The 'project* he submitted was a report 
on a class discussion with the double purpose of inpressing lipon the Indi^ 
students that it is wrong to live oji government allotments ra^er than eayi 
ing one's own TOney; and to find out if they thought cultural material 
should be included in Career Education. 

> ■ . ■• 

Eighth Grade - The Uranium Industry ^ 

Two teiichers researched the uraniim industry and analyzed the probable 
effects on the McDermitt area if recent uraniian discoveries are devel- 
oped.- The eighth-grade teacher presented films on mining in her class 
and discussed theii^4n|)li cations in terms of careers for Native and 
other Americans and environmental impact "with her class. 
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Art 1 - a)ninl>\icatiQn through Ethnic Design ^ 

TWO teachers (fcveloped a, unit fpr the high school art class in 

enployees of a gnseting car4jsa!pany 
?twL^ M^^'^^iP^"^ °^ posters with IndiwT^Mts. 

cation (concepts drawn from NACiE unit "From Idea to Product") 
talked to people who had done art work professionally, and ' 
made sketches. / , «iv* 

Tenth Grade English - J6b Application ; 

^l"" "^^l ^^^^ students the ccnmuiication skills 

needed to fill out a job application form, and in the process, famil- 
iarize them wfth local enployment opportunities. The class discussed 
local career opportunities existing 50 years ago and today, practiced 
cJh 21?^ t^"^ application form, learned vocabulary words found, in 
such applications, and then filled out foms from local businesses. 

ftisines»>Education - On -the- Job-Training Opportunities • 

This class covers mostly clerical skil^^. The teacher made a study 
of OJT opportiBiities for clerical and other skills in the NfcDermitt ^ 
area which, might serve as potential work- experience or field trip 

i 

In addition to these activities, the ^substitute teacher wrote a paper 
bn linguistic differences between English and Northern Paiute that affect ^ 
learning styles, and the librarian prepared a bibliography of materials ilth 
Career Education relevance available in tfie school library. 

Planning. 12 of the 15 teachers who retumed the Inplementation 
Questionnaire planned on continuing Career Education activities next year. 
The other three hoped to do so if their schedules i>ermitted. The district 
Career Education Socialist expressed the intention of working with the 
couiselor at NfcDermitt, the coinmmity representative, and several of the 
more interested teachers to Continue development of the program at McDermitt. 
All the teacher project reports were collected by the coyiselor to serve, 
with the NACE, units, as a foundation for a program resource file. 
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l^AiiliillK- NAO; training workshop was held at Mcl>ermtt after 

school on February 5-«. OriRlnally only secondary teachers had been invited, 
but since most of the teachers needed the college credit the workshop offered 
for State recertification, the M)rkshop was opened to them as well. The 
result was that the workshop was attended by niost of the school's profess- 
ional staff. I 

llie 20 participants included the principal, ^e librarian, special Ed. 
teacher and substitute, the counselor, two aides, (one of vh«n was the pn>j«cVs 
comniouty representative), five elementary level teachers and six secon^ary^- 
teachers, and two parents. The parents and aides were all Native Americans. 

Of this group, eleven turned in report^ and received credit. TVelve of 
tfie fifteen who returned the Inplementation Questionnaire indicated that they 
would be willing to serve as workshop coordinators in the future, and eight 
of them expressed an interest in serving on a Career Education comnittee. ' 

^' Conwunity Participation . Although two Indian parents attend^ 
the workshop, the main channel of oomnunication between the conmunity and 
the school remains the Indian Education Comnittee, which will advise on Career 
Education as well, and the Native American teaching aides. 

e. Linkage . Full Indian comnunity participation in the progrftm 
will take long and patient effo^ls by both ?ides, and is linked to the evolu- 
tion of social, political and economic relationships between the Indian and 



non- Indian conrnoitie,. So™, step, were t.ken toward, linking the C«™er 
Eviucation |c.gran, with the business coi™«,lty this year, via the studies of 
uraniu, milig and OJT opportunities. As a result, school and industry are 
«>re a^re of each other, and use of the business oo,™unity as a resource is 
being planned. 

>' 

V ^- L gg'^ing Outcome Objectives ^ • 

Although most of th« teachers did not pre- and/or posttest their activ- 
ities, an indication of which outcomes were addressed can be derived by an 

■analysis of the activities. Secondary stuients we,^ given a general question 
naire at the end of the semester. 

A suRinary of the Learning Outcomes addressed in different classes at 
McDemitt is presented on the next page. An analysis of the relationship 
between the leaniing outcomes and items on the Student Questionnaire appears 
in Appendix C. along with the sunmary sheets for each class. 

An examination of the scores for McDermitt provides the following 
general indications for each outcome: 

• .^.g^li arity with training opportunities - Half the students 
S^fn^^C and eighf afficated-THTr or nK>re- sources of ' 
Sd ^e sa^!^' }^ ^l^'' students 

Between a third and a half of students in all classes were 
considering college. English, Kbth and Business Ed. were 
considered to have the greatest career relevance. Half felt 
they knew what training was required, for the job they preferred 




sti^feffrfenlKT^^ - A third to a half of 

li^ Ld foftv^^ ^ere they 

i iXnoi ^ w J^-thirds or more, whether they trained for 

or thelobntry P™ference for living in the city 

' ^ItS-Mc m'^'" - ^fe mjority 

stuaents telt that tne reason nost people worked wai to 
■«lce n»ney, although job satisfaction ri^ ^"nZted. 
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Leamlnit ( Xitcowes Addressed by Career Ediicat ion Actlvitiw at McDemltt 
Classes 



Kinder Second Fourth Fifth ISocial ISixth 
I isrten | Grade | Grade Grade | Studies fGrede 

teglish 



1. PMilUrlty with career 
trainipig requirsMnts 

b* working conditions 



c. rationale 



^venth I Eighth I Sophowre Seconder/ jBuslness 
Grade Grade English Art I |Education 



' X 



2. Skills in 

a. groif) interaction 



b. info nation gathering 



c. organizing activities 



5. Knowledge of 

a. traditional Indian 
culture ^ 



b. conteaporary Indian 
. culture 



4. CoaMUiication Skills > 

5. I^> roved 
t* self-ooncept 



b. confidence in 
eaployability 
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tl;^> - "alf the students considered 

that ho interaction -^HTTTTisted in the Quest lonn^^r^ wei^ 
very inportant in working in a group. i"nnaire were 

• ^jg^jjg^^^ contenrorar y Indian rnitn.. a 
«K^. fTT ^ ""^^^^ st udents wanted to lefa "a lot" m ore 
about their own culture. Hyrt than half of the Jr Hiizh^[Cdent<; 

While more of the older students felt they could not do anvthinc " 
Students had mixed feelings on learning mire abou? the?r^^JeJ^^' 

• gg:^i^i^:$,^£U:^o^^ towards ente ring a career - - * 

at, but the older students were more doubtful than the youncer 
ones about whether self- concept would affect career nlarm^f 
Stud^ts tended to feel that Lir skillT^/abn!t?er^Cfd be 
1 T I ^^^^or in choosing a career. Tliey were^sure 

about .whether sex or social factors Sould affect their^Sb 

• ^success. About two-thirds of the younger students felt they 

J knew what jobs they would like, wlUle I third to a ha f of L 
older students felt that way. 

It shoiUd be pointed out that for very few questions were large majorities 
in agreement. Students tended, to be conservative about expressing their opin- 
ions, and sometimes skipped questions. In general, the younger students se^-' 
slightly more optimistic than the older ones, but whether, this is due to ed- 
ucational or social factors is not clear. TTiei:e is some evidence that as 
students grow older and more aware of the realities of their environment, 
they become more pessimistic about theirability to change it or themselves. 

In summary, Career Education acti^ies were conducted in eleven classes 
at NfcDermitt, reaching a majority of the students at the school. These act- 
ivities included sbme which were adapted' from NACE units, sane which used 
the NACE approach, some which used other Career Education sources, and some 
which were original. Almost ^11 the professional staff at the school attended 
the traj^ina workshop, and the projects they developed are becoming part of 
the school's Career Educi»tlon resources. The schpol has made an excellent 
start in the development of a Career Education program. 
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jnejjOjmii^^ sheman kidian Hi) ^ School, 

a. Infusion. The projects involvement with Sherman began in a 
certain amount of confusion over whether the initial approaches should be 
made by the BIA area office or project staff. The school was sensitive about 
outside interference, and it took some negotiation before its participation 
in the project was decided. 

Another .problem (from the point of view of the Far West Laboratory 
staff) was the fact that the administrator with authority over Career Ed- 
ucation in the school tolerated rather than supported Sherman's participation. 
She believed that career awareness ought tp take place in earlier grades 
(although with one exception, none of the feeder schools had Career Education 
programs), and tiiat the NACE materials were unsuitable. Unfortunately, ill 
health and other duties prevented her from having much interaction with the 
project. . 

^tonetheless, thirteeh teachers attended the training workshops, of whom 
several submitted implementation outlines which are suimarized below: 

• Language Arts -- writing character sketches of authors in 
various genres enphasizing the nature of their careers, 
and exploration of careers in the area of dramatic* arts. 

• Industrial Arts exploration of careers in wood working 
and majiutacture, use of Native American speakers, field 
trips and practice. 

• Consumer Education e^qjloration of the role of the consumer 
and careers and enployement opportunities in this field (12th 
grade). 
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• p'^IJ^^^ J pre- vocational exploration unit which 
featured the following objectives: 

1. Select various Native American occipations in your comrnunity 
and describe social and economic responsibilities of ^ 
, 2. Denonstrate an awareness of the vari^y of cofci?y se^v^ 

organizations within your coirmmity and describe some of the 
career^opportunities that exist in comnunity servic^v^^rk 
• wV?h IVk ^'^r^ construction methods and operations 

' T^tuvl "^^^ '^''^ traditional Indian 

4. Describe how various jobs, salesmen, construction workers 
executives, social workers, might relate and interact to ' 

/ inlprove a conijiunity. 

5. Be able to identify profit in business. Define how it is 
made and why it is necessary. 

6. Show that ifou can discuss conpetition in business and hov it 
affects work being done. Include an understanding of how it 
affects traditional Indian values and you personally 

lu ^^^"^i^ jobs Native Americans perform. 

Discuss the contributions each makes to the conriuniVy. 
8. Be able to discuss how economic rewards are determined in 
business and how this differs from Indian values. 

le^st''«^n^r "^'^ satisfying elements and those 

in J^^s^ appealing elements of your career interests. 

10. Show that you can discuss a variety of career preferences 
and give some insights into yourchoices. 

11. Discuss various ways that people's jobs give them personal 
satisfaction. 

12. Demonstrate self- awareness by defining your own abilities and 
career interests. 

13. Show that you can conduct an introspective analysis of your 

14 ^"^M.^n ;j ^^'i'ri^' ^^^'^ ^PP^y career plan. 

lu ^^^"""^^ different types of rewards related to work. 

Compare these rewards to your Indian value system, 
lb. Be able to relate the economics of small Indian business to 

the overall production of the conmunity. > 
16. Be able to relate your life style to choices people you know 

have made about careers. ^ > 

None of these teachers returned Inplementation Questionnaires, so 
the degree to which these activities 'were acconfQished is unclear. Che 
teacher did administer the Stydent Questionnaire, however, and the results 
are discussed under Learner Outcomes. 
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^' IllHHliilJi* At pri'sent, Career lukication at Sherman is represented ' 
by individual counseling and several work- experience programs, in addition to 
the Business and Vocational Education classes being offered there. Project 
Staff were unable to discover or inspire any overall statencnt of Career 
Education goals, and no structure for interdJjpartmental planning appears to 
exist. Presunably the counseling and work -experience will continue, augn»nted 
by whatever Career Eauc^tion activities individual teachers may initiate, 

^' Trainin g, i^rkshop ihvi/ations were mailed to the Sherman faculty, 
and thirteen teachers participated in the training, which was conducted 
aftet' S(iJiool between February 26th and Mardi 1st. Participants included 
three academic teachers, five teachers in business or vocational subjects, and 
four t#achers of special subjects such as reading and Driver's Education, 
htone of the participants were Native Americans^ 

^- Participation. Comnrunlty input with regard' to Sherman 

contes through the Phoenix Area School Board, which consists of representatives 
from various reservations which send students to the schools within the area 
(primarily, Arizona, Nevada and Utah). A Native American member of -the area,, 
office staff served as representative to the project for Sherman'. The school 
has little contact with the Indian comnwnity in Southern California. 

^ e. Linkage. Sherman already enjoys an excellent relationship / 
with local enployers due to the work-experience programs in which it parti<> 
pates. Since parents ^f most of the students live at a considerable dis^^ce, 
their involvement in educational acitivities is difficult to achieve. / 



2. I^ajTier Outcoine Obje ctives 

I 

The Consuner Education teacher aciministered the Student Questionnaire 
to the 31 twelfth-grade students in her class (the Qi»*tionnaire tallies 
appear in Appendix C). Responses in the area aJvered by the Uamer Objec- 
tives may be stpmarized as follows: ' ^ ' ^ 

• fajniliarity with training opportunities > wo rking conditions ' 
g}d career ratiOTiale -- over half the students ?elt that English, 
Nfatn. and Business or Voc. Ed. classes had the most relevance to 
career success. Half checked at least four sources of training 

.and interestingly enough, more indicated the Amy as a training! 
institution than any other, although only six thought they might 
take advantage cxf it, while over half were considering going to 
a comnunity or four year college. ' . 

A majority of the studeiits felt that their career choice 
would affect their lifestyle, and almost two- thirds were inter- ^ ' 
ested m learning about future yoh opportunities in their area. 
Two- thirds would rather live in the country or a small town than 
m the city: 

Almost all the class indicated that people had 'jobs in order 
to make a living, but a third also said people worked because 
they liked their jobs. Over two-thirds knew what jobs they were 
int;erested in, while about half knew what training was required. 

• . skills in working with others over two-thirds felt that getting 

along with other group members was inpoi-tant in groi?) interaction, 
with the ability to take individual responsibility next, and 
knowing other people values and accepting authority less inpQr- 

• to^owledge of ti^ditional and contenporary Indian culture Almost 
two- thirds of th6 clas? would like to learn more about theijr own 
culture, and almost as many wanted to help thisir tribe. AboCit 
two- thirds were interested in learning more about their tribal 
government. 

• positive self- concept and attitude towards entering a career 
over half the students tended to feel that most jobs could be 
done by both males and females; however, about a third felt 
about a third of the jobs listed -should be done by men, while 
only a sixth of the jobs were identified as women's work. ' 

About half the, students fejt they knew some of their own 
talents, and the class was generally jundecided about how Self- 
concept would affect their career planning. They did, however, 
feel that one»s skills and abilities were the most inportant 
factor in career choice. A majority felt pretty confident that 
sex and race factors would not decrease chances of enployment, , 
and had definite ideas abqut the jobs they wanted. 
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In general, stucksnts in this class at Sherman apbear to be 
a self-confident and reasonably sophisticated group. They also 

J^T? ^ ^ **lpin«°^ir «m communities. . 

though they were sometimes vague about how this could be dohe, ' 
By the twelfth grade, most of them had been involved in Shenmn's 
work-e:q>erience programs. It woul4 be interesting to do a follow- 
up study on their post -secondary careers. 

In simmary, the project succeeded in reaching several teachers at this 
site who had not been invojlved in Career Education before, an* enabled them 
to interact with teachers from other departments. If the .administrative 
support needed to coordinate their efforts with the career counseling and 
work-experience programs already* available is provided, Sherman" cin develop 
a very effective program. ^ 

In this Part of Section II we have discussed the evaluation of iiiplemen- 

» 

tation activit^^s at the four demonstration site^ according to the change - 
objectives and learning outcomes. In the- next part we will discuss the 
evaluation of the products developed by the project. 

Product Objectives 

^ The project's, "product objectives" consisted of the development of those 
materials that were needed to address the piwject's change objectives (dis- 
cussed in the preceding part of' this section). The materials served the goals 
of orienting, training, and informing people idth regard to the program. In 
this part we will describe the process by which these products wert devel- 
oped and evaluated. Their content is discussed in Secti<5n III. The project 
developed the following materials^* 

* Revised forms »f individual NACE units used in the demonstration 
_ ijjiplementation of pflirts of two units -- Cooperation and Living 
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with the Land, yielded information which could be used for revision. 
The nature of these revdsion^ is described in Section III. 

• gng^tationj^^ in preparing parents and_con. ,TnnUv 
igmbej;s_to^^ the program An orientation brochure 
describing the MACE units was developed and distributed to members/ 
of parent advisory comniuee and others interested in the prdgram. 
An exanple appears in Appendix D. ' 

• ^rkshop materials develop ed for use in staff trainin g - training 
materials consisted of a Coordinator's Manual and Participant's 
Handbook for the Native A merican Staff/Cor^unitv T raining Workshop, 
Contented format for this workshop are based on the demonstration 
site surveys and disc«Sion with site personnel. An outline was 
submitted to the project's Advisory Conmttee and educational staff 
members at the sites. The prototype workshop was tested at all 
den^nstration sites with participant groups witK varied backgrounds 
and different proportions of educators and coiimunity metiers. At 
two sites, the workshop was conducted on two consecutive day5^, an^J. 
at the other two it took place kfter school" on four afternoons. 

Participants conpleted a checklist at the beginning of the 
workshop which focused on their attitudes and knowledge about 
Career Education. At the end of the workshop, participants were 
asked to fill out an Evaluation Questionnaire which covered content, 
attitudes, and participant reactions to tifWkshop. To prevent 
participants from being bored or becoming 'test-wise', the format 
of these two instruments-was quite different. However, most of the 
same topics were covered in both, and participant responses can 
therefore be conpared. p ■ 

t 
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^ The workshop was also evaluated hy the panel of reviewers at the 
end of the project,' Interpretations of evaluation results are given below. 
(U KnCTv ledge an d opinions about Career Education 

(a) Definitions of Careers and Career Education. Between the pre- 
and posttqsts, more of the participants become much m^re convinced 
that Careers and Career Education are lifetime concerns, and 

are different for each individual. 

(b) Career Educ ation Content: In the pfetest, participants were 
uncertain about the relationship between Vocational and. Career 
Education, whereas afterward, they felt that Vocational Education 
could make an iiiportant contribution to an individual's education » 
for a career. Participants ^Ireadv understood the nature of 
Career Awareness. At the end of the workshop a. majority also agreed 
that Career Education concepts should be repeated at increasing 
levels of conplexity, but that there are several way* to implement 
Career Education. 

(c) Personnel Involved , the participants who believed that parents, 
community members, and business people should be involved in the 
Career Education program increased from a majority to nearly all. ^jj^ 
Althougli a majority thought counselors should be involved in. the ^ 
program, by the end of the workshop their feeling that counselors 
should direct the program decreased. • n 

* (^) Materials a nd Resources. Ati the beginning of the workshop, 

participants were undecided as to whether professionals only should 
develop Career Education materials. At the end, they felt that the 
appropriateness of professionally developed materials would vary, 
depending on the needs and nature of the school, and they definitely 
felt that the materials should cover more than just job information. 
I^'^h^.P^- ahd posttest they thought that Career Education could be ^ 
expensive, but that the conmunity was a good source of iraterials. 

(e) Work Values. At. the end of the workshop^, participants ' responses 
showed more flexibility about what kinds of values and gpals a 
Career Education Program should promote. 

(f) Career Education and Culture . In the pretest, participants 
tended to feel that most schools did not offer equal opportunities 
for both sexes and different ethnic groups, and that Career Education 
should include a variety of role models. Agreement in this area 
increased by the -end of the workshop. There was a slight increase 

in the recognition that traditional Indian culture had Its own form 
of Career Education. At the end of the workshop about two-thirds of 
the participants thought that Indian culture had some relevance 
to career development. 

(g) Teaching Methods . Specific methods for teaching Career Education 
* were not covered in the .pretest. On the posttest a majority agreed 

that the methods presented in the workshop should be useful. 

■ ■>^'' ' ' ' 
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In general, about half of the participants seem to have been 
acquainted with Career E^iucation content at the beginning of the workshop. 
By the end. of it, more of the participants knew more^ and stated their 
opinions more positively. 
(2) Personal Reactions 

On .the evaluation form, three-quarters or more, of the participants 
agreed that Career Education could help their students, that school and 
comnunity should work together on the program, that career choice was. 
related to cultural ident^,ty, and that they would like to contribute to 
program development. 
(3^ Reactions to the Workshop 

. About three-quarters of the participants felt that the workshop was 
about the right length, and that the content was appropriate. A majority 
found the activities interesting. Among the things mentioned by partici- 
pants as being the best parts of the workshop were the role playing 
activity, the content, and the chance to share ideas with others. Wor^t 
things or suggested changes related mainly to logistical or format 
problems which were dealt with in the revision. 
(4) The Inplementation Questionnaire 

Seventeen copies St the Inplementation Questionnaire,. v*iich were 
distributed to all sites at the end of the spring semester, were returned, 
most of them from McDermitt. This questionnaire included a question about 
the workshop which received the following responses: 





very 

much 


^4 

somewhat 


not at 
all 


a. I found the information about career 
educAt 1 on ij^pf 111 / 


' 10 


. 7 




b. I found the Information about llidlan 
culture li^i^ful ^ 

4 


7 


. 10 




c. I found the techniques for adapting 


3 


11 


3 


d. I have continued to work with some 
of the people I met at the workshop. 


8 


6 


3 


e. I would recommend the workshop to 
others who want background in career 
education. 


9 


4 


4 



(S) Reviewers' Comnents 

After revision, the workshop materials were submitted to four rev^iewers 
who were provided with a checklist and conment form. Reactions were | 
generally favorable, though some problems in statement of objectives, 
measurement techniques, and fonnat and amount of learner practice, were, 
identified. ' • . 

Reviewers found the material accurate and appropriate for its purpose. 
Given the limitations inherent ih the short time most participants have 
available to attend such a workshop, they felt that it covered the content, 
and that ^yone wit;h some background in Career Education should be able 
to use the Manual to coordinate the workshop. ♦ 
an Inplementation Guide -- Inplementing Qareer Education formative 
American Students , A Guide, was written after the completion of the 
spring semester's inplementation activities. Its contentayats based on 
the project's experience in working with the four^ites, discussions with 
educators and Indian conmunity members from othei' schools, projects, and 
areas, and a review of the literature of educational innovation and 
organizational change. This information enabled phases of 
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program Jevslopment beyond th^,e i„m»l stages addressed by this pn,ject. 
to be covered iji the Guide . ^ 

The draft fonn of the aUde wa5 sent to the panel of reviewers; who 
evaluated it on the basis of clari'ty, inten^t level, co«^n.hen,iveness, 
and accuracy, assessed the relative usefUliies^s of-its cQfl,,Qr,6iit^, and ' 
estimated it?; appropriateness to different ^d^cat^ levels. 
.The reviewers returned annotated copies of the^^^^j^ 
'revision. < 1' ' ''^ 

■ ' »• > :- . ■ ■ ■ ■■ Jr.". -. 

Cornients ranged from favorable to Enthusiastic, v4&'>^^^^ 
bekig fated highest. It was const^red about equally j^^ppri^te fof ^ 
different settings, and most relevant to secondary prograins.^;i^^ reviewers 
made some useful suggestions on fonnat and additional resources,' but on 
the vAole felt that its coverage of ^e topic of ^reet, Education prT>gram 
development was excellent. * 

On the basis cxf these conwents, the Guide was revised into its 
final form. 

J 

• OHiaL^gortdgsg^^ project activities and outrnn>.c Preparation 

of this report was the final activity of \he project. 

Copies of the materials described above are being submitted along with 
this final Report to the Office of Career Education. Iheir content is described 
in more detail in Section -III. 



SECTION III: RESULTS AND REOCMCNnATIONS 

In tl^r^ Section we will presenjt t})e->^sults of this project, both in the 
form of tangible products, and intanp>le research findings. 1vj will begin 
by describing the training materials and the dissemination of the materials, 
methods and concepts. This will be followed by a discussion of the conclusions 
that can be drawn from the inplementation and evaluation at the Demonstration 
Sites, alid reconmendations for future development at these sites, -specifically, 
and in the general area of Career Education for Native Americans. 

^- Prod ucts Resulting from Project Activities 

At the end of Section II we discussed the development and evaluation of 
the training materials and other products developed by this project. Here, 
we will describe the content and purpose of the training workshop, the inple- 
mentation guide, the revised units, and the dissemination materials. Copies 
of all products are being submitted to the funding agency with ^he Report. 

^- The Native American Career Education Staff/Conwunity Training Workshop . 

This workshop is intended to provide a basic orientation to Career Edu- 
cation, and the specific skills needed to work with others in developing a 
Career Education program, including selecting, adapting, and developing- mate- 
rials, program planning, ^««4-6^ing funding. The goals of the 'Workshop are 
for participants to: ^ 

• define Career Education and tell v^y it is especially Inportant 
for Native American students;, 

• be familiar with some Career Education resources in their area; ^ 
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• understand some ways in which Indian caaiiinity 
school staff on a Career Education program; 

• be familiar with culture-based methods for teaching Career Education; 

• be able to adapt Career Education materials for use with a civen 
student group; * 

• know what a ccuprehensive Career Education program for their area 
might be like; , 

• know where to look for funding and support for Career Bdcuation. 

The workshop participants should begin acquiring, the background and skills 
they will need to develop a program which is based on local needs, resources, 
and culture, and which reflects the Career Education goals of' the Indian 
community to which the students belonp,. 

The workshop consists of four sessions of two to three hours each, which 
can be arranged in a variety of ways. 

The first session provides participants -with a general backgroimd in 
Career Education content and goals, and helps them begin to identify resources 
which are already available. The second session describes the various groups 
of people who can be involved in developing and implementing a Career Education 
program, enploys a simulation exercise to give participants a 'feel' for what 
happens when members of these groups work together, and presents useful coop- 
erative group- interaction skills. 

The third session describes methods of teaching Career Education to 
Native American students, beginning with a series of transparencies illust- 
rating traditional Indian educational methods, and goes on to introduce the 
twelve instructional units in the program and the basic methods and concepts 
which were used to develop them. Teachers are shown how to use these methods 
to develop their own Career Education activities. 
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IH the fourth session, participants learn about the pros and cons of 
different implementation strategies, the basic tasks and stages of program 
development, the most promising source? d ftjnding. and some basic proposal 
development skills. 

Sessi«is feature a mixture of activities, including lecture/discussion, 
small-group and individual use of worksheets, a simulation, transparencies, 
and supplementary readings. Workshop materials c.Tnsist of the Participant's 
"Hl^ooK* containing worksheets and readings . ' the _Coordinator ' s Manual . which 
includes detailed direct^ for leading activities and discussions as well as 
all particij>ant materials, ■tfife transparencies . and evaluation forms. 

The workshop is designed be coordinated by someone with background 
in Career Education and Indian culture, or in working with Indian conntmities; 
however, no special training for the coordinator is required. 

2- Inylem^ntinj^ ^areer Education for Native American Students -■ A, Guide . 

The Guide is intended to serve as a resource for school, project, or 
colrmunity people interested in inplementing Career Education programs for their 
Native American students. Some of the piDcedures described will be useful to 
non- Indian communities as well, others are specifically relevant to the'needs 
of Indian students and the historical context of Indi'an economics and education. 

The Oyiide covers the basic steps involved in establishing a Career Edu- 
cation, program from the intital awareness of need to program maturity. The 
goals of the Guide are therefore to help users to: , 

• decide v^ether or not their conmunities are ready to begirri-^jgtive 
American Career Education progam. and develop the humn and physical 
resources necessary to start; 4-/^0^ 

• plan a pilot project that will initiate the program and lay the 
groundwork for further development; 

• expand from a pilot project to a conprehensive Career Education 
program; 
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• maintain the program, adjust to changing needs, and serve as a model 

for others. . . ' 

targeted at people such as school or educational project 
administrators, teachers and counselors; Indian parents and comnunity members; 
representatives of business and industry; and others who might be involved in 
•advising, <leveloping, and inplementlng a Career Edutation program. It should 
be appropriate for settings ranging from rural schools with a majority of 
Indian students to urban projects based at Indian centers. - The Qui^> iyust- 
rated by exarnples that indicate how these procedures can be appiiedhn4j^ 
situations, suggests general procedures ^ich can be used in any,:^tl 
with any audience. > , - 

3. Revised forms of Native American Career Education Units 
information received from instructors involved in the project suggested 
revisions for two of the units -- "Living with the Laitd", and "Cooperation". 
• a. Living with the Land 

This unit focuses on the career area of natural resource management. 
It consists of six activities which cover basic ecological facts, how resources 
are used to meet basic human neec^, waste disposal, environmental management 
careers, and environmental inplications of current issues. 

The increasing importance of Indian lands as a source of energy resources 
led to the addition of information about the Council of Energy Producing Tribes 
and additional audiovisuaf and other materials v^ich could be used in teaching 
#about enercry issues in a Native American context, 
b. Cocyeration 

This uiit deals with some of the ^interaction skills pe6ple'need in order 
to function effectively in groips in an educational or work setting*. It address 
es cooperation skills, the nature of conflict and conflict resolution- techniques 
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the role of values in problem- solving and decision making, and the iLn|>ortance 
of interaction skills. 

One teacher's adaptation of parts of this unit tq the elementary (4th grade) 
level provided material for a set of teacher intructions which.was added to the 
Additional Resources section of the unit. These instructions also now include * 
gei^pral guidelines for adapting materials 4n the Native American Career Education 
series for elementary school students. These guidelines are: 

• select and simplify; 

• use speech and sight rather than the printed word; 

• go from the familiar to the. strange, 

A bib] iography of curricula and training materials in the area of cooperation 

• ■ * 

group- interaction skills was also added. 

y 

4. Dissemination Materials 

Of the several fliers and handquts developed for use during the '^roject, 
two have been retained as part o:^ the program materials -- the coimunity 
orientation brochure, ^d the program flier, 

a. The Community Orient atic^ ferochure 

This birochure consists of several 8-1/2 by 11 inch sheets folded in half 
and stapled (for ease in reprt»duction) , which provide basic information about 
the Native American Career Education program from the point of view of a parent 
or Indian coiMunity men4)er. A copy of this brochure is included in Appendix D. 

b. The Program Flier I » 

The flier will be produced by the distributor of the materials. It consists 
of descriptions of all items ip the series, along with ordering information. 
A copy of this flier is included in this report as Appendix D. 
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S. _ The Firuil Re j x?rt 

The Final Report required by the proposal consists of this document. 
After approval by the ftmding agency,' it* (and other materials produced dy 
this project) will bfe submitted to ERIC. • . 

^' ' ^^J^jj^^AP^ Ac t i V i t i e s 

Project Dissemination activities took place in three contexts -- the 
demonstration sites, the surrounding regions, and the national educational 
coimwnity. lA this part we will discuss the approaches used and4:he audiences 

addressed. • » 

>' • 

1. The Demonstration Sites 

The project staff's initial contacts «wi.th educational personnel and com- 
rnunity members at the demonstration sites served a dual purpose of recruiting 
people for active involvement in the project, and informing a larger group 
about the Native American Career Education program. ' 

In addition to providing copies of the cownunity orientation brochure 
for distribution at the San Francisco and Yreka Indian Centers and to the ^ 
McDermitt Indian Education Committee, project staff menfcers spoke about the ^ 
prograiri at parent committee meetings in Ifreka atnd in San Francisco. Staff 
menfcers also appeared at faculty meetings at Mission High. School and Potrero 
Hill Middle School. 

2. ^ Regions Sm^rouhding tH^ Demonstration Sites 

The major regional dissemination activity of the project was to plan 
and conduct Regional meetings at or near each demonstration site. The i^urpo'se 
of these meetiugs was to inform school admintstrators. Career Education spe- 
cialists, Indian tribes and conmunity members i*out the Native American Career 
Ediication program in general, and about the demonstration projects conducted * 
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• - their own areas. a«i to encourage th^ to sKare idea, and Wes 

Project staff ™e„*,ers Worked with liaison personnel at the dencnstration 
Sites to identify dates and locations for each neeting. An invitation list 
was prepared for each area by consulting educational staff and co»™nity 
n^rs fron. each site«nd by dn^ing on, contacts p„,Ject staff had „«de. and 
letters w^re sent announcing the meeting and Invfting the people on the list to 
cone or send their representatives. ^ TVenty-five to fifty letters «e^, sent out 
for each neeting (a copy of one of the letters ap^eat* in Appendix D) . 

The meeting schedule was as follows^ - . 

^Z^^^rJ^Z.]'' ''''' ™^ county Library. " ' 

Tri-County Area: Nfay 22. 1979. Eureka Motorttn. i 
Eureka. California. ' 

Bureau of Indian Affairs Fhoenix' Area: June 21 1979 at th^ 

K.°^rl^„r!>-^^ ^<»^ ^a;d!';VLt lnn. 

T1>e meetings in Nevada, San Francisco, and Northern Califomia-followed 
the outline given on the.next page. Ae best way to 4iress the appropriate 
bureau of Indian Affairs personnel proved to be by presenting a%rt on the 
project at the meeting of the Area School BQard. , . ' 

• ; -me results of the meetings In each area are su^arized below. * " 

• ^forthem Nevada ' ^ ^ 

' ^^'^el'il^^^ counselor fn>n. McD^nnitt 

Career EducatioXl^illis?. S. ^^^""^^ CGomunity, the 

high s<^ol a^Oi^ rr^^ Schools and ihe * 

Edueatfon and ms verv iSer^^S^L • is conmltted to Career 

r^^^X^t^ ier?e?^*?^-tted 



in the p^tJgram, but imcertaln about their ability to get school 
cooperation. 



Sfjfx Francisco Bay Area 

The San Francisco meeting was attended by people from the project 
involved in the demonstration and representatives of several other 
Indian projects. No school district personnel responded to the 
invitation. Not too surprisingly, the general conclusion was that 
attenpt^ to inplement Indian programs within the schools are not 
likely to succeed. - Indian programs such as Title IV must therefore 
plan on integrating Native American Career Education into their 
own activities. 
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NACE Regional Dissemination Meeting Outline 

1:30-1:45 Arrival, informatlorl introductions, sign up sheet. 
1:45-2:00 Formal intr oductions 

Introduce self, describe FWL» ask each participant to state:", 

name, position, organization, what their students are like, 
what their setting is like, whether they have Career or 
Vocational Education programs. 

State goals for meeting: 

1. . introduce NACE program and materials; 

2. discuss nature of a comprehensive CE program and 
procedures for developing it; 

3. provide opportunity for participants to share information 
and ideas. 

Ask participants what else they would like to acconplish? 
2:00-2-20 The NACE project and program . ' 
Project history 

Summary of units — show and pass around^ distribute fliers 
Essence of the c^^ltura^ context appr<J^5h, infusion. 
Questions... 
2:20-2:40 Career Education program 

Characteristics: participated in by all sectors " 

comprehensive design — K-12, goals 

coordinated 
multi -strategy approach 
cultural context 

' ■ ^ Questions... 
2^40-3:00 Program Development 

Stages: initfation. expansion, refinement (function of workshop) 

Funding (T-IV, district. State) 
3:00-3:15 Break • ' 

3:14-4:30 Discussion 

Groups do program development worksheets followed by large 
group discussion, or, whole group works through questions 
with leacjer 
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• TlL^-T^ >'<^^"^y Area of Norther n California 

The meeting in Eureka was attended by staff mend)ers from the Eureka 
and Yreka branches of the Tri-County Indian Development Council, 
and a nunfcer of parent coninittee representatives from schools in 
the area. Tlie Tri-County staff said they were planning on incor- 
IX)ratlng Native American Career Education materials into future 
program activities, and the parent coimdttee people expressed 
intei-est in using the units and the training woAshop whether they 
were working with Tri-County or not. 

• ITie Phoenix Area of t he Bureau of Indian Affairs 

The project coordinator appeared at the quarterly meeting of the Area 
School Board, which was attended by 26 people including meiribers of the 
School Board representing different tribes, Area Office personnel, the 
superintendents of two of the Area's secondary schools, and various 
otlier interested parties. Board members were interested in the pro- 
ject, and requested copies of the Final Report." TVo superintendents 
expressed an interest in holding the training workshop at their schools 



The following chart analyzes 


attendanae at the first three meetings: 


Location Site 
Staff 


Distri^cFX 
school staif| 

, A 


Staff from Parent 
other Indian Advisory 
projects Coninittee 


Staff from 
related 

projects (CETA, 
etc. 


Winnemucca 2 


2 


. Z . 2 . • 


1 


San Francisco 1 




1 


2 


Eureka 3 






2 



Total Native Americans - 13 
Non- Indians - 8 



3. National Indian and Career Education 

In Decent>er of 1978, the project coordinator was invited to appear on a 
Career Education panel at the annual conference for Title IV project directors 
held by the Office of Indian Education. Her presentation at this conference 
consi's.ted of an analysis of the stages of Career Education program development, 
and a discussion of the approaches and materials development by the project to 
help Indian schools and project inplement it. Project staff also discussed 
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their work at the Career Education Eval^iation conference sponsored by the 
Office of Career Education in San Francisco in May, 1979. 

During the project, articles about the project appeared in the PEP news- 
letter, and ifx llie_foira^ a newsletter which infomed small and 
rural schools about Career Education resources available to them. 

Additional articles are being submitted to the following publications: 

• Akwesasne Notes (Nbhawk Nation) ; ~ / 

• ^^A-^^i^jg^l ^-gesearch Bulletin (Indian Education Resource Center) ; 

• Care er Education News and Notes (Capitol Publications) ; 

• g9giiiigrLol >di^a^ Schools and School Boards newsletter : 

• ^J^HliLAnierican (Califomit Indian Education Association)- 

• Thg Journal of American Indian Education (College of Education. 
Arizona State University) . — ~~ 

A paper is also being planned for submission to the American Indian 
and Alaska Native Education special interest giDup of the American Educational 
Research Association. 

C. Conclusions and Recommenda tions 

In writing a final report, it is inportant to take the time to consider 
the project's experience as a whple. In previous sections we have discussed 
the different project activities and events at each demonstration site. Here^ 
our purpose should be to consider not only what happened, but^why. and the 
inplications of these results for future efforts in the area of Career Education 
for Native Americans. 

1- Project Results and Findings 

Let us begin by reviewing what the project desired to acconplish, and 
what our evaluation indicates occurred. 
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This project wished to achieve four kinds of goals: 

• Act iV^i ties . . The dejionstration aj^tes were expected to do. certain 
t^^ngs "^fillg the project, i.e. infuse Native American Career 
Education unit*; into their curricula, with appropriate effects on 
sti»dent leamingi 

• Conditions ^ Certain resources and relationships were expeoted to 
exist by the end 'of the project, i.e. there would be a group of 
educators and comrunity people trained in Native American Career 
Hduuition at each site; 



Intentions . Certain things wquld be planned to take place after the 
project. I.e. key personnel at each site would plan to continue 
Career IMucation inclement at ion and program development in the future; 
and 

• Products . Project activities would result in materials which could be 
^ used by others, i.e. the training \yorkshop, the inplementation guide, 
and the dissemination materials. ' 

The project successfully developed the products it had proposed. However, 

« 

since the normal course of events is for planning and draining to precede 
program development and implementation, it is not too surprising that the 
demonstration sites accomplished more' in the areas of inproving conditions and 
intentions than they did in conducting? activities. Discussions with a number 
of Career Education program -directors indicate that ccsisiderable time must 
be spen^ in orientation, trainin^j^, planning and exploration of different 
inplementation 'strategies before a new program is firmly launched. 

When it became apparent that the sites would not achieve full program 
development within the single year the project had to operate, the staff 
began a search of the literature of educational innovation to identify pro-, 
cedures and models for the implementation of new programs. 

This information was incorporated into the inplejptation guide which 
the demonstration sites (and others) will be able to draw on for guidance 
in program development after the termination of this project. 
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Ihe stages of program devcslopment which we identified are displayed in • 
the chart on the next page, with some of their characteristic activities. *. 
IV unshaded boxes indicate the stages which Were addressed by demonstration 
sites involved in this project. 

Since none of the sites had all of the prerequisites for successful 
program development (such as access to students, school/comminity comrnmication, 
or trained staff), a great defel of the project's activity focused on negotiating 
and consulting with site personnel to try and develop what was needed. ■ \ ' 

By the end of the school x^ar, the project had made considerable progress 
in orienting people at the sites to the needs for Native American Career Edu- ^ 
cation, ajid its content and methodology; establishing contact between people 
from different groups; and helping them to tiy out some inplementation strategies 
and to design their own programs. Provided that these sites retain the staff 

<r 

that have been trained, ftnd continue to obtain funding, they should succeed in' 
i^tit4ting Career Education programs. 

However, a look at the Career Education activities ^ch were conducted 
raises the quest i^JTo^ why the demonstration sites did not deliver as much- 
information as was requested, and why the Native American Career Education units 
were not used mo/-- why,-in fact, project activities were not more" faithful" 
to project design. 

f 
i 

Some answers may be found in a consideration of the way the project had 
to be^managed, an^ the nature of its goals. Except for the San Francisco site, 
all of the demonstration sites >^re located at a dist^e frem Far West Laboratpry. 
This allowed the project to work ^rom a nwch broader base of experience, but 
it also placed rcre responsibility on personnel at the sites. 
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STAGES IN PROOWi DEVELOPMENT 



Prepare for Program 
Developinent | 

Establish positive atti- 
tudes, skills, and organ- 
izational arrangements in 
school and^conmunity. 



Design Pilot Project 

Assess needs and set goals, 
train personnel, and de- 
sign an appropriate plan- 
ning and delivery system. 



' develop t he Program 

Expand and develop the pro- 
gram to address all its - 
goals and reach all its 
potential target audiences, 
evaluate and revise. 





Maintain and Diisseioinate 
the Program 

Conduct sunmative evalua- 
tion, and continue the pro- 
gram in a state of dynamic 
ility while other sites 
use it as a model for de- 
velopment. 
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In order to ensure that people at a site will conduct the activities, that 
have been prescribed for thei. and wilJ administer, complete, and return the 
evaluation instruments provided, there must be someone at the site with the 
motivation and authority to manage these activities. This is why McDermitt, 
where one tocher made herself respofisible for delivering the information, 
produced npre data than any of the others. 

. The fact that the project had no way of conpelling the sites to follow 
the project plan gave them more freedom to <^evelop their own approaches to 
Qireer Education program development. Fortunately, although the project had 
one goal which called for the infusion of the NACE units at the sites, it had 
several others which focused on assisting the sites to develop programs which 
would be based on their own resources and needs. 

Project staff felt^^iat it was their responsibility to provide the sites 
with as much information about ways of delivering Career Education to Native 
American students as possible, and to help them develop the#skills they would 
need to do so. The projett^did not feel justified in insisting that the 
Native American Career Education approach and the units v^ich embody it are the 
onlx way in which Career Education can be provided, especially as it became 
clear that teacliers would become more involved in the program and learn more 
if they were encouraged to develop 'their own activities. In one case, harm 
would have been done by trying to make a teacher inplement materials to which 
he was philosophically opposed!* 

These perceptions influenced the development fif the training materials 
aind the inplementation guide, wil^h the result that these products shrfSld 
^ve a usefulness beyond providing support of the Native American Career 
Education instructional units. * « ^ - 
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2. Reconmendations for the Future 

As a result of the project it is possible to make tw sorts of reconinenda 
tion -- suggestions for further activities at each of the defiwnstration sites, 
and a discussion of som^ directions which future development in the area of 
Career Education for Native Americans might take. 
^' I!jg_Pgg!onstra tion Sites 
^ In our final consultations with personnel at the ^n^nstration sites, 
project staff offered the following suggestions: 

• San Francisco . Now that it has been established that the most 
feasible way of accc3ii5)lishing Career Education for Native 
American students is to conbine it with the Title IV tutoring 
program, the staff of this program needs to do more work on 

^ identifying the specific needs of Indian students in San 

Francisco, and develop a coordinated and comprehensive set 
of Career Education goals. Oice this has been done, the program 
can consider which of these goals can be met by existing oppor- 
tunities (such as the Vocational Education classes) in the school* 
which should be met by the Title IV program, and which might be 
addressed by CETA and other Career Development programs for 
American Indians. The staff can then meet witb representatives 
of these other programs to coordinate their efforts. 

• Northern Califpniia. The Tri -County Indian Development Council 
should continue its efforts to establish contacts and credibility 
^^'l.lo^l school personnel. If money for special programs is 
difficult to (*tain, the agency should consider working through 
Johnson O^Mall>y parent conmittees which already exist to provide 
Ureer Education as part of their programs, and providing huran 
and materia resources to enrich existing Career Education and 
other cjasses in the local schools. 

• McDeflHTtt. Now that most of the teachers are involved in Career 
fcducation, the next logical step would be to deverop a goal map 
tor the program at the school, and use it to classify the Native 
American Career Education materials, the activities developed by 
teachers during the project, and other Career Education materials 
available. Teachers should be encouraged to use the units, and 
to develop additional activities of their own. McDennitt could 

; also establish contact via the district's Career Education fecial 
ist with other schools in the region to share ideas and resources. 
Another possibility would be to make a special effort to wrk with 
the enployers who are located in the area, and to gain access to 
the resources of regional economic planning at the county or state 
level. Much has been acconplished at McDermitt, but it needs to 

ft. r 
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be organized and extended. ' ' 

. ♦ 

ShgiTOiLjndian School. At this point. Sherman Indian School and 
the Wioeinx Area Office, need to decide what their Career Education 
goaiy should be, and set about to systematically address them A 
survey to identify students' strengths and weaknesses in the areas 

Career Awareness, Orientation, Exploration, and Preparation 
might be helpful It would also be useful if the staff Jmembers 
from different departments with Career Education relevance, such as 
Business Education and Pxj^il Personnel Services, were Scouraged to 
share ideas with each other and with the academic teacheTsi. to 
coordinate and capitalize on the effects of what each is 



)ing, 



b. General Recommendations 



The experience and information acquired in the course of this project 
^^to make the following recommendations for additional work in this 



Field Testing. Now that the materials designed to support use 
ot the instructional units have been developed and undergone 
formative evaluation, it would be desirable for them to be used 
without the intervention of their developters, preferably in con- 
junction with a commitment to implement the entire series of 
Native American Career Education units. 

^ terials for Counselors . The fact that the NACE units were designed 
tor use in a classroom situation proved to be a major constraint in 
arranging for their use. ' Staff at the Tri -County Indian Development 
Council m particular expressed a need for materials which could be 
used by counselors working specifically with Native American students 
in or outside the schools. We therefore recomnend the development of 
a Counselor's Guide which would enable the counselor to use the Native 
American Career Education approach to work with students individually 
or m very small groups, independently or in conjunction with a 
larger m»(^gram. 

Car6<^ Development- Materials. In investigating relevant resources 
aj^demonstratio^^ sites, it became apparent that a' great many tribes 
Aid Indian centers sponsor CETA or other career development projects. 
The level of prepartion of the staff of these projects Is variable, 
and the materials available make no prevision for meeting the specific 
needs of Native Am^ican trainees for information about Indian career 
opportunities, or for preparation in adjusting to the different cul- 
tural requirements of the. business world. Also, staff often encountered 
the feeling that the NACE instructional units were most suitable for 
lower secondary grades, and that materials aimed specifically at 
senior students should be developed. We would therefore like to 
promse the development of a set of instructor and trainee materials 
whifh could be used by senior students and young adults in job 
preparation or career development programs. 
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APPENDIX A: 



INPORMATION ON DEMONSTRATION SITES 
AND PERSONNEL 



Site Surv e ys for 

San Francisco (Mission High School A-1 

McDermitt Combined School A- 5 

Northern California A-9 

Sherman Indian High School /' A- 13 

Suimary of Responses to 
Questionnaire for Conmunity >lembers 

(attending the Workshop) A- 17 

Sunmary of Responses to 
Questionnaire for S^taff Members 

'(attending the Workshop) A-25 

4. 
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DEMONSTRATION SITE SURVEY 

School: Mission H i^hSahool )^ , Type: Urbccn lOJ^tt\ (^r . Sm rranciBoo 

J.' Student Body \ ^ ' 

How many students in school? 2659 

* T 

Hovr many In each grade? m ^rade 705 students, 10th grade 726 students 
. What trlbe(s) or other ethnic groups are represented? 

Vast njoJoHty of mixed ethnic background. 54 identified AmeHcan Indians. ^ 



Characterize students' home settings-- ' 

Parents are from the uforking class or welfare recipients, single parent 
homes and the majority are renters, 35% of students receive AFDC funds. 



What is the average jength of time each student spends at the schooP 
(turn-over and drop-out rates?)* 



. How much do students know about other, fegions countries . cultures? 

Sch^^y^M-ele^^that students knoi). a great about their culture. 



What is average re4444jaj^«vel compared. to national aver^oes? 

66% below the IW percentile (national Ho^) (Rdg) >\ 
14% below th^ 100 percentile " vocabulary ' ^ 

12% below the lOO peiventile • " language 
What extracurricular activities are available, and how much time <lo 
students spend on them? 
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What are the major factors or problems affecting student performance? 
1: Homes wh^re English is a second Imguage. 65% ESL 
2. E^nomics Just above poverty level and belou everything else. 



SITE SURVEY, p.. 2" ' " * . ... 

ISMo J and re^iona jresQur^P*; - " ' • 

^ . school library: books on careers? At oa^er creation center 
.J • • Indifln culture? i/os ^ * ' 



accessible, to students? yes 



students ha v> libf^fy skills? 8ow^ 



A-V equipment: types? T V uir^o^' -h^r^^ ' . 

. source Of npterUls? >«« »m>a, oa^^ttA.,^; ' 

Vocational training equipment: shop^ vea 
^other'^facilfties?|i/e8K.^ 
, any school businesses? ' * ' , 



Howt^r to town.?, -^^ Means/degree of student Acess? ' , • J 



;Mdjor industries or Bus%sses? , 

All kinds of industyy^-ind biisin^^- 




rthnicmix »in region? ' ' V ,/*'- ' / 

•Local attitude towards school ^iwd towjrNs Indians' " ' ' . 



■A ' 



Formal relation^hipsror cooperation, if a^y?'. ♦ . - * 

:;;;.eZp/l<Z to our piZoi. - "y^^ c^met^H^ hap^fbeen very open and 



^ y helpful to our project! 

• - ' - A-2 



SITE SURVEY, p. 3 

if 

in. School Or g anization/structure 

What coursei; are required at which grades? » 

Oraduationr0qulv0rmnt(B0€hiBtovyofBohool) ^ 

. What kinds of compensatory or remedy a l^Vograms or classes are provided? 
TitlB II 

1641 Bilingual Sduoation " " . * 

Language S learning di^dbilitiBB apeo 

Aphaaic, rental health, b^hitvicral diBordBT, tmotionatly dieturbed. 



VJhat Osreer Educatlqn'courses . materials, etc. are already av^iilable? 
vrttten by tnetruator, (workbooks). AIbo for availability ar!d work 

■ ■ ■ ■ 

Does school have list of CE goals? yes 

Whlchjitaff members arft Involved In CE?^ " How did. they become Involved? 



Charlea Brown ^ a Career oenUn " 
Mary TwBgibe, aai^eers oUlbb 
Ruby ThomoBj ' ». > w 



What are the X of Indian teachers and staff? 
' One Uaaher mg^ be part Tndidn \ < ' 

What, Is the average length of time ttfachers have beea at the sichool? 
Number of y^ars of teaching experience? . 

\.^ff are all oertifieated, have been at Bohool average -5 yeave. 



SITE SURVEY, p. 4 . • ^ 



How is Indian culture taughtV 

Do staff need/w,nt tralni.ag m ,eveioplng or adapting n«t4ri'a^? 



) 



X^^T^ approaches/^thods ,re-.llowed. preferred, o, 



J 

No veftr*ictiorw 



. What equipment do classrooms haver Movable desks or tablp«;? 
. Hqjy many, students tO a class? . tables?. 

Standard olassroom. reeouvce (^Pnfc^r^Q om^7 7 ' \ . 



MlMence Ml depend- progr-^ and vaHei fror^o^ 



\ 



What would be the mosffeafible format for training?^ 
Tuo day workshop at Far hfeet Lab. . — K ''^ 
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DEMONSTRATION SITE SURVEY • 

School :j^2toti^_^,^^^ Location :jfoD^mttt^ 

NevV 89421 

I. Student Bqd y . ' ♦ 

. Hpw many students in school? x^ig^ about 250 

How many in each grade? m>«m^« U^U ^ach 
. What tribe{s) * other ethnic groups are represented? 

' '* Vaiute and Shoahona Ttnbee 

Baequt 
. Canadian 
Mexican * . 

Cauoasian *" 

» . Characterize students' home sett\/igs-- 

" Moei etudents^ reside on the Fort MoDemritr Reservation 

^n^''!!"''^ tn t^, or outlying ranches. Some of our students 
oome from caveat distances. 



. What is the average length of time each student spends at' the school? 
(turn-over an'd drop-out rates?) ^> at me scnooi . . 

About 6% drop-out rate. / 
(I think it is higher after thi eight,^ grade) ' . ' ^ 

. How, much do students know about other regix)ns , countYies , cultures? ' 

^' ^ jSd^7 t ^^{^^ff. '• Ona coh^ee is taught in the high / • 

school soctal studies dept. . i ^ 

• • '* • ' • 

. What is average reading level .comf^red to natidn^ averagfe? ^ 

At l0ast 1.5 G.E. lajer than average:^ ^ ^ - . ' W 
' ' ^^^^^^e^?''^:''^ ->^'available. ah. how much time ^ - ^ ; 

BaBketbah, football, volUybali: track, 'i^HandfutiL farmers of ^ ^ 
America, Tutu^e homemakers bf America, libraHes ' ^"^"""^ f - - ^ • 

. What are the major factbrs - or probleins-,affeitting student perfoj^nance? 

^ck of effective motivation and can't s^ee the • relevancy to edudatian 

. ^/ ' • 7 



SITE SURVEY, p. 2 



1 1 . School and regional resources 

. school library: books on careers 
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uee 

Indian culture? yee (only a faw) 
accessible to students? Eaaily 
students have library skills? y<a 

A-V equipment: types? every type t 
condition? good 

^ source of materials? Pretty skimpy,' fek) boon reeoupoae 

of Hurrboldt County Library 



Vocational training equipment: shops? Y^s 

other facilities?' Yea (Home' Eo,) 
any school businesses? Yes 



How f*j- to towrf? 9 



f'lea OS/ degree of student access? 
School buBee 



■Major industries or businesses? Cattle ranching and mining . 



ethnic mix in region? BoBque, Anglv, and Paiute /Shoshone 



Local atti\tude towards s^Chool anl toWfcrds Indfans? 'Minus^<?) 



SITE SURVEY, p. 3 

HI. School Organ 1 za 1 1 on/$ true turg 

. What courses are requirtd at which grades? 

9th Sngl Soi0no9 10th Sngl TI 22th 22th 

Health Gov't. 
"^^^^ , U.S, Hist 

. what k.indf of compensatory or remedial programs or classts are provided? 
Rtm Engliah J, II, Jjj, jy 

Fem SpanvBh I " - * ^ 

TitU I Heading and Nath^ Grades 2^6 ♦ 
Sp, Ed, olaeeeB Gradea l-ff 



What Career Education courses, materials, etc. are already available? 
Jr High olasecB, filma ft^m District Office 



Does school have list of CE goals? 

Which staff tnembers are involved in CE? How did they become involved? 

A.*/. SouMa . ooxmaelov 
- Mi88 Leake- buaineee teaohev * ' 

Wrfi. Ro8B Home ev. teaoher 

Miea B6L>en oareev oorwultant 

Mr. Koopmn shop teaoher * - • 

Mr. BojmeB The fifth grade teaoher (pereonal internet) 



,. WhaJ^are the X»of Indian teachers and staff? 25% 

■ ' ^of the Uaohing-Btaff ia part IHdiwi. This 26% repYesente aides^,< 
• \olitm up and oooks. . \ " .. . 

' average length tfme teaohers have, been at the school? 

Nymwr of years of teaching experience?., f . 



SITE SURVEY, p. 4 



. How Is Indian culture taught? by whom? 

Social Btudiea teaohev and Aid^a (IndJ 



f 

■ 

. Do staff need/want training in developing or. adapting materials? 

Yee - a knowledge of rvsouvoeB, 



. What range of teaching approaches/methods ere allowed, preferred or 
required? * 



tie administrative polioiee. 

^This is a. very open area that qllows Uaohere to prooeed in the manner 
best eutted to the individual. 



. What equipment do class rooms J^v^? Movable desks or tables? 
How many students to a class? 

Mdvable desks and tables 9m 
Average cla3^^ 'size 15. 

m * 

. «hUJnfluence do district or other higher office, and. school board or ^ ' 
parent gr.oups, have on school program, goals , etc.? 

The school board decides programs. However, parent tmpa3t has in the 
pasp- had gr^edt influence. ' , . , 



t 



1 

. n '• t What w^uld be ,the ^most *f^i blr^ortiiat for* trainf wg?, 



DEMONSTRATION Silt SURVEY • 
t. . . Small t<9it»t Twar 

School: rrvfoi HS/Jacykeon St^_aHS_ Type: rural g^g Loc/P: 5t5H-i,ou Co. 
I. Student Body 

. How many students in school? Tisika H,S, - 960, Jackson St, sik^ Sl6. 

Mow many In each grade? * 
♦ What trlbe(s) or other ethnjf~gi»m/ps are represented? 

- Karuk Indians - Shasta J^ndtans - small nurber.of Indians from ssmral 

u ' . , diffsvnt, non-loaal tribts 

- Msxioan-Amts^oanB 



Characterize students' home settings-- 

The njJoH^^ of the Indian youngsters oome from working olaee or 
l<^ tnaome families. Many of these families receive some sort of 
goverrvmnt Bup^rt arti/or rely on traditional eoonomio activities 
(huntxng and fishing) for some pai*t of their livlihood, ^ 



What is the average length of time, each student spends at the school' 
(turn-over and drop-out rates?) f^icnooi. 

Th^p-out rqte for Indtim youngsters exceeds 60%: Truancy is a consis- 
t^pm?>J«m mid most failure is associated with repeated absence from 

How much dp students know about other regions, countries, cultures? 
,wv, f^fir youngsUrs <md youngn^rs in the sohooU generally have 
xHtry UttU real knowledge of other regions, countries and cultures 
Forrnny yowigsiers there is a fear of thd unknown world beyond the 
home oomnmmty. Others have a great desire to "escape" in order to 
see the excttxng and little known world beyond the local ootmunity. 

What is average reading level compared to national averages? 

^'^^z^:,^* ^ ^ v^'' "^^^^^^ EtnaH,S, 
^rnavan studenvrJdfrthe 3 arnm-hu -^rrtr^ ^^a.' 



, "^**^t?^/ '^^^ ^CL^y^Q scores appa^ 

What extracurWolar activities are available, and how much time doV 
students spend on them? * 

Ji^j^tio^Z sports and clubfi are available. Drama in Yreka onlyl^^^here 

is on ocmpetative interscholc^Hc sports rather than on 
uitramu^l or ngn-ognpetative sr>orts ^ ' 
What are the major fattdrs: or pfoBTems affecting student performance? 

iSj^ '23<if^5 ^^^-^^^tion^ bias in the local cormtunitu. 
My^^^ndtan Ped^e ihU is coupled with a healthy distruct of tivT^ 



SITE SURVEY, p. 2 

n. Scho ol and regional resources ^ 

.. school library: books on careers? Tee 

Indian culture? Limiud 

accessible to students? AcoifeaibU - but not ua^d 
r ^ Students have library skills? A few 

source of materials? 

school ^jidgetB 

I 

any school businesses? nc> 



Hovv far to town? Means/degree of student access? 

all Bohools tn to^ ^arry students rnde the buses to and from 

school. This severely limits -partia. 
■ ' ' '^nrextra~au3*riaular aotivtties. 



. Major industries of businesses^ logging and th^'lunii^r indi^tru 
■ •V^dom.n^te. Ranching^ (hj, and cattle /are JZao^r^ irZlZ 
service, (vva vnters tate- highway ) and to^s^are groJug i^7ries , 

Ethnic mix In region? 

Local attitude towards school anf towards Indians?"^ 

Many students have a poor attitude touard school; iheu are iust nutting ■ 

Ttti^J^f ^'^^^ ^opHistiaated Xai n^at 

Z^^. "^'^ ff'^^h^l^Bs Indim People -oontinZ ^ 

FormJl r^lat1onshlD«; or r^^^lV^f;^^^^ 




SITE SURVEY, p. 3 



III. S chool Or( ian1za t1on/structurg • 
. What courses are required at which grades? 
etandayd aoad0mio and vooaHonal program 



. what kinds of compensatory or remedial programs or classes are provided? 



9om 




What Career Education courses, materials, etc. are already available? 

ooune^llin, Trulian yo^^geUrs 

^MnteTT/LV'!:'''' T"" f^^*"<^ P^^> no courses, 
oareer center vs not be^ng us^d much. I,C,E. scheduled for lLd semsUr, 

JaokBon St. School: . * . ' _ L ^^^ 

T ■ ■ ' ' 

Does school have /list of CE goals? ifo 

Which staff members are Involved In CE? Hon did they become Involved? 

^^^^'"^ ^ndiHdml tBochere at each 



What are the. X of Indian teachers arfd staff? . ' 
Number of years :of teaching experience? 



SITE SURVEY, p. 4 



How is Indian culture taught? by whom? 



Ihdtan CultuTii ta not taught in the eohooU except at the diaareHon of 
vndvvvdual teachefB', TCTDC's Johnson O'Malley pgm, hcTtuTfuU^^l 
spe^alietB u>ho teach to<yal (Karuk) culture oitTde oT,iZ% fcX!^ 

r.i 

. Do staff need/want training in developing or adapting materials? 

n^.Si^i^ "^^^ tniintn^ fcut moat do not, want training. There is 
generally poor recogniHon of the need for: 1) career education 
movatrve cumcutum, 3) change. 



* l^^qJireSr °^ approaches/methods tre allowed, preferred, or 

PJvt^ much cmything goes within the individual clasaroom as long 
OB tt ts done profeaaionally and doea not create too much of a stir 
tn the echoot &r oomnunity. j o 

Traditional methods are generally preferred. 



What equipment do classrooms have? Movable desks or tables^ 
How many students to a class? 

Standard equipment in all al^arooina. 



lI^rLl"!^''^"^^ u° ^^^^^^ct or other higher "office, and school board or' 
parent groups, have on school program. goals , etc.? 

fnl^r^ ^/^^aifi With the support of the school boards se^ policy 
Zl T^. It ^^^^ ''^ Bubjecta, requifemnts, etc. Uachers have octroi 
JfZ-rr^ cjowroeif are taught, paret groups have very UttU 

argmfxcanoe ^n terms of school program. « 



What w(^uld be the most feasible format for training? 

5^'' J;acj;i*r» oounaelUrs, o<mmity mntere, staff of 
looal Indian aducatton programs. Two oonseouHxi days. , - 
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DEMONSTRATION SITE SURVEY 

School: Sh4irmn Indian H, .<?, Tynn. „j-a n^^^^ ... 

^ "~ — 'ypg'_g-M Boai\Hnff Location: Hymr^idm CA 

I. Student Bod/ 

. How many students in school? 700 / ' / 

How many in each grade? 9^20S, lO^lSO, lUm, 12-lSO \ 

. What trlbe(s) or other ethnic groups are represented? All 7>,A-^ 
aln^et every tMe in U,S, is ^^pr^.^t^^^rCt l^irl^'.^^^-^ 
Icuer mdL>eaterm, or Califormian, Moat <^ fUll^bU^ soutwestem. 



f^To^r^f^ students' home settings- areas too rural to have' a local 
t'J^zll'Tr^aZe:'' ''''''' tHeZcLatiol 



Whatis the Average jength of time each student spends at the schooT? 
Ll!^.''"^'': «n>grop.out rates?)- Sheiv^ is very ir^VstJnt tVt^^^^^ 
who applied, oame^ arid J^hey are all staying ^n/orw 



How much do students Know about ot^n regions /countries . cultures? 

(Xm home and Hvereide area 



What is average reading level compared to national averages? 

BelcM 

activities are available, and ho^Ti^uch timfe tlo 

Unt^^' ^^^""^ On^oar^us sports, dances, table games 

recreation centers open evemings, weekends 



. What are the major factors or problems affecting student performance? • 
Poor preparation, poor motivaUqn, home siokness 
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SITE SURVEY, p. 2 



n. School and regional resourcts 

- . school library: * books on cdretrs? 

CE re9ourc08 at eahool Indian culturt? 
< ojv not) being oatalogued 

accessible to students? /Wtf ao^w aUo 000009 to 

students have library skills? - P"^"'' ^'^"^ 

. A-V equipment: types? 

condition? EwomlUnt 
source of materials? 



Vocational training equipment: shops? wilt equipped typina lobe, home 
other facilities? ea, - good busineee oouroee 

any school businesses? ehope 



HOW far to town? otoee Means/degree of student /access? bus 



. Major industries or businesses? farming, some industry, varied small 
bustneee of a middle sized torn 



Ethnic mix in region? Anglo, CHoano, some blaok 



Local attitude towards school and tpwerds Indians? Good veUHone with 
local publio soh.'diat^ . * • ' | 



1^7^ relationships or cooperation, if t^^l sdhool partioipat^s in 
ROF (regtmal oodupaHoml program) thru 00. »oK office, Alat> kids 
are placed tn internships thru CODE program and a student work 
program is run by the odunsetor'e offioe. 



SITE SURVEY, p. 3 

III. Scho ol OrqanUatlon/structunB 
. What courses are required at which grad«$? Sef student handbook 

. what kinds of compensatory or remedial programs or classes are provided? 



. What Career Education courses, materials, etc. are already available? 

ROP CODE etc. Large Beleotion of materials, A-U, tta, CQunBelling 
Vocational com-ses ^uah as typing, that lead directly into jobs. No 
ct coiiree at present. ^ ^ ^ 



Does school have list o^,CE goals?..;i?^ 

Which staff jjipmbers are inVt^lved in CE? - How dfd they-become Involved? 

^ nou under auBpioes of Mrs, Martin, head of XnatrucHonal Programdng. 
Business teacher and counsellors run part time Job placement prS^^ 



.What ire the % of Indian teachers and staff? 

School has Indian aides, but no Tndim teachers 

What is the average Itngth of tioe teachers have been at the school? 
Number of years of teaching expefUuceT vaHabU * 



SITE SURVEY, p. 4 



Hpw is In^d1ar\ culture taught? by whom? 



School holds Pou VoiM and othsr oultural «v#nt#, do€« not t'faoh" 
Indian aultUT0 




. Do staff netfa/want trailing In developing or ad^Tptlng materials? ' 

« 

Several staff rrmwbm ar^ intMwUd in Uaming NACB mthodB 



\ 



^ What range of teaching approaches/methods tre allowed, preferred, or 

requi/ed? School fUxibU on mthodB - eom teaohare vm oonaervdtiv^ but 
npt moat. ' . ' vj. 

♦ ' ' • 

J 



. What ^equlplhent do classrooms have? Movable desks or tabled?' 

2b/l HoW^ m'any students to a class? Opmi/adjustc^U oIobb avaoes, tiuioher 

worry about privacy. Moat aoadmio olaae araaa have ohatr/daak aeta 
which are movable 



WhU influence do district or other higher office, and school board or 
parent groups, have cfn school program, goals, etc.? 

.Each BIA adhooV aeJm pretty independent - has om ai^rtntendent aa welt 
aa principal. Relation w area office like that of a public achool and 
Stalfif Dept. of Ed. .School reaiata too much interference 



. What would bt most ftasiblt format for training? 4^2 hour eeaaiona 
to he held afim enhool, y 

ERIC I V . ' 



QUEST^ewS FOR COMMUNITY. MEMBERS 'PARTICIfATING IN NATIVE AMERICAN CAREER 
EDUCATION DEMONSTRATION PROJEa. 

SUMMARY N - 16 ■ ' . ^ 

K How long have you lived In this region. (months or years)? 



No answer 

I wnth to 5 years 

6 yeifrs to 10 years - 

II years to 15 years 
16 years to 20+' years 
Do you have children 



i 





s NoCA 


SF 


McD 


'Totjil 




1 


0 


0 


. 1 




T 


4 


0 


5 


0 


0 ; 


0 , 


1 


1 


D) 


.0 


0 


0 


0 


t) 


7 


a 


2 


s 

9 



y^s 
no , 
Ages: 

0 tnonths to 1 year 
2 years to 5 years , 
. 6 years to 10 years 
15 years to 20+ years - 
Have you ever worked tn a school? 

yes 
no 

What job?, 

Northern California 
Counselor* H.S.V. Areata 




A) 
B) 



NoCA 
7 
1 

1 
0 
1 

15 

NoCA 
2 ' 
4 



SfL^ McD TotaT 



2 

1 


2 


* 11 


1 


0 


2 


1 


0 


2 


2 


2 


4 


' 0 


7 


8 


0 


4 


19 



SF 
3 
1 



McD 
2 
1 



Total 
7 
6 



San Fraricftco 

HJ?.tl'A^^* out with D. Vo«i.g 

McDcrnij 

itart Aide ^ * Q . 

NoCA $F McO Total 
y« A) , , , 3 . 

B) 6 3 2 ^ .11* 



no. 



comment: ' ^ )" 

Nprthem Callfbmla 



. I have no children In school - All are aroym im u^^a k-*.*.^ 

San Fr ancisco / 

• ""^ ^= : - J ' 

i^'^r.rfi'^TrjK"*^?" nw-Indlans. There Is a lot 

of racism In the school program. ^ ^ 

McOennltt ' ' • 

1 : 

b*^ hT41SJ*?oir,'^ '"i-'Slng son*- of our teachers/ 

?h« they'SS^^SJj'io^T ^''^-'V/""'- ""-•?t5 Should be leirning' - 
Northern Calfori) 1a ^ ^ ' ^ ^ 

San Francisco 



a 



McDermltt 



(3) More or nfew method pf Engl1$h> 

^^e'riqu^r^^^ '''''''' l**"^*^ '^'^ '^^y 

Northern Cjjifornia ^ ^ . ^ ^ : 

That they are "dumb apd stupid" In comparison to others. 
San Francisco i 

American History — unless it Is changed? * 
McDermitt y 

Ien1o^°"^^ school for full^S hours-not 3 hours. Including 

% 

How would you define Career Education? 



0 




NoCA 




McD 


Total 


job training 


A) 


7 


3 


2 • 


. 12 


economic awareness 


B) - 


3 . 


3 • 


3 


9 


job- finding skills 


0 


6 


3 


-3 


12 


work habits and other 
employment skills 


D) 


3 


2 


1 


> 

6 


training for productive living. 
Including use of leisure tlipe 


E) • 


8 


, 3.; 


. 3 ♦ 


14 


other: 












San Francisco 








1 




Ability to use resources. 












Do you think Career Education could be valuable to students 1 
community? 


n your 








NoCA 


SF 




Total 


yes ; 


A) 


9 


. 4 


3 


16 


no 


B) 

4 


0 


0 


0 


0 
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8. How do you think Career Education should be presented? 

NoCA SF 

se|)arate elective ■ 
infused Into schc^l curriculum 
individual cpuniellng 



9^1 

work-stu^y program 



job training after graduation 
. other: 



A) 
B) 
C) 
D) 
E) 



1 
4 

5 
1 
5 



1 
4 

1 
2 
1 



McO 
0 

V 0 

0 
3 
1 



Total 

z 

8 
6 

.6 



9. How relevant do you think school' work Is to a students' later career 
success ( 



very 



A) 
B) 
0 



NoCA 
5 
2 
0 



SF 
1 
3 
0 



McD 
0 
1 
2 



lo: 



11 



somewhat 

not at our school 

Would you feel able to f?elp plan a Career Education program? 

NoCA Sf McD 
* 'A) 3 3 ; 2 

"0 ' B) 5 1 1 

If so, what training or experience has prepared you to do this? 
San Francisco 

Life experience 
Manpower counselor 
Rockefeller Museum Ed. 

Who do you think should be responstble for education Indian students 
about Indian tribal or, community government or cilture? 



Total 

V 6 
6 
2 

Total 
8 
7 



ERIC 







NoCA 


SF 


McD 


school 


A) 


2 


3 , 


2 


Title IV or other projects 


. B) 


' 3 


2 


2 




A^20 


1 















Total 
7 
7 



• connunlty or tribal centers C), 
family D) 
12. 1$ Indian culture taught at your schooj? 

• ^ A) 0 4^^ ■ 0 4 ^ 

no B) 

If so, by* whom? 

Northern California . ' 

We have pur own cultural center at JOM. 



NoCA 


SF 


HcO 


Total 


o 
O 


3 


3 


14 


c 

b 


3 


1 


9 


NoCA 




Mcb 


tltal 


0 


■ 


0 


4 


8 ■ 




3. 


11 



Do non- Indian students participate? 



-NoCA SF McD Total 
1 4 0 5 



no 

13. Do you teach about or refer to Indian culture and history at home? 







NoCA 


SF 


McD 


Total 


of£en 


A) 


6 


3 


2 


11 


sometimes 


B} 


2 


1 


1 


4 


never 


C) . 


0 


0 


0 


0 



--4^ow-<te-^^i^»fc teiielmfs^ 
cultural materials? 



NOCA SF McD Total 



0 1 



college courses A) 0 / 1 
lectures by Indian community 

menters and/or cultural experts B) 7 ' 4 % 3 14 

inservice workshop \C) 3' 2 3 8 

books \ 0) 2 1 1 4 

other (explain):. ^ <£^ 
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15. Does your school or district have a co«rwn1ty based Indian parent" grx)up? 

NoCA SF McD Total 



- . A) 8.1 3V 12 

"V ^ , B) 12 0 3 

What? 

Northern California 

,JOM Parent Group & Tltle'lV (5) 

y ( 1 ) ^ 

San Francisco 

» 

Panent Planning Committee 

McDermltt 

" — 

*« > 

Indian Education Committee (3) 
16. Have you had a chance to meet teachers or other staff at the school? 





NoCA 


SF 


McO 


Total 


A) 


6 


3 


3 


12 


no • B) 


3 


1 


0 


4 


Have you had the opportunity to work Mth the school 
or other committees? 


on any projects 




NoCA- 


SF 


McD 


Total 


yes .A) 


. 2 


1 


2 


5 


no B) 


• 4 


4 


• # 

0 


8 


How would vou rate the degree of contact 
Xour school and the Indian community^ 


and cooperation between 




< 


NoCA 


SF 


McD 


Total 


high A) 


0 


0 


0 


0 

0 


moderate ' / B) 


4 


1 


1 


6 


sporadic - C) 


2 


i 


1 


5 


nonexl silent D) 


1 


1 


1 


7 
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positive 






NoCA 


SF 




■ A) 


0 


0 


neutral 




B) 


3 


.3 


hostile 




0. 


3 


0 


snobbish 




D) 


3 


1 



What form (If any) does this cooperation take? 

Northern California . ' 

Training students to different schools and dancing Indian wi^/ 
San Francisco . ^ 

Teachers request, one shot visits to classrooms. 
McDermitt 

Prejudice from most of the teachers. 

In^our opinion, what is the local non-Indian attitude towards 
Indian people, and Especially towards Indian students? 

McO 
0 
1 
0 

1 

other: 

Northern California 
Indifferent 

San. Francisco . 
Resistent . » . 

McDermitt ' " 

Prejudice 

How do you feel this attitude affects studeht performance? 

' NoCA : SF McD 
helps A) ' 0 0 0 

no effect ^ B) ^ 1 o o 

causes hostility C) 3^ 2 2 

causes poor self-image -^D) S 3 .2 
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ier$ Ai, the school know about their 



a lot 

some information 

sketchy 

It varies 

21. Would you like to learn mo 
students? 

I 

yes 

HQ 

later 



about Career Education for Indian 






NoCA 


SF 


McO 


A) 


1 


0 


0 


B) • 


1 • 


1 


1 


C) 


4 


2 


1 


D). 


* 2 


1 


2 



Total 
1 
3 
7 
5 



NoCA 
7 

o' 

0 ^ 



SF 

4 - 
0 



McD 
3 ' 



22, 



1 



Totel 
(14' 
0 
0 



Would you be Interested In working with a group of other school staff 
meoOers and Indtan coniminity to deyelop i» Lree^ EdScat^on program? ^ 



yes 
no 



I'd Ifk^ mo|j^ information 





NoC^ 


SF 


McD 


Total 


A) 




^ 2 


2 


10 


B) 


0 


1 


0 


1 


C) 


5 ^ 


3 


} 2 


10 



4 «. 



A-24 



QUESTIONS FOR SCF^L STAFF PARTICIPATING IN NATIVE Af€RICAN CAREER EDUCATION 
DEMONSTRATION PRjjEa 



SUhWARY N 




5. 



:D NoCA BIA SF 



iota! 



How l^ng have you lived In 


this region? M 






* 




. t A 

IT 


I- 0-^J^rs: / e 


4 


- 4 


1 


15 




1 


3 


0 


8 


C 


*>-iOyrs: 4 


0 


2 


2 ■■ 




D 


I 1 Wr more: 2 


0 


3 


3 


-A- 


• 

How long have yyf held your present position? 












j 0-2 yrs: ' 4 


4 


4 


2 


14 


- 1 


3-5 yrs: 6 


1 


4 


0 


n 




> 6-10 Vrs:. 6 ■ 


0 


2. 


3 


n 




_l1 or more: 0 


1 


.2 


1 




How long have you been working In education? 










A] 


> 0-5 yrs: 2 


3 


0 


2 


7 




b-IOy^s: 6 


2 


2 ■ 


? ^ 


12 


C 


1 1-15 yrs: 4 


1 


6 


1 


12 




It) or more: 4 


0 


4 - 


, .... 




How many Indian students are In your class(es)? 










A) 


1-30: 8 


3 


2 


6 


19 




31-60: r - 


0 


3 


0 


4 " 


C 


' 61-50:- 0 


0 


3 ■ 


0 " 




. -—It. 


or more^ 6 




4 r 


0 ■ 


12 


Do you feel that your school's program provides 
an appropriate and effective education for 
Indian .students ? ^. . 












yes : 7 


2 


6 


1 


16 




no: 6 


4 ■ 


.7 


2 - 


19 



Comment: 

McDei^Itt / • 

Not practical enough ^o their dally lives. The students below the 8th 
grade are not given ^ny program on Indian culture. Not In respect to ^ 
the fact that the students' don't accept .It. The majority of the teachers 
here are sensitive to the temperment of the Indian students. Not entirely 

for graduates to enter community fields with clerical jobs - 
but this Is not typical of this community. We assure- students will 
pursde^uslness careers. Not always effective. We do provide education 
but we find many who are apathetie or reluctant to learn. It Is strong 



be^'I^vJsed" Hc^eVer. the standards and goals need to 

Northern CaHfornla 

Illl?3l!e''??lfc ' '^r^^^f ^^^^ though there ar^ 

^fi^ % tT^iu I «l»"eady feel the majority of students are not bene- 
nn^^^2.^T ^^^^^ educational experiences, the educational System dSIs 
not provi(ie,an appropriate and effective education/ The/arl ni^en^ . 
)the^sa^ opportunity as others/which includes soSe studf of^o?lr?nd1-an 

BIA (Sherm an) . 

♦ • / 

%l 2lVll°" boarding school. School often feelj that faculty members 

- Jtd ?r^n?„'n'"^ h"*":** Qoa'- Stuitents need n«ch reredUl^Srt 

and training --how to study. More work In oral participation small' 

Jt Tt'ls'"d1 ; c^uT"'- It'lf""'' \^ tHtes 
inJj.L '° anythins other than general areas, re 

Cl T^k luJ^^fj^"^""""-'. '"""S" '""<'<"9 for education We 
San Fra ncisco 

« ■ ■ 

This Is a loaded question - a little too general. I believe «he're Is nn 
provisions or services for Indian students at Mission H qh Varies fri^m 
one dept. to the next. Depending upon teachers emphasis: " General ed^^ 
cation In basic skills Is adequate to good. Specified ciltml and ethnic 
educat on Is poor to adequate. Se^s to b. dearth of raterlals - no In 
genertl.-. howeverr/lndustrlal t^ers do excellent C"uc?1ons. 

'^h^^ IrlnTJSi?^' students should be learning that 



McDermltf 



m^t XnS S^Jk?!?*"'"?* V"' P'*?*"J opportunity. Indian Involve- 
ment and contribution In America's history. That the Indian Is worth- 

who are non-Indfan without racial coninents. The ability to accept'them- 
selves as worthy Individuals. Reading, writing, math' cons UTO^ educat^n 
More eniphas s upon survival skills. Swimming. Strive for gwU outLd^ 
of reseryjtlw Same goes for music for all grades K-12. Value of art^ 
hl^J^fr^V""" M"" «»<t<''9 fo-- high school yiar (S,^ 
■ thTtiS vlduanl """" ^''"•"le 
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JO/ 



1 . 




Nocthern C alifornia 

Jo i^late cultural information and behavior to the school- system (li^" 
possible) and how to make it for t^em. Gaining a positive leU^ iL^^ 
abput themselves at school and at acconplishing-work. P?act cSl W 

iraridlnnfJ" ^'"^J* ^^^^ ^'^^^^^ ^intJ n cSu- 

ural identity. Career education, reading, basic math; 

BIA (Sherman) 

Goal setting - building better self ImMe. HoW to cope with f^al life 
situations ,and to adjust 'tofdi f ferent Xiromnent. S iror^ tXendent 

s^ni ' f??^^'^^ V l"^th^^n9 education, note taklnrSng 

IMl " A^^^ " kn«4«dgA More to maintain theJ.r culture. Depend- 

i^{f??^.^^'T'^?^^^ii toW^nd parents t6 obtain maximum 
S^^f n'^^IJ"^^^" 5?! to offer, ^k^^ff ^4alue teaching would be helpful.^ 
Meeting time deadlines. ^ Meeting the world and learning to work and 1 
in It. y , ^ 

§an Francisco - .y^T^^^^^ ■ ^ >' 

. . . ' ■ c . ■ ■ y 

Self-awareness about their own culture, formally. History in^^Vfective 
area, perhaps music /Wareness^of community prograi»< Ways to 

preserve culture. Coping with familty vs. outsidi inv6>Siment. Ethnic/ 
cultural heritage. Indian students who are parents in^ed of career 
education. More historically ^nd culture em^hasis^lf art! mSsic^naion 
philosophy and geographical an^as. «i^in art, music, religion, 

What-fTf anything) shoul^Indian students not have to learn that 
they are required to taite now? 

McDtrmitt 1 

Nothing. It all pefTains to life. • ' 

Northern California 

rm interested in re-vamping the fnt ire educational plrocess - it's antl- 
- we-, Si^hoah ts-poor- experience -for inost every stodentr tc - 

BIA CShtrman) ' . f 

Did not cofflftient. None. Academic not prepared for; o.k. All required 
courses are applicable. «MM'rv« 

San Francisco 

Not' to be subjected to sterotyping and reinforced by T.V. 



"raiJ^yJ)^^"" "^^-^^^ EducatlcKT? (Check as many of the following 

< • ■ • • ^ ^ - ■ .-. . 

\. . ^ .. J . / . McD N6CA BIA SF^ Tptal 

job tra'inl^g A) 12 5 11 -3 "31 

ecorromic awareness , B) 6 ' 8 6 34 

job-finding skills c) 14 6 ' 12 6 38 

Work habits and other employment 

^^^^^^ - - ^ fry - tr - r 



/ 



11 

38 



training for productive living; 

including use of leisure time. ^ E >6 5 11 6 

other (explain) 

McDermItt . ^ - « 

Skills to earn a living without welfare help. 
Northern Ca lifornia 

Introduction to college/vocational school programs and financial a1d^ 
programs. Being satisfied with work Irablts. ^ a aia ^ 

BIA (Sherman) ^ - 

Is'the baUni^of ll^r*" "^""^ after^^rk.^s finished, which 

ft " ■ 

San Francisco 

Self-awareness. Exploration of own values for what a personal student 
really wants to do. _ 

1 

Do you think Career Education could be valuable to your students? 

McD NoCA BIA SF" Total 
A) 14 • 6 12 6 " 38 ^ 

"° B) ^ 2- b 0 0 u ' 2. 

How to you think Career Education should be presented? J- • ' 

McD NoCA^ BIA Sf Total 

separate elective a) 2 2 4 .2 10 

Infused Into school curriculum B) 12 5 12 6 35 

' A-28 iO.y 



Total 



' IndiVidilil counseling ^ c)> ^4 5 6 '5/ 20 

work-stu<(y proqt^^ p) 8 4 9 3 ' 24 



job training after graduat1(in E) ' 5 
. oth.er' (explain); 
McDermltt 



2 ' 3 3 13 



uuisioe resources are nil In our community. Little relevancy also, 
^rf oATurjoi?^'''^^^'" on careers or economic awareness as 





1^ 

A) 


McD 


NoCA 


BIA 


SF 


Total . 


often 


6 


5 


3 


3 


17 


sometimes 


B) 


' Q 


* 

1 


8 


3 


20 


never 


c) 


1 


0 


0 ' 


0 


1 


not appropriate 


D) 


0 


0* 


1 


0 . 


1 



V 



^?!IhI^1^^*?^^'' ^^"'^ subject(s) you teach fs/a re to a 
student's later career success? • 

McD NoC/ 

very . A) 9. 5 

somewhat • ^ 2 0 

valuable for other reasons C)* 6 0 

12. Would you feel able to teach Career Education If you had the chance? 

m 

McD NoCA BJA ST Total 
.^•^ ^ A) 12 4' 8 4 28 

""^ ^ B) 3 1 3 P 8 

If so, what training or experience has prepared you to do this? 



BIA 


SF 


Tkal 


11 


5 


30 


2 


0 


4 


0 


1 


7 



/ 



V 



Fourth and 5th graders were pilot Di?6gram$ \i career %AucAt\t^ ' -Hf • ' 
Northern California 



BIA (Sherman) 

San Francisco ' ' 

HOC (?) workshop; working with CIC coordinator at our school for two vA*r< 

' s 0? 2raT?HS^""co^uL°^ ^1^°^ severary'e^^s^ V?en5:d° Trk"! * ' 

5nfS ifk Consumer Education Masters Degree. Infusinq careers 

.into 7th grade classroom now. With inservice and preparati^ E^o^se to 
more equipment, resource materials; community resource * 

so^^n^r?^^^^^^^^^ inP-Paring 







McD 


NoCA BIA' 


SF 


Total 


college courses 


A) 


6 


3 6 


1 


70 


broad work experiences 


B) 


10 


6' ' 10 


6 


32 


Inservice workshop 


C) 


• 13 


•5 7 


6 


31 


self instructional guide with 
student materials 


D) 


5 


« 

3 4 


2 


14 



ERIC 
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Hi 



I 



V 



t 



other: ^ • * 
fi:Dennitt f 



9 



I ■ 



Some of eaK?h experience wOu^d help. 
Sdn Francisco / \ 
Observation classroom 



14> Who do you think ^hou Id be responsible for education Indian students 
about Indian tripal or cemmunity governnient and culture? 



school 



/ 



Title IV or o)^he^ special 
project^ 

conmunity ce^nter or tribal 
government 



f ami ly 
15. Is infoi 






. . McO 


NoCA B^IA 


-SF 


TotaV 


A) 


5 


5 


5 


5 


20 


B) 


0 


5 


0 




10 


C) 


13 


4 


11 


6 


34 


D) 


9 


5 


7 


5 


26 


provided 


at your s<:hool? 








^McD 


NoCA 


BIA 


SF 


Total 


A) 


12 


3 


9 


3 


27 


B) 


4 


0 


2 


2 


8 



unselor (8) library; I have some classes in. the reaular curriculum, 
ocial studies, others when appropriate. (12) individual tea<;hers. 
Students themselves.. « 



Northern California 



JOM cultural classes, History teachers, Tri County Indian development. 
Inc. 

%.. 

BIA (Sherman) , ' 

Reservation newspaper, speakers. Special coui^ses and part of other 
subjects (as applicable). Indian literature and BIA History. Clubs 
01^ canpus and through P.R. 



A 



ERIC 
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11 



^ S^ft Francisco ^ 



^ Can non-Indi^in students^Jlrtitipate? ' * 



McD NoCA BIA SF • Total 

■ ■•■ A) . 9 2 , 

no 



B) 10 4 0 



pthjei:; 

McDerm itt 

— ■ »- , » 

The group we, wpr^ with Is reticent .bout sh.ring their culture. 
■• Northern Ca11fq m1« . . . '■ ■ 

illtll^'.Xl ^H^tte'dge!"*' ^ den^nstr.tlons. Everyone partic- 

BIA (Sher man) • ' 

■ — — ■ ^ ■■<*- .. 

(4) no co»i»nts. In club Interaction. Not to my knowledge. 
Classes?'*'" hfstory In your 




Often 
^ometimes 
never 

not appropriate^ 

XtUt" "-^P""^ t° P-^""* indl", cultural 




1 


McD 


NoCA 


BiA 


SF Total 




4 


2 


2 


3 n 


B) 




3 


10 


4 39 


0 


0 


0 


0 


0 0 


D) 




1 


,0 


0 2 



college courses 
lecture by Indian community 

members and/or cultural* experts B) • 12 ^^^^J^ 
inservice workshop ' C) 



McD NoCA BIA SF Total 



2. 3 2 1 8 



\ 6 34 
13' V 5 8 6 32 



A-32 



texts\nd Instr^tlontl guldts* D) 
other (explain): 

* 

McDermitt " 

Getting to know tribe you are dealing with. 
Northern California 

Involve^nent with Indian cultural activities. 

Sl^TSheniiiiny 



NoCA BIA SF Total 
IP ■ 5 4 3 22^ 



Visiting tribes on reservaJRn. Indian centers. ,Read Book of Mormons. 
San Francisco ▼ ^' 

Observation class or center 

??1d5?tUlo°{heV?if • <^°^'"ty-b.s.d I„d1.„ parent' 9„,up' 

. . McD NoCA BIA ^F Total 

~ A) 10 5 7 4 26 

"° ^ B) . 3 1 3 1 > 8 

If so. what is it? v 

McDermitt ' ^ 

(8) Indian Education Committee 

Tribal Council . 

Northern Cal ifornia 

(4) Title IV Group/TDIC several parent groupds (committee) 
BIA (Sherman) . 

(8) PareRt Advisory Committee and Indian Schopl Board. . 
San Francisco 
HI District 



Titltf IV Part A 
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HiAuy^h^j^hance to it»et the parents of your Indian students? 

\Jn WcD NoCA BIA SF Total 

^ A) 14 , 4 n 6 35 

"0 " , B) 2 2 10 5 

Have you Wbrked with Indian parents or community people on any projects? 

^ McD NoCA BIA SF Total 

y«s A) 6 3 7 2 18 



How would you rate the degree of contact and cooperation between your 
school and the Indian comnunlty? 

McD NoCA BIA SF Total 
^^^^ A) 0 0 0 0 0 

moderate B) 6 4 6 4 20 

sporadic C) 8 2 4 2 . 16 

nonexistent 0) 0 0 11 2 

What form (if any) does this cooperation take? ; 
htel^mitt 

Getting better. (2) helping out with functions - parent and teacher 
conferences. Dealing with students in trouble. Educational conmittee 
h«lps. Students community is fairly Integrated— with parents full 
knowledge. 

Northern California 

Not sure yet at McKinle^ville; at Del Norte has cultural advisor and' 
created a good climate. When the community asks, special Federal 
programs are tried, or parent conferences. TCIDC cultural presentations. 
Resource* people. 

BIA (Sherman) 

(2) school board/Parent Advisory Committee. Meeting with teachers and 
parent sought teach. Contact with parents limited to the admini strati oh. 
QuarUrly visitJt to the school by PAC, at which time, small groups and 
indivi.yual meetings are held and problem areas are discussed. Visitation 
of groups when it seems feasible.'^* Parent committees. 

A-34 • 



San Francisco 



21 



EspecU'lly when one Includes Indians of central and south Amer^fca 
Parent conference^. Advisory Committee for Adult EducatlotT 

In your op1n1on,^what Is the local non-Indlan attitude toward " 
Indian people and especl'ally towards Indian students? 



positive 
neutral 

-hostffe— 



A) 
B) 

"XT' 

D) 



McD 
1 

5 . 
"4™ 
4 



NoCA 
1 

3 



6IA 
2 
6 



SF 
0 
5 



snobbish * 
other: 
McDermItt 
Mixed: Paranoic 
Northern California 

Negative or noi>-ex1 stent ^ 
BIA (Sherman ) 

Not familiar With attitudes, Non understanding and varies. 
Hqw do you feel this attitude afflcts student performance? 



3 
1 



Tdtal 
4 
19 

5 



22, 









NoCA 


BIA 


SF 


Tota) 


helps 


A) 


0 


1 


1 


0 


2 


no effect 


.3) 


1 


2 


4 


1 


8 


causes hostility 

* 


C) 


9 


2 


a 


0 


14 


causes poor self-image 


D) 


8 


4 


7 . 


5 


24 


How much Information on 
have access to? 


the background of your Indian students 

» 


do 


you 






McD 


NoCA 


BIA 


SF. 


Total 


comprehensive record 


A) 


2 


2 


3 


1 


8 


some Information 


B) 
A-35 


5 


3 


4 


4 


16_ 
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Ho 



sketchy 
varlablt 



0, 

D) 



McO 
* 5 



NoCA 
1 
1 



BIA SF 



Tot 



.3: 
1 



0 



4 



. 23. 



How much information ij ava11(ib\e to you about what other classes 
and activities your students are^ Involved In now? ^ 



goals and content of other 
classes 

c lass co n t en t a rtU other 

school based activities 

class-titles only 

var1aj)le 



A) 

B) 
C) 
D) 



McD NoCA BIA SF 
1 4 2 4 



Total 
, 11 . 



4 
1 
4 



3 
1 
1 



2 
4 
3 



3 
0 
3 



24. 



Would you like to learn more about Career Education for Indian 
students? - 



12 
6 
11 





McD 


NoCA BJA 


SF 


Total 




13 


4 12 


6 


35 


no . B) 


0 


0 0 


0 


0 


later C) 


2 


1 0 


0 


3 


Wouldp^ou be Interested in working with a group of Ather school 
staff menters and Indian community members to develjp a Career 
Education Program? 




\ 




McD 


NoCA BIA 


SF 


Total 


yes * A) 


6 


^ 3 


1 


14 


no . B) 


3 


1 0 


0 


4 


rd like more Information- C) 


8 


2 12 


6 


28 
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\ * APPENDIX B: 
PRODUCT EVAUIATKil DATA 



• Suranary of Career Education 

Checklist Responses (pre- test - Workshop) . B-l 

• Sunnary of (Workshop) Evaluatloari .1-0. 

Questionnaire Responses 





PAREER FDUCATfON FOR NATIVE AMERICANS.-A CHECKLIST 
^ ' SUMMARY N-iS2 ^ 



feel that none of them apply Pu.t a + In thi cn^ ^^^^VST ""^ 



1. A career 



Career - 
Education 



Vocational 
Education 



Career 
Awareness 



5.^ A Career 
Education 



Program 



26 12 j 7 
1? 0 31 
32 I 7 10 



10 3 38 
18 26 1 



1s the same thing as a job. 
Influences^the way you live. 
Is full-time, pa1d» employment, 
is^, lif «« tifflfr^^o mml tm e n ^- 

continues throughout life. 

requires the Individual to make 
an early career choice. 





20 9 19 should be different for each individual. 



16 I 23 I 5 
12 I 0 I 36 
19 I 24 I 3 

25 I 4 Il7 



comes before Career Education, 
teaches specific job skills.^ 
Is an alterniitlve ^o Career Education. 

meians understanding how the economic system works, 



^^AJ^ \ '^^^s- ♦mowing the names of a lot of careers. 



14] 5. 25 



should be taught In the primary grades. 

0 43 provides a foundation for more specific 
" '"career Information. 



12 0 35 
23 I 16 113 
17 I 1 131 



o 

ERIC 



should Involve parents and comnunlty members. 

Is best carried out by a vocational scI»oq1, 

Is bpst carred out by a school In collaboration 
with buslnes/and Industry. 

B-1 

11.. 



6.' / Career 
' 'Education 
actlvUies 



21 I 13 I ,7 
15 9 35 

10 3 34 
25 I 0 22 



shcnild take place in a special cUss. 

tjfould continue from the primary grades 
through higher education. 

should be infused into subject classes. 

should take place in job settings. 



7. Counselors I 7 I 0 I 45 I should be involved in the Career Education program. 

2^ I 11 I H AhjmlAj(ilcej:tJ^^^ Education program. 



8. 



Career 

Education 

curricula 



9. 



Most 

American 
schools 



12 20 10 



^ I 1 I 37 

6 I 2 I 42 

13 I 28 2 



should take over after students 
have completed career education. 



should include role models from both sfexes and 
different ethnic groups. 

should deal with work values as well as information. 

should encourage students to look for hiqh 
prestige jobs. ^ 



18 16 11 should be developed by professionals. 



14 25 I 7 
16 1 7 24 
10, 1 25 8 

16 5 25 



prepare students for the kinds of jobs now available, 
focus on preparing students for higher education. 

present equal career options for both sexes 
and all ethnic groups. 

tend to Imply that academic education Is "better" 
than vocational training. 



B-2 



The future 
Job mari^et 



A college 

education 



Most 
students 



Career 

Education 

activities 



9 


21 




6 


1 


40 


10 


29 

> 


2 


16 


9 


20 


19 


23 


6 


7 


3 


40 


18 


18 


10 


16 


9 


9 


9 


35 


2 


16 


16 


15 


16 


21 


8 


11 


35 


2 


7 


40 


0 


14 


6 


29 



will be smaller than It f$ toda^. ' 

will 1j>c1ude many jobi not In .existence today. 

wlll^ probably be muCh like today's) 



Is required for an Increasing number of jobs. 
Is necessary for a h1gh-paji|Hg Job. 
Is required for certain professions. V 
^^^^'^.^-i^?.^"*^^® acquired eaHy. 



would like help with career planning 
by eighth grade. 

feel they receive adequate career Information 
and help. 

prefer to delay career choice until they 
reach maturity. 



require a lot of extra time. 

require the purchase of .expensive materials.' 

distract from other subjects. 

requires cooperation of the^hole school staff. 



B-3 

to 



The best 

way to g«t ^J^ , 
career edu- — 
cation to 
students ts 



In tradi- 
tional 
Indian 
societies. 
Career 
Education 



Career 

Education 

should 



Indian 
students 
want to 
know 



15 
24 
9 
5 



8 
14 



19 
15 
15 



24 
24 



19 



18 
4 



31 



13 
8 



13 
34 
35 



16 
29 



24 

33 
33 



2 
11 
35 



require every^p^to take a Career Education 
class Jn high school . 

( ' , . ' ' 
reer Education as an elective 
secondary year. 

to offer Career Education activities at various 
points from kindergarten through college. ^ 

to develop a career education program tailored 
to local needs and resources. 



was^.not available. 



4' 



was provided by parents and others as the child 
grew. 



3 was unnecessary, since there were no careers 



make students into productive and 
motivated workers. 

teach students acceptable work' habits 
and job behavior. 

help students understand how business are 
managed and what alternatives are possible. 



how to get off t^te reservation. . 

how to make money while staying home. 

how to make a living without losing their culture. 



B-4 



Education 
for their 
children 
can help 
Indian 
communities 



- + 



Career 

Education 

resources 



ffy know- 
ledge of 
Career 
Education 
ts 



-8 




9 
13 
13 



8 
11 



2 


32 




31 


0 

Vr 


34 




r 


4 


34 


1 


33 


o 
c 




20 


1 


4 


27 


12 


\Z 



.1."?Pr9ve their standard 

fill jobs that serve Indian with Indian workers. 

comes from the community. 

comes from the school. 

comes from tlie teacher's ecperlence. 



extensive. 

not as much as I need, 
greater than I thought. 



WORKSHOP eVALUATION SUMMARY N-48 



r to give you, and us. a better Idea about how you 

tSe woSon ?h.^?Mf for:. Native Americans now that you have completed 
chL 52?:^/?! fo lowing pages contain a nuinber of statements: Please 
nn^J fh ^ "f^^^ *9ree or disagree with the statements by circling 

one of the nuiit)ers from one to five In the colunn at the right., If Jou c1rc"2 
I * II JJ«t definitely agree with the statement. If you cl-cle 

L. L?" ^^"^ ^^'^ t^^^t «t A circled 3 means 

you are still making up your mind. 



Agree Disagree 
Example: This workshop was about Career Education 12 3 4 5 



^' Native American. Career Education Content .1 

1. Career Education Includes all the experiences through . 35 o 4 n 0 
which one learns about and prepares to work as part', 
^ of one's life. 

2. A "career" Includes a person's way of life, and may ' 41 4 1 l i 
involve many "jobs" over the years. 

3. Career Edij:at1on should be the same for everyone. 3 1 4 . 4 36 

4. Vocational Education may be an Important part of 3'^ Q Q ? i 
Career Education. . :7 c t 

5. The teaching of Career AwarenesJ should be repeated In 
more detail at several times in the curriculum to provide 

a good foundation for other parts of Career Education. 27 12 9 0 0 

6'. "Infusion" into the entire curriculum is always the best 

way to ijnplement Career Education. ' 8 10 17 4 

7. Career Education program planning should Include both 

school people and parents and community members. 44 3 i i 



10 
6 

9 39 



»8. The best Career Education materials stick to presenting 

Information about jobs, only. \ 0 1 4 

9. A Career Education program should be directed by the 

counselling staff or a Career Ed. specialist. 2 7 12 13 17 



•10. Career Education should teach stu</ents to accept the - 

values of the business world. 4 9 10 6 12 -V 

1 1. A professionally developed Career Education program will 

be equally appropriate ^r any $ct)00l. , 3 2 9 7 27 . 

12.* Career Education should encourage students to go straight 
. to college and prepare for professional careers. 0 0 7 1 38 



erIc ' m 



1 



Workshop Evaluation, p. 2 



13. Career Education mattrlals should Include as examples 

aJe^??i^^?nn'JhT^^i: information until 

ilr^n! ! finishing their educations and are ready to 
decide on further training. « / .4 

L'nl!on] ^!!\^ ^''"J' ^° implement Career Education should 
' an/[?sJ^^e'^' ^ftvestmefrt-lTr tline ~ n- - n -W J T;- 



Agret bisaor 
1 2 3 M 5 



12 n 4 3 



3 8 11 23 



16. "Career Education" for Indian students Is a modern 
invention. 

17. Career Education h?s the potential to help I ndTan students 
learn to make a good living without losing their 
cultural Identity. 

18. The Native American Career Education program should be 
linked to the economic development planning of the 
Indian tribe or community. 

19. The students' own qommunity can be an excellent source 
of Career Education resources. 35 10 3 1 

20. The presentations of Career Education speakers should . 
be spontaneous, without any special preparation. 1 19 6 

21,. Groups involvei in Career Education planning need to 

developaheir 0^ interaction skills. . 27 12 8 G O 

iv 22. Several contemporary teaching methods are similar to* 

' traditional Indian learning s-tyles. 30 12 4 1 1 

23. Indian students tendto prefer self- or group-directed 
learning rather than teacher-directed. 

24. Each of the "career clusters" can be related to one or 

^ more basic human needs. 35 7 5 0 1 



4 3 5 11 25 

39 8 1 0 0 

26 12 9 1 0 

0 
30 



1^ 20 13 4 2 



25. Development of • a comprehensive Career Education program 
will go through Several stages and take a number of 
years. 



29 13 5 0 1 



1 < 
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. APPENDIX C: 
STUDENT EVALUATION DATA 



• Objective/Item Key c-1 

• Sumnary of Rdsponses to. ♦ C-2 
Student Questionnaire -- 

Grades 7-8-9, McDennitt 
Combined School 

t Sianmary of Responses to C-6 
Student Questionnaire -- 
Grade? 10-13-12, McDennitt 
Combined School 

• Sunnary of Responses to C-10 
Student QuesticMinaire -- 

Grade 12 (Mrs. Scott's Class) 
Sherman Indian High School 



Key to Relatifonships between Learner 
Outcome Objectives and Questionnaire Itene 



Learner Outcomes 

1. Familiarity with career areas:. 

a. training required 

b. working conditions 

c. rationale 

2. Skill development: 

a. working with others 

b. information gathering 
cj^organizing activities 

3. Knowledge of Indian culture: 

a. traditional 

b. conteirporary 

4. Development of conmunication skills 



5. 




Inprovement in: 
a. J self- concept 

confi<ience with regard to careers 



Questionnaire I tarns 

1, 2, 3 

4, 5, 14 ' • 

6, 19b • 



10 

not applicable 
' not applicable 



12 . 
15, 17 

not applicable; 



7, 9, 11 ^ 

13, 8, 19a 



* Items 16, 18, and 20 address areas not covered by the learner outcome 
statements 



C-1 



10 



CAREER EDUCATION 
Student Qu««tlonn«lr«i SuMMry 



N - 52 



School: McDcrmltt Combined School 



Ethnic Group Indian - 34 
or tribe non~ Indian 19 
Grade i 7-8-9 ^ 



MaU!23_ F-malei_jO 



We would like to build a career education proftran that will help each of ypy 

to aoneday get the Job you want. Ue can help you nore if we know. what information 

you already have about careera, what you want to learn, and how you feel. 

Your anewera to theae queationa will Help ue. 

This ia not a teat — no one will grade your aniiwera. Follow the direction! and 
at leaat check or circle the anawerafyou are aiire about, even if you don*t fill 
in the explanatidna. Do the beat you can, and don't worry about beihg perfect! 

Thank you. 



1. VRiat echool subjecta will help you noat to 
earn a living? 

(Circle the letters) 



A Ingllah (24) 
B Math (25) 
C Social Studies (5) 
D Science (7) 

E Art (8) 

f Buiineat or Vbc. Ed. (19) 

G. Phya. Kd. (18) 

H. 0th«r(6) . • 



Chtck th« •pacts that apply-*- , 


provi 
trait] 


dea Job you sight 
lina ao there 




po ; 


yet 




College or University 


30 


"i 


29 


15 


ConuBunlty or Jr. College 


24 


14 


18 


23 


Union training progran 


15 


jii 


10 


25 


Buaineasea or induatries 


21 


13 1 


15 


22 


Trade achoola 


20 


16 j 


15 


25 


The U.S. Arny, Navy, etc. 


22 


11 : 

1 


15 


22 


Correapondence courtea 


14 




12 


23 
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C«r««r Education Qu«ttlonn«lr«, p. 2 



3. th«ck th« box«i that apply— > 

.9o%» your family want you to go 
td collaga? 



Do you want to go to follagttt 



Vary 

Much 



,13 



li your family Intaraatad in 

how you «ra dolny >at achool? 



20 



40 



Soma- 
vhat , 



29 



22 



Not 

At all 



10 



A. Do you think your caraar will affact 
tha way you llva and whara you llvaT 



How? 



Vary mucY\ 


Somawhat 


Not at alL 


12 


22 


13 



5. If aomaona gava you a llat of n«w 
Joba that could ba avallabla In 
your araa tan yaara fro« now, 
how would you uaa tha Infomatlon? 



(Clrcla tha lattara that apply) 



(5) A 
(12) B 
(7) g 



(33) D 
(3) E 



I'm moving, ao it doaan't mattar. 

I would train for ona of tham. 

I would opan a bualnaaa to 

aupply tha naw paopla yith ^ 

thlnga thay naad. 

It would, dapand on what Joba. 

Othar 



6. Why do moat paopla work? 



(A2) A 
(12) B 
(19) C 
(1) D 



thay naad tha monay. 
thay lika tha Job aituation. 
thay lika tha kind of work 
family mambara work thara 
thay hava nothing alaa to do 



7. Which of thaaa Joba ahduld man or woman do? (chack man, woman, or both) 



* 

Taaching achool 


Han 


Woofi^ 


Both 


Outdoor work 


Han 


Woman 


Both 


•i 






51 


0 


.26 


Running a achool 


29 


? 


...n 


Indoor work 


i 


•29 


..-v21. 


Community laadar 


8 


-J.A, 




Bulldi^ houaaa 


39 


0 


17. 


Praparlng food 


1 




-« , 


Dacorating houaaa 


3 


29 


...,17.,, 


Sailing thinta 




. u 




Doctor • 


IS 


0 


,33 


Halping paopla 


.5 


... ? 




Nuraa 


; 0 


37 


12 


Army or polica 


19 




n 


Aaatarch aclantiat 


10 


A 


37 


Growing food 6r tanch^ng 




2 




Animal doctor 


XI 


3 


23 


Making aachinary 


30 




Xi 


Drivin£ a b«8 


12 


0 > 




Arta or crafts 


.2.. 


- u 


39 


Caring for ki^a 


0 


21 30 


Vforking in an offica 


3 


il 




Rapalring thihga 


2$ 


3 ! 23 


Runninc an offica 


.19, 


- 3 




Laboratot:y tach. 


12 


3 1 39, 


Othar: 




1 






1 

1 



C«r««r Education Qu»«tlonn«lr«, p. 3 



Ch«ck the boxe* which tpply — 
I can R«tt th« lob I wtnt. 


Def inlCalv 


^ vimj^m 


_>/oii t agra* 


15 


34 


1 


My sftk will iMk« It h«rd to t«t th« 
Job I would like. 


3 


14 


32 


I would rathtr work for tomtont 
of th« •AM tox «■ 1 an. 


10 


19 


19 


My r«c« or cul^ur* group will makt 
It h«rd«r to ft«t th« lob I want. 


4 


25 


24 


I would rather work for aomaona 
of tha tana raca aa I aa. 


7 


15 ' 


27 



9. Do you know what kinda of thlngi you*ra 
intaraatad In and good att' 
(Clrcla ona) 



A moatly (14) 

B aoma thlnga (28) 

C not raaily (7) 



10. How Important ara tha following thlnga In working wall In a group? 



taking Individual raaponalblllty • 


I ,. very 


eomewhat ^ 


1 a little 


ft a^ 


24 


13 


12 


0 


accepting authority 


^ 21 


19 


8 


1 


getting along with other 
merobera of a group 


23 


11 


6 


0 


knowing what things dlfffrent 
people think are Important 


21 


13 


9 


3^ 



not 



\ 



11. Do you think that how you feel about youraalf will 
make a difference in how you plan your future? 
If BO, hoy? 



12. Would you like to learn more about your own ethnic 
\ or cultural background? 
What kinda of thlnga? 



13. Nutfi^er, Iti order, the three thlnga that would be 
moat loportanl: to you in deciding on a Job 



or*cAr««r: 



to live? 
(Circle one) 



: • 


1 


2 




A 


18 


6 


hi 


B 


6 






C 


4 


16 




P 


5 






\ 


2 







would you like 



15. Do you want to help your tribe or coimunlty? 
How would you do \it? . 



A definitely (11) 

B fomawhat (18) 

C I don't know (13) 

D Not at all (5) 

A a lot mor^ (18) 

B some more (15) 

C I know enough (8) 

D no (5) 

Ji^ yout akiUa/abilitlaa 

_B whether you will have 

to leave home to get 

the Job 

JC how much the Job pay a 

J) how interesting it is 

_E working conditions 

A city (17) 

B small town (U) 

C country (17) 

A -very much (13) 

B somewhat (10) 

C I don't know how (23) 

D not Important to na (15) 
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C- 4 



1 



Car««r Education Qu«stlonn«ir«, 



16. If you had tha powar to craata four naw klnda of Job In your community, 
what Joba would you of far and why? ^ 



(2A dlffarant l. 
(Jobs 

(llatad) 2.. 

* 3« 
A. 



17. Would you Ilka to Xearn mora about your comnunlty 
or tribal |^Y«rnroant7 
What? 



A a lot mora (5} ' 

B aoma mora (15) 

C I know anough (12) 

D no (13) 



18. List as many Jobs that ara aval labia In tha folding placas aa you can 
think of (uaa the back of tha paga If you naad to): 



(46 different 

(joba 

(llatad) 



your own loc«l cominunlty: 



your statt: 



th^ rest of tha -co^untry : 



ST 



Check those that apply— 

do you know one or more loba that you might Ilka? 




not aura 


no 


35 


i3 


0 


do you know what training you would need do it? 




2A 


3 


have you ever met anyone with that Job? 


26 


. " 7 


lA 



20. Which of the following career education activities 

have you done In the past semester? (Check (he ones you have done) 



group discussions 26 ^ 
read about Jobs 32. 
talked with counselo r 18 
field trip to a business 2 



talked about careers while doing 
another activit y 19 
heard a speaker 26 
simulated a Job situatio n 9 
e)(perletv:e In a real Job settin g 17^. 

O . C-5 



/ 



-13, 
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CAREER EDUCATIOH 
Studtnt Qu«ttionnair« Sunmary 



Na^: N - 28 



School ; Mcdrmltt Coabl nad School 
M«l«: 12 F«««l«: 16 



Ethnic Croup Indian - 19 

t*'*»>» ngn-lndian t ^ 



Wa would Xikm to build a caraar adu'catipn program that will halp aach of you 

to aomaday gat tha Job you want. Wa can halp you aora if wa know what information 

you alraady hava about caraars, what you want to laaTn, and how you' faal. 

Your anawara to thaaa quastiona will halp ua. 

Thia la not a taat— no ona will grada your anawara. Follow tha diractiona and 
at leaat chack or circla tha anawara you ara aura about, avan if you don't fill 
in the axplanationa. Do tha baat you can, and don't worry about balng parfact' 

Thank you, ' ♦ . k 



Vfhat achool aubjacta will halp you noat to 
•arn a living? 

(Circla the letters) 



A English (15) 

B Math (12) 

C Social Studies (1) 

D Science (3) 

E Art (A) 

F Busineaa or Voc. Ed. (lA) 

G. Phys. Ed. (3) 

H. Othe r (5) 



2. Check th« tpacM that apply — 





yes 


no 1 


yas 


no 


Collage or Unl varsity 


7 




11 


8 


CQtmnunity or Jr. Collage 


12 


1 


7 


7 


IIMon "draining program 


7 


2 ■ 

1 

; 


A 


8 


Buslnasaea or Induttrlea 


6 




'5 


8 


Trade schools 

< 


4 




' 2 


9 


The U.S. Army, Navy, etc. 


A 


5 

1 


5 


9 


Corraapondance courses 


A 


6 . 


A 


8 



provides Job 



you might 



Car««r Education Qu«ttlonn«lr«, p. a 



Ch«ck thft boxts that apply-^ 


Vary 

Mvtch 


Soma-* 
what 


Not 

At aljl 


Doat your tamlly want you to' go 
to collagaT 


10 


10 


6 


Do you want to go to coilag«t 


4 


14 


"T 

' 10 


li your family Intaraatad in 
how you ara doing at school? 


14 


7 





4. Do you think your caraar Vill affact 
tha way you llva and whara. you liva? 



HbvT 



Vary tt^ch 


Somawhat 


Not ^t ^Xh 


11 


8 


8 



5. If somaona gava you a list of naw 
Joba that could ba aval labia in 
your araa'tan yaara fron now» 
how would yoo usa tha Inf orauition? 

(Clrcla tha lattara that apply) 



(1) A 

(8) B 

(1) C 

r 



(15) 
(5) 



D 
E 



i'n noving, ao it doasn'^t mattar. 
I would train for ona of than. 
I wbuld opan a butina#a to 
supply tha na^jpaopla with 
thihga thay.naad. 
It would dapand on what^^oba. 
Otha r ^ . 



6. Why do moat paopla work? 



(2i)/ A thay naad tha nonay. 

Oj B thay like tha job situation. 

08) C thay lika^ tbaTkind of work 

<1) D family nambara work thara 

; (2) E thay hava nothing alaa to do 



Which of thaaa joba ahould n«n tfr voaan do? (chack nan; wonah, or both) 

7 ■ 



Taaching achool 


Han 


WoMn 






Man 


Wonan 




.. \ 






Outdoor work 






-JUL 


Runnint a achool 


9 




16 


Indoor work 




10 


17 


ComnDiiity laadar 






17 


Building housas 


W.-., 


1 


,,.,..9 


Praparing foo^ 


0 


17 




Dacorating housaa 




14 




Sailing things 


1 






Doctp^ . 


9 


0 


...JLS. 


Kalpins paopla 


1 




, 2? 


Nursa 


0 


17.,, 


- 9.. 


Arny or polica 


.fi 




...21. 


Aasaarch sciantist 




n 


, ■ ?]■■ 


Growing food or ranch ins 


9 




16 


Animal doctor 







...il 


Making aachinary 






IQ 


Driving a bos 




2 


.20 


Arts or crafts 


9 






Caring for kids 


0 


12: ., 


, 14. 


Working An an offdca 


...l , 




J8 


Rapairin^ things 


4 


2 ^ 


13 


Running an offica 






IS 


LaboratoKy tach. 


4 , 


< 0 ! 22. 


Othar: 












1 

.1 _ 



C«r««r Education Qu«it^onn«lr«, p. 3 



8. Ch«ck th« boxes which «pply — 
I can Ret th« . job I wnt. 



Peflnltely 



My aex will make It hard to gtt tha 

Job I would Ilka. 

I would rathar work for aomaona 

of tha aama sex aa I |«, 

My raca or culture grpup will maka 
It harder to get the job I want. 



I would ^4ther work for Bom^oi\e 
of the aama race aa I aw. 



Maybe 



20 



15 



14 



15 



Poo' t a<^raa 



8 



12 



12 



9. Do you know what klnda of thlnga ,you*ra 
Intareatad .In and gopd at? 
(Circle ojne) 



A moatJLy (4) 

B aoroa thlnga (16) 

C not really (3) 



10. 



How important are t1\* following thlnga In working well In a group? 



taking individual raaponalblllty 


very 


aomcwhat 


a little 


not 
at al^ 


13 


7 


3 


,3/ 


accepting authority 


9 


11 


A 


0 


gattlng along wlt^ other 
membera of a group 


16 


5 


3 


1 


knowing what thlnga different 
people think are Important 


11, 


9 

—————— 


3 


3 



11. Do you think that how you feel about you yaalf will 
make a difference in how you plan your future? 
It ao, hov? , 



12. WoUld you like to learn more about your own 'ethnic 
or cultural background? 
What klnda of thinga?_ 



13. Number » in order, the thrae thlnga that would be 
moat Important to you in deciding on a job 



or career: 




B 



U. When^u finlah' acAbol, 
to Alva? 
(Circle one) 



wKire would you like 



15. Do you want to help your tribe or conammlty? 
How would you do it? * 



A definitely (12) 

B aomawhat ( 5) 

C I don't know ( 9) 

D Not at all ( 1) 

A a lot not4 (10) 

B aome more ( 5) - 

C I know enough( 7) 

D no i 5) 

_A your akilla/abilitiaa 

_B whether you will havat 

to leave home to get 

the job 

jC^ how much the job pays 

J) how inter^ating it it 

_t working conditiona 

A city (7) 

B email town (8) 

C country (1(^ 

A very much (10) 

B aomawhat (3) 

C I don't know herw (8) 

D not important to me (3) 
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Cm ft Education Quttaeldnnalr«» p. 4 



16. If you had th« power to cr««t« four n«w Jclnda of Job in your community* 
what Job# would you of far and whyT 



(11 joba 1. 
(Uatad) 

2, 

3., 

4. 



17. Would you Ilka to learn mora about your connunlty A 'a lot mora (9) 

or tribal governmant? B aoma mora (4) 

What? C I know enough (8) 

^ D no (3) 

(26 Job« 18^ List «• many Jobs that are avallabla In tha follt)Vlng placss as you can 
(llstad) think of (usa tha back of tha paga If you ntad to): 

your own local commundLty: > 



your 



stairr^ 



tha raat of tha country: 



,1.. : 



Chack thosa that apply-- 

do you know ona or mora Jobs that ypj^ might Ilka? 


yea 


not aura 




i3 


•7 


2 


do you know what training you would naad to do It? 


11 


8 


3 


have you ever met anyone with that Job? 


9 


6 





20«. Which of tha fol^lowlng caraar aducaticm a^^vltlas 

have you > dona in the past aamaater? (Chack tha one a you have done) 

group diacuaslons 13 
read about Joba H 



talked with counselor 



field trip to a buslneaa A , 
talked about career^ whila doing 
another activit y 2 
hesprd a ai%ike r P 

sli^ulated a Job fltuatlon 

experlenca In a raal 'Job aattlng^ 



13. 



r-9 
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CAREER EDUCATIOM 
Studtnt QuMtlonnalr* 



^^^'^'^^^^^f" • "'•••'f -ductlon protr.« th.t will h.lp ..ch of you 
to •omeday g«t th« Job you want. \h can h«lp you »or« If w« Know what inform- 
you alr..dy hav. about car.ar., what- you w.« L 1«™. anrhS^'Jof 
Your antwera to thaaa quastlona will h«lp ua. 

^^\^*J^''u "^^^ y^*^ •nawara. Follow t ha d^ractlona and 

at laaat chack or clrcla tha anawtra you ara aura about, avan If you don't fill 
In tha axplanationa. Do tha baat you ^an, and don't worry about balng parfact! 

Thank y^fu. 



What achool tubjacta will halp you aoat to 
aarn a living? 

(Clrcla tha lattara) 



A^^^llah 




B Math 




0 'Social fitudlaa' ~ 


2 


D Sclanca 


7, 


E Art - 


.2 


f Bualnoa or Voc. Ed. 




G. Phva. Ed. 


T 


IB. Othar ^ 


.2 
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Chack tha apacaa that apply— 


provd 
tr#lf 


Idaa Job you night 
Ins . ttO t:h*r« 


yaa 


no -j 




no 


Collage or Unlvaralty 


15 , 


1 

9 1 


17 


5 


Coonunlty or Jr. Collaga 


13 


5 ; 


20 


4 


Union training program 


15 


6 




5 


1*6 


Bualnaaaaa or Induatrlaft 


10 


10 




3 


17 


Trada achoola 


15 


-6 1 




7 


16 


^a U.S. Army, llavy, ate. 


21 


5 ; 


6 


15 


Corrttpondttncft couts«s 


- 9 


10 ! 


5 


16 


* ■ 

c:iol3o 


« 



Career Education Questionnaire, p. 2 



5. 



Check thm boxes that appjly^^* 




Very 

Much 


Sone- 
what 1 


Not 

Atai; 


Dots your family want you to go 
to coll«g«? 


14 


15 


r 


Do you want to go to coiiaget 


14 


16 


> 2 


Is your family Intaraatad In 

hov/ you are doing at achoolT 






2 


1 



4e Do youj think your carter Will affect 
the WW you live and where you live? 



Very much 


Somewhat 


Not at al3j 


14 _ 


9 


6 



How? 



If someone gave you a 11 at of new 

jobs that could be available In 

your area ten years from now, 

how would you use the Information? 

(Circle the letters that apply} 



2 



20 



D 

"e 



I*m moving, so it doesn't matter. 
I would train for one of them. 
I would open a business to 
supply the new people with 
things they need., ^ : 
It would depend on what Jobs. 
Other _ , 



6. Why d6 most people work? 



29 
T 



IT 



.B 
E 



they need the money. ^ *^ ^ 
they like tht'^Job situation, 
they like the kind of work 
family. members work there 
they have nothing elsfi to do 



7. -Which of these jobs should men or women do? C^heck men, women, or both) 



• 

Teaching school 


Hen« 


WomenT Bothl 






V28 


Running a school 


10 


0 


(23 


Community leader 




2 


^ 26.. 


Prepating food 








Selling things 






* 


Helping people- 


0 


2 




Army or police 


13 


0 ■ 




Growing food or ranching 


15' 




' 13 


Making machinery 


19 






Arts or crafts 


0 






Working in an office 


1 






Running mn office 


n ' 


0 


19 


Other: 


1 , 


0 


1 



Outdoor work 


Men 


Women 


Both! 


12 


n 


.1^ 


Indoor work. 


1 




.,]&... 


Building houses 








t)ecorating houses 




15 


ir 


DocCor 




Q , 


18 


Nurse 


i- 


17 , 




Research scientist 




1, 


24 


Animal doctor 




1 


2fi 


Driving a bos 




Q , 


, 2S..,. 


Gating for kids 




14 


17 


Repairing things 




3 14 


LaboratOKv tech. 




0 1 25 




0, ,. 


n . i 4 



c-n 



Camr Educttlon Qu««tlonnAlr#, p. 3 * 



>Ch«ck th* box«« which apply — 
I can £tt ,th« Job I want. 


Daf Inltalv 


Mayba 


Don*t a||i,raf 


7 






My tax will amka It hard to gat tha 
Job I would Ilka. 


^/ 


1? 


—04 


I would rathar work for aomaona 
of tha taraa sax at 1 cm. 


1 


11 


17 


My riTca or culture group will juklca 
It hatdtr to gat tha ^oh I want. 


2 


14 


13 


I would rathar woxj^ for aomcona - 

of tha tana raca i«t I * 


4 


8 


17 



9. Do you know what klnda of thlnga you'ra 
Ihtaraatad In and good at? 
(Clrcl« ona) 



6 A moatly 
16 ft aoma thlnga 
i C not raally 



10. How Important ara tha fdllowlng thlnga In working well In a groupt 



taking individual raaponalblllty 


vary 


somewhat 


a little 


not 


17 , 


9 


4 


0— 


accepting authority 




14 


A 


CL— 


gattlnt along vlth othar 
membara of a group 




2 


4 




knowing what thlnga dlffarant 
paopla think ara Important 


13 




6 





11. Dp you think that how you f|el about yourself w 9 A 

make a difference In how ^ifl^plan your future? 



If so, how? 



trc 

^ — Try 

12. Would you like to learn more about your own ethr 14 A 
or cultural background? — g" 

^^ 



Whs t. klnda of thlnRS? 



13. Number, In order, tht three things that would be 
most Import"*-*- « 4/\k 

~or caraar: ' ^ 



A 


16 


0 


, 2 




3 


6 


? 


. 1 








c 












F 








-f- 






1 


, 5 


. 6 


■ 3 , 


3 



k 
"b 



c 
"d 



14. Whan you finish school, where would you like 
to llva? 

(Circle one) 

15. Do you want to help your tribe or commmlty? 
How would. you do It? 



8 A 



10 




n 


-c 


14 


A 


8 


-B 




0 


-d 



definitely 
sonawfiat 

I don't know 
Not at all 

a lot mora 
aotaa 0K>ra 

I know anough 
no 

your nkllla/abllltlaa 
whathar you will h^ 
to laava homa to %St 
tha Job 

how much tha job pay a 
how Intaraatlng It la 

working condltiona 

city 0 
amall town 
country 

•vary much 
aonawhat 

I don^t know how 
not Important to ma 



c- 1| 3 



C«r««r Education Qu««tlonn«lr«, p. 4 



16. If you had tha pow.r to %r«at« four mmw klndt of Job in your c 
what Joba would you offar and why? 

1. 



2. 

3., 

4. 



TT 



onununl ty , 



17. Would you Ilka to laarn mora about your community 19 A a lot mora 

or tribal novernmant? "~7r"ii .nm. 

What -4- * 

— — _»__^ZC I know enough 

-: — > TD no % 



le.Llat as many Joba that are available In the following places as you can 
think of (use the back of the page If you need fo): 



your ownvlocal cononunlty: 



your stata: 




M 


H 








( 


the rest of 


th« country: 


H 


r 

M 


• 




~1 





Check those that apply-- ' 

do you know one or more Jobs that you might like? 


yes 


not sure 


no 


24 


5 


1 


do you know what training you would need to do it? 


18 


12 


11 


have you ever met anvone with that lob? 


20 


2 


5 . 



20. Which of the following career education activities 

have you done In the past semester? (Check the ones you have done) 

\ 

group discussions 5 
read about jobs IS . 
talked with counselor 21 
field trip' to a busihasli T~ 
talked about careers while doin g 7 
another activit y 8 
heard a speake r 22 

simulated a Job situatio n 4 / P 

axparienca in a real job settin g 8 



I 
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APPENDIX D: 
DISSEMINATION MATERIALS 

Conmunity Orientation Brochure' D-1 

NACE Program Flier D-9 

Letters of Invitation D-13 

Articles ' D-15 



BEST copy AVAILABLE 



1> 



NatUa AmerYeflii 



SOHC QUESTIONS AND ANSVCKS.... 



/> i • t 1-.'- ^ > 'vi 



WHAT IS NATIVE AMERICAN CAREER EDUCATION? . 



1 



Onc«, all •ducatlon vms career educetion— ^ctdt ' 
grew op %«C«hln9 their parents et work. They 
Minted to learn because they knew they f could use 
what they were tauQlit/' ; v - r e v . . 



f V 



^ >H ■ J»f .".-H- ■ «-.<r., 



Today It can beltarVfor students^ to see why^y 
should atudy; .But^hey iMy encf ^p wTth jobs they 
don*t IJke or ^ jobs at all , because they xfonVt 
know what careers exist or how to ready for 
then. ^>>^ 1 r*»^ ,f(^ihni ri^* 

A new program, dfslonad aspacUlly f^r Indian ' 
students. Is ikm available. It Is ^lled Nat lea , 
Amarlcan Can^(^ Cduc#'|1<Mn. Us purpose: 4 s to «Url 
Indian kl^s ^aan^iliig what 'tfiey* ill know tp h 

^ — "^^pora about thfmN 




ERIC 



l4i 



BEST COr V AV/V.l..'.-^— 




Th« un«mp)oy«ii«Qt ff for Indlant It hYghar than fof.f; 
% any othar grou^, «nd'«v«^«9« fMtly locomt ' 
V . Ntt«miA]1«« on toNw r^^f^^fpof Jobii 0f>«in |«^? J ^ 
«y.' non-lndlant iMcau** ^o tribal mtmbarB h«v« tihf tratning 



Indlaot could fU|» ?VV'»^i: 
; Job training for 111 gh ;^^"' 



School ftudonti ^nd .^j^,-;''-^'%^;<:i- 
V adu 1 tt 1 1 « 1 t^dy < * fJ^^r > ' 
aval labia , but Voungdr H-^:>^ 
^ . ttudantf naad. to H / J. 
praf»arad *o 'tal6i;4M%f'«ntoa9a 

- of It. T^.Xiii!CyV.h^_V^.;^..,i 

Caraar aducatlon prograafi ^ 
Jiava baan tmt\im.-:SormX3.)^\ 
♦ 'kinds of ^Idsirr. r4clt twnd u.- 
->^poor. «ditta iinii ^l^^brv 
\\.;clty «nd youn^Y^.t^^>m^^t[k'i^ 



4^ 



1^. V 



KM 



if*. * 
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BEST COPY AVAILABLE 



i 



^ WMAT»$ IN THE MOCMHt . ' V^ ' 

of tw«1v« unltt. Th«y fall Into thrtt ^r^^iViV ' . ' 

^Ut, how dlffarfnt Jobs f.4t i09«th«r,f «fid.>ow ^^.^t^. 

.^l.v«t .InfoniNitifon •boi»^« jftfftmt .^foup^ ot^r«l»*Wd: 
. jobi. ^Explor4tton. MMffL lwIp fftudenM <f«v«lop tht »b . 
f KUIs npJln4 out aboutjo^ 4>i^^h»lr,)jMfU9r% <ij avah 

>Slnc« th«M wnlu wi»r^4fr|tfM >«ftp«c1«ny ^or tntftan 
trtudMitf, many l«idUf» ^RMnplM^pnd 4 llvttr^tloni mrrn^ 
ui«d. . •x««pUf thp^ p«op^/rom fiiiny trllMt;u 

llvlny on r«tttrvaUont dr In lUfMk^'.tr.Vm'pot^.^c > 
thinyt about If^l.tfona) JfHlUn.^ul|:url ara datcriM. 

Studants gtvan Inforfwtlon about both traditional 
^ iM-bafi^nfayt^f flf«,#p tha^Jthtr vMtj^^^M i»1 
J fprcsad to chooft oof . or th«:otbaf;^ WK|pfiey«rtthty jni 
pr»far lhty.*r(^^.apqoJnii«f ,k«ap tMf^tvm'Mr^t^-^'^ 
-Indlan^ c«.l:t«|^..^^^f,^^,,,j^V^ ^ 
• • V v,» f ; -^r J -^-iiD ».-L-.._,. . b -.■ i 




THE NATIVE AHEKICAN CAHttk EDUCATION UNITS 



Cooperation pr«p«r«t ttudcntt for th« r«0t of tb« units 
by using gamss and readings to show how groups of 
P«opl« can work toga thar In or on thf Job. • 

Tha axampla Is an urban Indian Haalth Cantar. . ' - 

In Poft of WhoVt fhrld, studahtt\put togathar a 
display which shows how d(ff«rant ktnils of paopla all 
hava to maat tha sama basic naads, andXhowall, aspac- 
tally Indians, hava contrlbutad to tha Wid. 

tr<mldma to Produot taachas studants how to ftgura out 
all tha staps In making somathtng, and how diffarant 
staps In making ona thing can bacons taparata Jobs. 
Studants saa tha staps In making furnlturav ffom traa 
to stora. 

In T)m Coimuniiy, studants find out how t%9%4% ai^ mat 
In thair o*Kn coimiunlty. Thay laarn how buslnast#|^ra 
startad, and oonsldar pros and cons of lotting a now 
industry locata In an lijMglnary Indian ecaimunlty. / 

Th§ Ccmmmltff in Tranmlttan follow tha davalofimant of 
an Imaginary Indian trtba from wandartng huntars to 
paopla dactdtng how to davalop thaIr own I'asarvatlon \ 
to show how and why Jobs and tools may cKango as 
tima goat on. and how |>aopla caq changa m^y thaIr \ 
ways and at III kaap tliair JmsIc tultura. ^t* * k 

• .Sk .;■• 





' * • t . . . a 



i 
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V 




PJJopU air >«t*r, «nd th. l«od ^ti.lf to n^t' 
thjir needs, and about torn* camrt of people that 
teke care of thefe natural re.ourcei; " * 

J^^Hnt? /ai* ^ P^ UiU iboV different iclnd. of 
government or organtiatlooa that do the tan* things 
for people. fro« the federal government to Indian 

ll^* "T? the Jobtof some of the 

people who »«>rk there, ' 



•' ■" ♦•r t "i-.- . r. ^ , f/ •) - ■ 



Exploration IMItt t " ■ ^. . 



find out about hill or MfMilfrS- «het fhi or i0m ItllJe 
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WHAT 00 STUDENTS IN THE pioQMH 001 * 

Natlyt A<Mrlc«n C«r««r Cducttlon unit* help m«k« th« 
regular school progrM better In t»#o M«ytr - 
I. they help students tee t»ow the.^hlngt they leem 



n school ere used 1n,/e^l life, fo they under 
.tend i^y tKey need to'T.e^ tY^lM^^:^ 
I. In dolnq the exercises XiC the unit?* tNy ^, 
up practicing the skills they have learned l^ot 
classes, like r.edr,»5^ writlng^piath, or cr.fti. 



end 

other 



Student activities Include reading and answering 
questions, educational' games Und research exercises. 
Students nay also see educational films, listen to 
speakers, make things, work with other students to 
plan projects, and sometimes jgo on fffld trips. 

The teecher's guide has suggestions on how to fit 
the materials to the needs of the students and use 
the resources of the community to make them*mor« 
meaningful. 
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MOW CAN PARENTS AND COHMUNITY PEOPLE GET INVOLVED? 




Stud«nt« llv» In two world*- the world of horn* and 
th« world of fchool. Th« closer these two cen oet 
tofl^her, the eetler It will be for Jcldt to leern. 
Thlf Is espectelly Important ¥»hen the subject Is 
career education. . .. ^; 



Indian parents and all community members are encouraaed 
to participate in the Native American Career Education 
projram. In fact, the program's success may depend , 
on how willing they aire to provide Information about 
the community, about local career resources, and • 
about future needs. They may do this by advls^M ^ 
career education teachers. They may txMie into the 
classroom, or they may brln^ students Into the 
community to see what the world of work Is really Ilka. 

This program offers • unique opportunity for adults 
to participate In the education of their community's 
youth. They tre encouraged to contact the address 
on the cover to learn how they can become involved. 



Thank you. 



y>Ji .^-.«lC 




,,v 



^1 
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WHERE Dip THE PROGRAM COME FHOMT 

Many p«opU h«v« v^rktd together to product thf» 
program. Uodar a grant froi» tha Off lea of 
Education, a mixed Indian and non-Indian pro- 
fettlonal «taff at tha Far Watt Laboratory for 
Educational Rataarch and Oevtlopment wrota tha 
unlt». 

Whan thay ware dona, tha units wara revlawad 
by the project's Indian Education Advisory 
Comntttke and other experts In Indian education, 
end tried out at schools with Indian students 
In California, Arizona, Nayada, ai)d South 
Dakota. The program has now baen revised, and 
can b« used wherever It Is needed. 



TUj) FAR WEST LABORATORY 

^ ^ fO» lOUCATIONM. RtSf AKCH AND Of VfUyMtMT 



8 
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. F«r Wttt Ltboratory 

for Educational Rf starch and Dtvtlopmfnt PROGRAM SUMMARY 



THt tTArf/CONMUNin TMININI WORKtHOf 



introduces tha 

NATIVE AMERICAN CAREER 
EDUCATION PROJECT 



I witnt 9O0d toOt lor th«(r cHtldf«n. lodi«n i ludvntt agrM. 
> oul Of ictiool btc«uM !h#v don* I ttt how it wMl ho»p. * 



Indian OAftnli 
but of ttn droo 

Th#v don't know Whtt |0*)» th«v might »ot*i. or hotv to tff in for tNnn. 
Altt><>i»i|h |ob training for mhkh high ttudvntt and ^tritt it •v«<M>f«, 
you^ itudtnu n#«d sotci«i pftoaration Th« N*tiv9 Amwkw C#rMr 
f ducation program hopct lo h#*p mmx thi$ nwl ^ 



Wh«t « tfi« program IMiaF 

Tl« '"ogramincludtt- twaiv^unitifor lndian itod#nt»ingrad«l7. 8. 
ana y. Thay fall into ttwaa groupt 

• Awartnaaa: Introduction to tht CMhural and aconomk; context 

in which caraart axitt ^ 

• Orlantatloill thrat umpla c«r«tr araai. 

• ix|i«oratH>r»: baiK ikillt for finding out frmn. 

Concaptf art illvntraitd by aicampMt drawn from Indian h(«. Matarialt 
jra dattgnwl to b« adaotabia lo all tnbat and Khool i^ttingt and c«h ba 
Incoiporatad mto standard %ub»act cUnaa. A -Curriculum Ouidf;' to 
tha vntko program comat with tha ttt ^ 

€acn unit raqutrtt batwttn two and tu wtakt of clatt tima, but m«V ba 
u*Bd firytulttnoutiy m »«vaf«i clatm. Mot t ttudtnt aciivitiaa ara coriduC' 
tad in imalt groupt. Audio visual and oth«f ratourcm ara r9cK>n\trmHM . 
but not raquirat. Uta of opiionat activitiM allowt langth and Itval of 
unitt to b« adiuttad to ttudtnt rS^dt and achoo* coostrainta. 

Tralninf tn^ support aatarlalt %rm aval labia to holp lehooli or projacti 
ploo pr^d l^l««int p Carppr Education proprpM thpt «iay Iftdudt but will 
aot npcpttprlly bo llmltPd to u«« of thp unltiv Thaip Matarlolt 
Inclu^ tha -'Itaff/CoMngnl ty TralnJftp V#orli»hop** and *-|R«>loiipnt Ing Carppr 
Iducatloft for ipotlvo Aiwrlean Itu^ntt. A «u)dt/* 

WHara dM tha program atHM fram? / 

MattfriaH wara ^davalocad by a mixad lndian/npn>lndi«n ttaf f . followtng 
a lurvtv of axittmg caraer aducation prograrm and naadt amaimant. ' 
Th#v favi«wad by protacrtlndian Educatton Advisory Con^mltlaaL 
rrototypo matarialt wva tattad in tchoola tarvingdiffvrwt tf«baa and 
araM during tha }91^7t itthool ygir. 

Th. proitci wM lupportwl by lh» Curriculum OCMlopfntnt trwieh of 
t»» BuTMu o* Occucwtloml and Adult Eduetftidh. U.1 Offlat t>l 
tdue«tkM». Itt af tlllttM tncludt th« Sum OftMrtmwttt of Edutttion in 
A»./on». C«Htorni«. and Nr^, arKl th« Indian Itotkxt R«ouro« 



^Cfrmr (eiA). AKMquwqu*. Maxloe. 



Ht •f th» tratninf Wbrkshep ami iM^lwMntatlen flul4t «mi 
•«M»*rt«4 ky funrftnf fro« th* Of flea of Carfar Irfucatlan aa a Mrt 
•f A N«an«tratl«n ^r«J«ct<4jtJI*klva AMrlaan<ta{Mr Hucatlort. 



0-1 0 



Yhli Morkthop !• divided Into four two to thrt« hOiir iptiloiis which ' 

tan ba pratiAtaa duMRp (h« day or aftar ttHooK it It Intaftdad for 
tPMhars. tawni^lorp^ pnd othpr tducailaAal ttaff pnd for tiraiuiilty iul 
bars' Intarattad In worklnp topvthpr to davalop a Caraar IduaatlfH pfM 
lattlant aovor Cpraar fducatlor^ contant and rpsourtat, latafbatlail abl 
.^thadt far talactlna. adaptlr^g, pr dpvtlopir^a Cprppr Idnaatlan aatlvl 
tpatlflaally for Matlva AMrippn ttu4tntt» and profran dayala^fiu 0^ 
faatura a vprUty of pprtltlpant attUltlat. MatarUU aantlt^'of 
^artUI|Mnt*i Hy dbook pnd » Coordinator Mpnwal. 

iHT^mffTiat CMtIK lOUCATtON f(m I^TlVl AHff^llAM tTUDtKTt 

*■ 

Thlt^ul#a It Intpndad for Ipdlvldualt or froMpt «dio want ta know haw 
InitlAtp pnd ^apa tht davplopatnt of « Cpr^r Cducptlon proprpw. It 
focyppi on four ttapat In tha *ar^th* of a proprp*-* prpppr^tlon. 
Initiation, PMparfilon, prid walntpnanca/dlttafllnatloo, and tovprp praca 
problpM. pnd tolutloni for ppch/ Tho puldp IncludPt a wpplth of aJian 
and advlcp on loch topjci at'dpftlpninp p pilot projpct. obtplnlng fund 
fonwatlva avalwptlon, and dUtowUftt Ion. pnd fp^turpt pn pxtPntlva Up 
of uipful rciourcat. 



htltt #1 

t 

a k^^l 



THI CURRICULUM OUIDt 

Tho Guida larvaa at an introduction, ovprviaw. and rtiourfrp fo^ thu 
Nativa Annarican Cafaar Education program at a whold. 1 1 ii imniKied 
for uaa t>v iaachaft.^adminittratort. con>munity paooit. ar>d othvri who ^ 
ara Invohrad or contklaring lnvolvanr>ant }r> tha progirpm. Tha OihHp 
diacuttaa caraar adu9itK>n at a dltciplir^. tha tthaoraticai t>atr« m« ihit 
program, iti goali and ttructura. contant. thamtt arnl taQiiancc. nnrl unit 
format. It alto t)aalt with inttructionai and implamantation suAir^not. 
and way t in which mat%rialt can ba adaptad to a givtn gftog'a«>*MrAl and 
cultural tattirtg. In addition, tha Guida contairv an mlormattoi^i 
bf ochura on tha program which can t>a uiad aa a mattar or p mrvial. arx5 
an outlirw for a taachar orlantation workthop^ 

AWARENESS LCVCL 



COOfillATlOfi 

^poap: to halp Indian itudantt davalop cooparpt iv^ nroup »ni«H .xtion 
Ikillt. in particular, tkilti rmf(M to retdva group conMictt. 
raaliYa tha importanca of unbarttanding paop*a't vahiat. 

SunMnary: in thit unit, ttudantt work tog^thar in tintiil ptoi)(r« • • i.^k. 
raad. and think about cooparativa group tntaraction tkilll Ar *mmi 
includa tolving a punla. antwarlng'quaationt iMaad o*> their own nhiar ' 
vationt. ind participating in a timulation axprcita in whic h iIh / 1 i.iy tha 
rolat of tha ttaff of an Urban Indian HaaMh Cantgr. Studami 4lto 
introducad to a tachniqua fov |bfvingi:onflictt. 

tubiaal Araat: Social Davalopn^ant. Haahh > 

Tima ta Uaa: rS20 clau hourt 



PAI^T OP THi WHOLi WORLD 




hirpoaa: to prapant tha Idaat that thara arp nriany ^uMura^ And athmr J 
groupt in iha work), aach of which hat mada valu^la contribi)«i'>m. 
that among thaaa groupt. Amarkan Indiana havf/baan notabir ti>Pt aach 
\r\f hat itt own cwltura and achiavarr^t. ^ that 4»ach ii>divHliiiil 
contributat at wall. Studantt alto laarn that all human c(imniiii*.*»m tiava 
to rf>apt car tain batic naada. that ttia way to maat thpm dapmos on thglr 
anvironmant and cultura. and that thata way t of oaaiin^ with tha wor»d 
OQmpr ita thak culhira. 

tuffMfiafv^ in thit unit, ttudantt work togoihar in snviH grotim tn (Viihrv 
Information and produca matarialt for a data I^Matin board ch itiipipy. 
In ofdar to gathar thit matarlal. ttudantt do raadingfnd library rataarcHf 
graphia. and raporta. ' 

tubM ArtM: Social Selw>dl, Art 

Tim* tt Umi 26^ elm hours 



PROM IDIA TO>noOUCT 

^mpom: to htip i^udtnu undtrst»nd tht ittol invd^ In maHlho • 
product. •fxJ th« bMic vmil»fifY b#twMn ih#i» ii«o« no m/ni*»» i^i)«ib#r 
iHf product li btinfl crtattd t>v • ti»^lt ptrion Of by many ntt»f >to ^ 
Inttrrtliitd jobi ThU ufv}«r standing fo^mi fh« bm*% ^Of • Itudy of |h# " 
ftlauonthip bttw^to tcofx>mict and occupAUoni tod 6f iht rolirt ptoytd 
Ihf v«f iout occupation* m fulfinif^j !h« commuf^lty'i rmdi, 

,t««iwv: itudtnti iMrn how to •naly/t proc«^ 
cKiirt.ng fchruqut. ^h.cK th^ apply ,o th. proem Of buJtdlno t Cfidlr 
bqjid, ,n • tr.dmon.1 •nd.an -ttino. ^ th^ to tht .quIvltTt product 
• P».yp.n. in • twchAologictf -tting. Infocmttion It prttnttd thf^«^ 
r»«<»f>gi and ilK^ ttptt <ppt»onal». 'nr ougn 

Tim* to Um: M 20 cImi hour* 
THI COMMUNITY* 

'wMK.fi: to h«(p ,,ud.nt, utyj.rtl.nd ih» tconomk itructur* of th*lr 

«L «"^'"""'«'*. '»>• lmplte.t*on. of .ddino 

• n«w lodinify to • community. 

fc««m.ry. ,,od.n„ will «.<J .bout tr.dit.on.. .nd coottinpor.rf lnci«o 
cimmun.tf., .o,^r ^^Uom .bout th..r «:ooomlc .trucJ^^r.o^ 
IK.P.r. . report. d«.9n .n .conomic m«, of th.ir own community 

Z!n', ' rr**""" " •^'^^ t.k. th. ro.., of com- 

muo..y .-d.a. Th.y W.I. ...o ^ro how n.w bu,.n.«„ .r. ^^r^ ,„ . 

M>iMt ArM<: Economic. History. Govtf nm.n> 
tto 15-25 ciMt fiourt 

TMt COMMUNITY IN TRANSITION 

^!!r'Kl°l*!lV.'^''" "'^"•'^ O' '«»>• P'''»C»0I*I which 

T • ••^t*- Th« unit 

focvrtw on th. ch.n9„ ,nd ..mii.ri,|« by whfch bmic n^rB^ m.t .t 

rZTr:^ "--^"m* on „fZ:. 

•ummwy: .tutltnt, follow .n im.Birwrv K)othw«t.rn lnd(.n trlb. from 
tf» huntr/B.th.r.r ,t.a. o. d.vlopm.nt through .n .^ricultur.l viC 
r«^v.t.on OM, . ,m.ll rur.l town. . torg. city, .r^d finally pl.nnino for " 
jn^Kw community., Act.vJt* ioclud. rtsding. m*pwork. ^Z jSI 

•*mul.riOO .KtrcH..' ' > ■« .»am«.WKI. 

«44>iMt AfM.: H.«ory. G«)Qr.phy. M.tt>, Tr.aHJort.tion loduitry 
Tim. to Ui.: 15-30 claw houn 



ORIENTATION LCVCL 



U</m WITH TMf lAffO 

^»f|»Mt to h.lp itodtnfi Undtr.t.nd conctpti Involvwf m th. m.rv»a. 
»mflt of n.tur.1 r«oor«i. Mptclally « th.y ,.i.t. to tr.d,„o« .i 
Vl|lu«. to und.r,t.nd th. r.l.,iontf„p b..w..n b.i.c f.K>o.r« 

wMt. d»»o«l mathodi. .nd TO b»com. ftmil*., w.ih oceup.t.on. .n 
\y* tTM of •nvlronm.nt.l wr^ n.tgr.l r«ourc m.n«g.m.nt. 

•umm^nr: Hudtnt. rMd .bout bMlc tcoloaic.l c<in«w. .nd play . 

0»rn. which r.inforc« th»t"|.^nin8. comoar. picturtl of tf««.t 

ttchnolOQlcl articlM to M. how nfl«ll iff mat and raMu.m u^h» ..nd 
dUpoi«l of. fMd about anvlroom.nt,iiy d.r«:t«J car..r,. .nd roo„d.r* 
^ ra».v.nc« to th. whition of r«ourc m.n.9«n.nt probtam, k^^r^ 
irtdiwi tribM. 

SublMt AraMt LH. SciancM. tcoloflv 
TJma to Uaa: 15^30 claw houri 



WORKING rOR TMI PIOPLI 

loh«|p itud«^tiwndritaod th* baiic funcnoni p*ffo"<iK] by 
Bovarnmant for tha community and tha araw of naad .1 addrams lha 
oroanfiation and Ktivltiat of fadar.l. ttata. local and tribal Qov-nwner,,, 
•nd voluntaar orflaniiationt. and introduc* thwn to pubhc Jarv.cf c«r«K» 
•ummaryi aftar an introductory conndaration of tha nature ot\. v, .r,. 
mar>t. itudanti raad about soma traditional Indian nyiai oi (,ov^-..,„wni 
tha thraa lavali of Amarican eovarnmam and caraart nosjibilmn nt rach 
Th^ pl«v a oama which will halp tham or^nira what thay hav^in:„n«d 
•nd tMd .bout thrat eontamporary tribal <>ovarnment» urban |.> imn 
cantwi, and Indian orB^izat.ont. Tha final activity .s a »(mulat.on 
ctaa in wh«h itudanu taka tha pvti of paopla from vanous a9»-..c.o» and 
oroaniiatloin who muat fKommand action on Indian govarnmam to 
Congcatt. A^ orvgoing •ctivity i» th* praparation of a diipl.y of laltvant 
nawipap*f articlat. 

tubiwt Araw: Govarnrhant. Law 
Tln»a to Uaa: 15-30 claia houn 



EXPLORATION LCVCL . 
PLANNING ' ' 

l^irpoaa: to introduc* tha cofKapt of planrflng and halp itudanti tat itt 
vm in tt>air daily liv*»'.nd f utur* davvlopmant. 

•«n»mafV! itMd«>ti daf ina th«lr own intaraitt. than contidar wm. h of 
th*ir Ktivittat r«)^tr* planning. Planning )i laarnad by using a hv*n«, 
procaat. Studantirdio lavn ways to ovarcoma obataciat. group ptanmng 
•nd dKiiion-m.l(ln«. During tha unit, itudants kaap a journal of thair 
Idaaa and nMctiont. 

ti*Jaet Araaar Compoaithjn.Math 
tWntloUtt: iai5clM hours 



niTTiNO VOUH MONIY TOVVORK 



to h«fp \rA 



tt undtfsttnd how to mtntQg flntnctol 
I. tod to introduct thtm to flntncM 




•wwwwnfJ Itudtfiu do tM 
eont*d«f whtt mon#y It tnd 
•«d btltncioQ t tudgtt: \mxt\ 
•nd oth«f butintti Mttt; arKf th« 
totn eompinict. 

>^ iwt Arttt: Mtth. tuti 

TlMitt« Um; 15^26 cftti houft 

ERLC 



^ imtll group tctK^llM In which Ihty 
Thty practkt check.wrltloo 
•nd movtmtnt of CMh. tfode. 
of btnkt tnd tvvlngi and 



PUTTING IT ALL TOOETHiR 

hvpott: to irxtroduc* ttudtntt to tht conctot of ctr^ clutttr t tnd 
Wp thtm contktof how thtir own inttfwb. vtlut*. tnd iptitudtt rtlttt 
to ctftir choiot. 



tuiiMiMrvt «tu<»«ntt iwrn iboOi th* 16 bMk; w—r cliMilbr« and cofflfMKt 
tht »oi» ptopt* do «o mMt tMiK: n^di tn • tr*dition«l jind • tvchnolo- 
9tc«< Miting Through « cImi tKoitct. ih«v Jt^-n how pKipt* wtih dlf- 
f«««ft» Kitw and tkiiti woffc io««(h«r to CfM«« • product. jThty dMcrtbt 
•nd dwnonstraf* th«k owf> lnt«r«tt end aptltudM. iMrn about thOM bf 
***^*_!??.^*^ ***** qu»i»ti« affMt pMplw' MfMtylM and 

t(*|M( AttMf Social Ofvatopniant. Cconomtca. Cnftt 
TMMMUaat 15-25 ckm Nourt- 



oiTTifM fitAov i>tm xm 

f 

^fom: to acquaint iludanti w»th aducatlooal and training iliUtramwttt 
»oc diHarant iobi. and taach tftam to tntarprat want adt. 



»n thi» unit, itudantt ara r*-«n|rodi>c«d to cara^ duttaf* and 
J«rn how (Obi car, b« d.v<*ad up aceordinfl 10 tha amount and k,nd of 
tfam,ng raquirad Thay play e*ma«. manlpulata data on aducattonal 
rwiutramanti for d.(f«rant )ob«. and ralata thJt Information to thair own 
caraar Plana. Thay itudy "want tS%" in raal and .maQlnarjy nawipapan 
and nwtch ,ot» vw.th daKr.ption* of pM>pla. Mkllifa oaraar changaaand 
t»>a partonal naadt and valuat that affact tt>am va alfo conaidarwi. 
ttibiaat Araaa: Engii»h. Math 

TImatoUaa: 10-20 claaehoort 



PRICE LIST 



Titbt: 



MOIVIOUAC tOOK MICI 

OOMf LIT! MT (12 ■OOKt) 

(A copy of tha "Naiiva Amarican Caraar Edocai.on 
A Curriculum Ou«la " will ba includad fraa of charga 
upon purchaia of a complan aat.) 

NATIVl AMINICAN <^RIIR lOUCATlON 
A CUflfllCULUM QUIDI 



UNIT I: CAREER AWARENESS 

Nrt of tH« Whol« WorW 
^rom IdM to Prpdwt 
Tht Comnumlfy 
Tbt Commufilfy In TrmltiM 



Pric 

71.00 



COO 



1 30,00 



THf CAR! in fAin 



to h«li> ttudtnu f «y.ow and apply iho knowl^oo gtin^l in tho " 
PftYiffding tl«v«f) unitl 

^ tummirtx aft^f diiciming ccK>coptt dMit with i^Lovioui units, ttudtnti 
l>l«n.^Dropor#. conduct, and avoluott a Carw Fair for othar studonn or 

l4ib|a«t Artaa: ^nglifh. Craftt 
TimtfLUia: 10^16 clait hoon 



-UNIT II: CAREER ORIENTATION 

l^rttinf Your Monty to WoHc 
Living with tha Land 
Workkif for tha hoopla 



S ti.00 



UNIT III: CAREER EXPLORATION 



1 24,00 



Mtinf H AH Toftthar 
Oattint Raady for Joha 
Tha Caraar Pak 



ttt 



•^tionol Taaahinf tyttama was f ocmad r^ly # damia 
«0o. »>y a group aducatort. It ipacialixaa in publication 
•nd morlcatino of advanood aduoatioHil tyatoma and Idaai 
with a iimitad but ipacific lahM potantial. This abilitv 
providaa an idaal larvloa for aduoMbr^t roiaorch orom^ 
ixatiofttauch ai FaM¥«tt Laboratory for Eduoational 
flaaaarch and Oavalopmant whoaa products may not ad^ 
»• torBaaooughmarkat to 9Mari)|a commarclal 
ytt prdvWa a vital ratouroo for tha oelaootloftol 
oomminity. 



THf STAFF/CWttUMITY TMINfttC WOPIKSNO^: 

Tha Coordinator's Manual 

Tha Participant's Handbook 

(ooa for aach participant) 

Sats of transparanelas ara aval labia 

by arranfa«ant ^ 



H.OO 
U«00 



UNITS CAN BE OBTAINED BY WRITING TO: 

NATIONAL TIACHINO SYSTiMS. INC. 
1 137 Broadway, iMalda, Cirfff omia t3M» 
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-(iJ) FAR WEST LABORAtORY 

X. ^ FOR EDUCATIONAL RESEARCH AND DEVELOPMENT 

January 17, 1979 




We are happy to Invite you to participate In the Career Education 
Workshop to be held at Far West Laboratory, The Center for Educational 
Development at 15th and Folsom. February 13 and 14. 1979. 

The Workshop will cover career educat16n content and goals, school/ 
community cooperation, adapting career education materials* for Native 
American students In a multi-ethnic classroom, and career education program 
development. _ ^ ^ ' 

It will consist of four sessions, lasting from 9:30 a.m. to 3:30 p.m. . 
Tuesday, February 13. and Wednesday. February 14. 

Two units of credit from, San Jose State will be available for those 
who complete the Workshop and turn In a report on their career education 
activities during the subsequent semester. 

Parking Is available* behind the Center, which Is located within «asy 
walking distance of the 16th Street BART Station and Mission Street §us 
Lines. When you arrive, the security person at the desk In the lobby w11>> 
direct you fo the meeting room. 

We will look forward to seeing you. If you have any questions, 
please call 565-3284. 

Sincerely. 

Diana P. Studebaker <^ 
Project Coordinator 

Dl^na L. Celestine 
Intern 

OPS/DLC/cb • ' 




1855 FOLSOM STREETSAN FRANCISCO, CAUFORNtA 94103 -(415) 565-3000 

15.? * 



^ FAR WEST LABORATORY 

^ FOR EDUCATIONAL RESEARCH AND DEVELOI^MENT 



April 25, 1979 



During the current school year the Native American Career 

educat lonal'^irf'f ll/VJi'"' ^'^^'^^ory has been wording wHh . 
educational staff and Indian comnunlty members at four sites to 

nnl nJ ^Ki*'***!**®**"^*^^?" programs for Native American. students. 
oSmlu! Nevadl ' McDermItt Combined School In Hc- 

^4 11*^? Rinehart In Winnemucca. This meetlna ^ 

will take place from 1:30 to 4:30 p.m. meeiinj^ 

The purpose of the meeting will be to describe ways in which 
nn'hn: H^'f ^'"^^^^ '^^^^^^ ^''^c-" students! to report 

at ScSe?Sm°^wh?t'nfr'''/^?'*J^°" P^'^^ram has ben Approached ' 
at McDermItt, what other strategies ^re possible, and how other 
schools can learn to Implement them; and to discuss possibilities 
for reglona cooperation In sharing of Ideas .and resources n 
Native American Career Education, »vuri,« m . 

r;.nnn?® T "^^^^ ^° ^^^^ meeting. If you 

yourself, please ask someone else fr^om your school or 
community to represent you. We'll look forward \o meeting you 



Sincerely, 



Diana P. Studebaker 
Project Coordinator 
(415) 565-3284 

OPS/mars 
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CAREER EDUCATION FOR 
NATIVE AMERICANS 

"How do you ttach Indian kids about the variety 
of careers they could choose its a town that consists 
of eight bars and a qss station)" 

This question fron> a teacfier involved in testing 
the Native Anwrican Career Education Program is 
only too typical. For the many Native Americans who 
live on or near reservations, career education and voca- 
tional training are crucial needs. Their schools face 
an extreme version of the problems encountered in 
oth*r rural areas. In addition young Indians often fear 
that if they learn how to/ make it" in the dominant 
society they will lose their own unique heritage. 

Far West Laboratory's Native American Career 
Education Program has made a start at dealing with 
these problems by developing tv^ve units In career 
awareness, orientation, and exploration and a 
Curriculum Quid; The units aVe targeted towards an 
important age group and one which has received 
comparatively little attention-junior high school stu 
dents. They can, however, be easily adapted for use 
in higher grades. 

The titles of these units are: 



Oirttr Awartn^fs 

• hirt of tht Wortd 

• Cooperation 

• from Idt to Product 

• r/»e Communis 

• Th9 Community in Trtntition' 
Ctrtff Oritntation 

• ^ttin$ Your Mon*Y to Work 

• Livingwfih tha Land 

• l/IMing for tho Pitoph 
Carttr Exploratiort 

• PutttniftMtrotMhor 

• (S9ttfniftmfyfdrJoi)$ 

• 77>e Qprwr f 



These units can be used in a variety of educa- 

ttonal settings, and incorporated Into tfte school pro- 
gram in a variety of ways. They feature small group 

' hrj^l'ltCiM •*^0'"P«^«''v. cultures .ppro£:h. 

hese will enable teafchers and students to identify 
;rrr2ll**!^l? ^" conttmporary ways of meeting 

as c need, and In their own ethnic origins. Individual 
<nits consist of teacher directions and masters for 
tudent worksheets. 

program was pilot tested in a variety of 

:hools in the west and southwest and Is now avail- 
»We for SS.CO po. unit from National Teaching 
Systems, 1 13V U; o^idway. Seaside, CA 93955, 

Far West ,^ developing teacher/community 
training mate; ^ ?.>d an tmp/en&ntMtton Guide to ' 
help schools ge: ir.e program going. For further in- 
forriiation on mater afs or workshops, contact Diana 
Studebaker, Far Wdst Laboratory, 1855 Folsom 
Street, San Franciso CA 94103 
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The Far West Uboratory for Educational Research and 
Development has begun working with four schools and 
Indian communities to promote career awareness to 
this special population The sites, though quite different 
are typical of the settings in which Indian children are 
educated boarding schools, rural reservation schools 
small-town schools, and urban school districts. 

The boarding school in Riverside. California- 
Sherman - IS one of the oldest run by the Bur^u of 
Indian Affairs, although its current plant is brand-new. 

Shernnan serves students from alrrxist every tribe 
The distance between the school and the students' 
homes makes it difficult to involve the Indian corpmunity 
but the school has the advantage of being in a medium- ' 
sized city thet offers.nr«iny opportunities for work 
experience 

Career education is a new idea for mariy staff mem- 
bers, and developing a program that can be used. by 
Students at Sherman now and be useful in the future 
(on Of off the reservation) presents a challenge. - 
» . rJ^* McDermitt Combined School, near the Ft 
McDermitt reservation (Nevada/Oregon border) the 
question is how to help the Indian nrwyority and the non- 
Indian minority in an area with limited economic re- 
sources The school and the Indian community are lust 
beginning to learn to work together. 

Althou9h th6re are very few businesses around the 
reservation, many students are reluctant to leave the 
area for a job or training, fearing that if they do they will 
no longer be accepted by their own community The 
school hopes to infuse career education Into sutjiect 
classes and try to bridge the gap between the school, 
the community, and the world of work. 

The area round the town of Yreka. on the California/ 
Oregon border, is in some ways similar to McDermitt ; 
Here, however, the town is larger and the proportion of 
Indian students in the schools is less. Local Indian com- 
rnunity life focuses on the Yreka Indian Center, where 
the Tri-County Indian Development Council (an Indian 
organization serving three counties) ruoi seven! 
programs. 



Tn-CQunty s Indian Career Education Project is 
working with Far West Lab to develop career education 
activities at the center, while continuing to w»rk for* 
acceptance in the local schools . ' 

San Francisco has one of the largest populations of 
urban Indians in the U.S. (almost half of American 
Indians now^iveSq cities), but Indian students are scat- 
tered throughout many schools in the unified school 
district. One problenri here is getting enough Indian stu- 
dents together in one place to run a serial prcfgram for 
them. Another is finding ways to serve students from 
many tribes and tjackgrounds 

One at the major concerns of all the Indian students 
and communities « how to develop economically with- 
out losing'cuJtural identity Therefpre. par W^t's ap- 
proach to career education must r'blate contemporary 
careers to traditional Indian culture. Because most 
Indian students are taught in multMribtil or multi-cul- 
tural settings (even on a reservation there ^re usually 
some nor^lndian students), by non-Indian teachers the 
approach must necessarily be cross-cultural. 

In staff/qpmmunity training workshops, school peo- 
ple and community work together to learn methods for 
presenting career education in the context of the cul- 
tural background? of both studentaand teachers, to 
praytico developing career education activities using 
local resources, and to begin planning development of 
a <^prehenslve career education program. 

At the end of the project, staff will put together an 
Implemenmion Quide that uses the experiences of the 
four denfK)n8tratlon schools to Identify son>e basic steps 
and procedures Involved in starting a career education • 
program. The Quide wil.LAktdraw on other projects that 
have address^ the car JH? education needs of special 
populationapfor ideas on how to design and implement 
such a proOram. ^ \ 

. The Natlv\9 American Career Education units are 
currently being implenr>ented as part of the curricula at 
the project sites. After revisions, the units will be avail- 
able for dissemination. 

Details: Dr. Beta H. Banathy. Far West Lab, 1855 
Folsom Street, San Francisco, CA^94103 
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